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II. TIL O°RITISH MUAMMOLARI VA ULARNING
YANGI PEDAGOGIK TEXNOLOGIYALAR
ASOSIDAGI YECHIMLARI SHU'BASI

COBPEMEHHbIE noaxoAabl, MPUHLUIMbI U MPUEMDI
OBYYEHUA PYCCKOMY A3blKY KAK UHOCTPAHHOMY
Y3BEKCKUX CTYAEHTOB TEXHUYECKUX BY30B

baxTusp JAHUAPOB,
AOKTOp ¢punonornyeckux Hayk, npogeccop TalKEHTCKOro
rocyfapcTBeHHOro arpapHoro yHuBepcureTa

AHHOTaumMA. Yiuby maxkosaa Myasmmpu TOMOHWAaH O/IMA TabauM  Myaccacasaapy HOQUAIOAOrK
WyHanuwnapvaa ykmerraH ysbek Twianu Tanabanap ydYyH pyc TWIMHW KU3WKap/ivM Ba XXajasl ypratuil
MEeTOAMKAaCH MLLIa6 YuKuaraH. LLyHuHraek, Y36ekucToHga pyc TUIMHK YpraHui ucTaruga 6yraH, Karra
ELLIIN ax0/m, XXymMiafaH, Y36eK Tanabanapura yiiby XOpudKui TUIIHW Y36eK Tuim buiaH Knécnab xxaaain
ypratvu makcaamaa “Pyc TUIVHW OHa TUIMM — Y36eK Ty GUnaH ypraHwiL: OCOH Ba 3aBKn" MIHHOBaLMSIBUIA
YKYB AacTypu xam TanépriaHraH.

Kanut cysnap: y36eK Tuiv 6unaH Knéciab YKUTULL XXaZa/l METOAMKACH, OF3aKu HyTK MYyJIOKOTY, aHr/1a
— aHrnart, ysama-ysnTupmMma, YWFoT SXLLUM TaaccypoT, éa4a Koaap ymp6o.

ABTOPOM [JaHHOW CTaTbM paspaboTaHa 3aH1UMaTeNbHad METOAMKA UHTEHCUMBHOIO 06Y4EHNS PYCCKOMY
A3bIKY «PYCCKMiA A3bIK C POAHbIM Y36EKCKMM: UHTEPECHO W NErKo» C LIeb YCKOPEHHOro 06y4YeHus
B3POC/IOr0 HACENeHUs, B TOM YMCIIe CTYAEHTOB TEXHUYECKMX BY30B Y36eKMCTaHa, HauMHaoLWmMX nay4yaTb
pyccKuii A3bIK [1; 15, 2; 244].

CTpyKTypa y4ebHOM MNporpaMMbl COOTBETCTBYET Kak OOLLUENPUHATHIM, Tak  MHHOBALMOHHbIM
METOANYECKMM MPUHLMNAM U NMPUEMAM, Ha KOTOPbIX CTPOMTCS COBPEMEHHasds MeToauMKa 06ydeHus
PYCCKOMY A3bIKY Kak MHOCTPaHHOMY:

- 3aHMMaTeNbHOCTb M [OCTYMHOCTb W3/IOXKEHUA MaTepuasnioB COMoOCTaBUTENbHOMO 0BYYeHus,
3anoMmnHalolLee Apkoe O6bACHEHWE OCOBEHHOCTEN W TUMWYHbIX 3aKOHOMEPHOCTEN PYCCKOro W
y36€KCKOro A3bIKOB;

-CO3HaTENbHO-KOMMYHMKATUBHAA 1 NPOGhECCMOHaNbHO-MpaKTUYecKas HanpaBieHHOCTb 0BYYeHNs;

~ IMYHOCTHO-OPUEHTUPOBAHHbIN NMOAXOA;

- YYET A3blKa y4aLmMxcs;

- KOMMMJIEKCHOE OBMafieHne BUAaMm peyeBoin AesTenbHOCTM NyTeM COMOCTaBNeHUS UX Y36EKCKUMM
aHanoramu;

~ OCMbIC/IEHHOCTb MOCTAHOBKM 1 Pa3paboTKy Leneit 1 3aaay Kypca, MOTMBaLMIA 0BYYEHNA CaMUMM
yyalmmmnca nyTém nocneaoBaTelbHoOro M CUCTEMAaTUYECKOrO BHeAPEeHNSt MHHOBALIMOHHbIX METOANYECKMX
npnémos [4, c. 70].
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AKTYyanbHOCTb TeMbI. B y36eKCKOM A3bIKO3HAHUM BaXKHbIM (DaKTOPOM SABMAETCS CO3/]aHMe HOBbIX
MeTO[0B YCKOPEHHO0 06YyYEHNS PyCCKOMY A3bIKY Kak MHOCTpaHHOMY (PKI), ucxoas nserocneunduyeckmnx
HaLMOHANbHbBIX, UCTOPUYECKUX OCOBEHHOCTeR. OBOCHOBAHHO CUMTAETCA HEOHBXOAMMbIM MPOBOANTH
Hay4YHO-TEOpPETUYECKME WCCNEeAOBaHNS B 06MacTV MPenofaBaHns MHOCTPAHHbIX A3bIKOB, OMMUPasiChb
Ha pasfnyHble U OTNIMYHbIE APYr OT Apyra MOAXOAbl, CPaBHUTE/bHbIE, WHTEHCUBHO-AMHAMUYECKME,
MHTEPaKTVBHbIE, MTHHOBALMOHHbIE, 3aHUMATENbHO-OPUEHTUPOBAHHbIE METOAbI N METOAUKM, KOTOPbIE He
OTpULAIOT, @ AOMNOMHAT APYr Apyra.

B 4yacTHOCTW, nccnefoBaHme A3bIKOBbIX M PEYEBBIX HOPM aHMMIACKOro, UCMNaHCKOro, apabeKoro,
PYCCKOro, (hpaHLIy3CKOro 1 KMTaCKOoro S3bIKOB, UMELLMX ObuLIManbHbIi pabodnii ctaTyc OpraHmsaumnm
O6benHEHHbIX Haumii, a Takke co3faHve U BHeApeHWe HOBbIX 3(MdMEKTUBHbLIX METOAOB 0O6y4YeHns
9TVM £13blKaM B Y36eKuncTaHe NpeAcTaBafeT 0CobYyH aKTyanbHOCTb. B 0CO6EHHOCTM PYCCKMIA A3bIK Kak
MHOCTPaHHbIA CTPEMUTENBHO Pa3BUBaET MHPOPMALMOHHbBIE TEXHONOTMU 1 YCKOPAET MOAEPHN3ALMIO He
TONbKO COLMANbHOM, HO 1 SKOHOMUYECKOW cdepbl B 3MOXy rnobanvsauum.

B MMWPOBOM £A3bIKO3HaHWUW YUYMTbIBAETCH HE TOMbKO JIEKCMKO-CEMaHTUYECKMA COCTaB CloB
KOHKPETHOr O 13bIKa, HO ¥ PaCCMaTpPUBAETCS CBS3b MeX Ay YNOTpebieHneM STUX CIIOB B PeYM KOHKPETHOIO
CyObeKTa, UX MparMaTnyeckoe cofiepXkaHue, OLeHOYHas CBA3b M HaLMOHANbHO-KYIbTYPHbIE acneKTbl,
a TakXKe CPaBHUTENbHOE U3yYeHUE UX SKBMBANEHTOB Ha APYrOM fA3bIKE, MX OOLUMX U OTSIMHUTENbHBIX
4epT, B TOM YMCNe 3yYHeHne NpobnemM afleKBaTHOCTH B MOHOIrpadhryeckoM 06 beme, ABNAETCS OAHUM U3
Havbonee akTyanbHbIX BONPocos [3; 189].

B 4acTHOCTW, DOPMMPOBAHME PasNYHbIX CTPYKTYP 3HAHUS, NOCPEACTBOM KOHLENTyanmsaumm
A3blka W MblWneHns, GOPMUPOBAHUS 3HAYEHUS CNOBA, MNPO6NEM CEMAHTUYECKUX OTHOLLIEHWUM
NEeKCUYECKUX eANHMLL Y UX CPaBHUTENbHOMO U3YYeHMS Ha NMpUMEpPE ABYX A3bIKOB MMeeT 60/1bLLIOE HAay4YHOE
M NpakTuyeckoe 3HayeHne. B Lenax obecneveHna adOEKTUBHOCTM NPaAKTUYECKOrO MUCMNOMb30BaHNS
A3bIKOBbIX CPEACTB HapOoAaMW pasHbIX HaLMOHaNbHOCTEN MPOBOAATCA HaydHble WCCNefoBaHWA
METOIOB CPaBHUTENIbHOIO U3YYEHUA W MpenofaBaHns MHOCTPaHHbIX A3bIKOB, C YYETOM MPUPOAbI
HaLUMOHaNbHOrO #A3blKa, a TakKXXe CO3[aHWe MHHOBALMOHHbIX METOLOB, OCHOBAHHbLIX Ha Hay4YHbIX
nccnefoBaHWAX, MOCTaBIEHbl HA MOBECTKY [AHS, Kak OA4MH U3 aKTyallbHbIX BOMPOCOB COBPEMEHHOIO
A3bIKO3HAHMS.

C obpeTeHVeM HE3aBUCKMMOCTM BO3POC/O 3HAYeHWEe M aKTyanbHOCTb HaLUMOHANbHO-KYNbTYPHbIX
(hakTOpOB, BOMPOCHI PaCLUMPEHUA MACLITAbOB WM MOBbLIWEHUS MPECTMXa MHOMMX WCCNefOBaHWA B
Pa3INYHbIX 06N1aCTAX HayKK 6bl/IM MOCTAB/EHbI HAa MEPBOE MECTO, CO3/laHbl HOBblE BOZMOXHOCTU A5
CO3AaHNs Taknx nccneaoBaHnii.  Ponb 1 MONOXEHWE PyCCKOro 13blKa B MUPE, B OCOOGEHHOCTM B CTPaHax,
BXxoAsLmMx B CompyrecTBo HesaBucumbix focyaapcts (CHI), B ToM uncne B Pecny6nimke Y36ekncTaH,
a TakXke BCECTOPOHHE pa3BMBarOLLIEECS COTPYAHWYECTBO Mexay Y36ekncTtaHoM 1 Poccueit 1 MHorme
nofobHble GaKTopbl 0OYHEHUST PYCCKOMY $A3blKY KakK MHOCTPaHHOMY OCHOBaHbl Ha CO34aHWM HOBbIX
5P hEKTUBHBLIX METOLOB M NMPUEMOB. [aHHasd npobnemMa [oKa3blBaeT aKTyallbHOCTb Mepen YYeHbIMU,
nccnenoBaTenaMu 1 ONbITHBIMU Nefaroramu.

C 9TOW TOYKM 3PEHMA, B AAHHOW Hay4YHOW paboTe, NOArOTOBNEHHON Ha OCHOBE MHOMOMIETHENO OMbITa,
HayYHbIX UCCNefOBaHNA 1 HABMKOAEHWI B 0ONaCTW NejarorMki U METOAMKM MpenojaBaHns pyccKoro
A3blKa, pacCMaTpMBArOTCA COBPEMEHHble TeHAEHUMM OOYyYEeHMA PYCCKOMY Y36eKCKMX CTYAEeHTOB B
COMOCTaB/EHUM C UX POLHBIM A3bIKOM, NMPENnofaBaHne pyCCKOro A3blka No MHHOBALMOHHOM METOAMKE.

PesynbTaToM AaHHOrO UCCEeA0BaHUA, a TakXKe MHOrorpaHHOro KOMMJIEKCHOIO aHannaa npouecca
npenofaBaHnsa 1 0By4YeHUs, BKITHOYAIOLLErO LieNleCo0bpasHoe MCMOMb30BaHMe B60MbLLIOMO KOMYeCcTBa
MaTepranoB, CO6PaHHbIX A5 MPaKTUYECKNX 3aHATUI N CAMOCTOATENbHbBIX Pabo4MX 3aAaHui, 06LIMPHOE
n3yveHne OYHKUMOHANbHO-CTUIMCTUYECKMX W JIEKCUKO-CEMAHTUYECKME OCOOEHHOCTU BbIOPAHHbLIX
TEKCTOB ABJIAETCH aKTyaNbHOCTbO paboThl U JOKA3bIBAET €€ 3HAYNMMOCTb.

YpoBeHb M3y4eHHOCTH NpobnemMbl. KOMMNeKCHbIR aHann3 psiaa HayYyHOM 1 y4eBHO-MeTOANYECKOM
uTepaTypbl MO AaHHOM TeMe MoKasblBaeT, YTO pelleHne npobnemMbl 3MdOEKTUBHOIO 0ObyYeHNUs
MHOCTPaHHbIM A3blKaM BO MHOIOM 3aBUCUT OT CO3/jaHWs HOBOW, MHHOBALIMOHHON METOAMNKU.

Micxoas 13 aToro, Mpu Co3AaHuM HOBOW METOAMKM OOYYEHWUSt MHOCTPaHHbBIM s13blKaMm, BO-NMEPBbIX,
BaXHO 3(M®MEKTUBHO MCMONb30BaTb CYLECTBYHOLLUME, NMPOBEPEHHDBIE HA MPAKTUKE PECYpPCbl 06yYeHUs
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NHOCTPaHHbIM fA3blkaM, obpallaTb BHMMAaHWE Ha WX 3MDMEKTMBHOCTb, BO-BTOPbLIX, Ba)XXHO CO34aTb
MEeTOAMKY, Pa3yMHO MCMOMb3YIOLLYHO POAHOM A3bIK CTYAEHTAMM MPU OBYYEHUN MHOCTPAHHbBIM S3blKaM,
OODBACHSIOLLYHO CTYAEeHTaM, YTO 3aKOHbl BHYTPEHHEro pasBMTUSA Y3GEKCKOro A3blka OTAMYaroTCs OT
3aKOHOB Pa3BUTMA U3YHaEMOrO PYCCKOro A3blKa B MPOCTON, UHTEPECHOM 1 IOCTYMHOM (GopMe.

Bonpoc 06y4eHns MHOCTPaHHbIM A3blkaM MPUBEKan NMOCTOSHHOE BHUMAaHME yYeHbiX. A3bIKOBbIE
eMHNLbI, B TOM YMCIE C/I0Ba, C/IOBOCOYETAHNSA, MPEA/IOXEHUS, TEKCTbI, CMbICN0Bas LIeNTIOCTHOCTb KaXX 40w
N3 3TUX eUHUL, 3aBUCUT OT JIEKCUKO-CEMAHTUYECKOW CTPYKTYPbI KaXXO0M U3 3TUX eMHULL, @ TakXe UX
JIEKCMYECKOTO OKPY>KEHUSA B KOHTEKCTE, U CTEMEHN aKTUBM3aLMW CMbICIIOBbIX rpaHen. NMoCTOAHCTBO U
HeOBXOAMMOCTb B peyu, mapaamrMaTnyeckas CBs3b B 3HAYEHUSX STUX eOMHML, PYCCKOro 1 y36EKCKOro
A3bIKOB B COMOCTaBAEHWM - YTO OHWN OAMHAKOBbI C TOUKM 3PEHUS IEHOTATUBHOIO 3HAYEHMS, HO Pa3/INYHOe
NO KOHHOTATMBHOMY 3HAYEHMIO N OCOBGEHHOCTAM MPOUCXOXAEHWUS (KOHHOTaLMKM, AOMNONHUTENbHbIE
3HaYEHNS, HaLMOHANbHbIN KONMOPUT U T. [1.) HAXOAUT OTPaXKeHWe B UccnefoBaHMsAX Npo6emM POCCUINCKOro
1 y36eKCKOro s13blkosHaHwui [3, ¢.187].

OaHako pes3ynbTaTbl 3TUX WCCNeAOBaHWA HeAOCTaTOYHO WMCMOMb3YtoTCA B 06/1aCTM METOAMKM
npenogaBaHms MHOCTPaAHHOIO A3blKa, COBEPLLUEHCTBOBAHNSA METOAOB M METOAMK, pa3paboTKM HOBbIX, B
TOM YKUCNe B NPenofaBaHnm PyCCKOro si3blka Kak MHOCTPaHHOIO METOLOM CPaBHEHWA U COMOCTAaB/IEHNS,
NOOSM, POAHbIM S3bIKOM KOTOPbIX ABASETCA Y30GeKCKW, cnefoBaTeslbHO, MCCNeAoBaHWS B 3TOM
HanpaBleHUM BeayTCs [0 CUX Mop C Ny6AnKaLmMaMu nLlb B 06beme cTatbm [1; 15, 2; 244].

3TOT Ype3BblYaHO aKTyasbHbI BOMPOC — BOMPOC COMOCTaBUTENBHOM METOAMKM 0Oy4eHMs Y36EKOB
PYCCKOMY §3blKY Kak MHOCTPaHHOMY B COMOCTaBIEHNM C UX POAHBIM A3bIKOM He UCCeA0oBascs B paMkax
cneumanbHOM AgMccepTaummn Kak KpynHasa HaydHas paboTa MoHorpadmyeckoro nnaHa. B yacTHocTu, He
N3Y4YeH B LIE/TIOM psifl BOMPOCOB, CBA3AHHbIX C BHEAPEHWNEM METOANKU KOMIMIEKCHOrO aHann3ay CTyAeHTOB,
N3y4atoLLMX PYCCKMI A3bIK KaK MHOCTPaHHbIN B cdhepe TeXHNYeCKOoro 06pasoBaHus, CpaBHMBas ero ¢ nx
POAHBIM A3bIKOM, HEOOXOANMO N3YydYeHne AaHHOM TeMbl MO JIMHIBUCTMKE B pPaMKax AMCCEPTALMOHHOIO
nccnegosaHusa [7; 4].

HayyHaa HoOBWM3Ha MccnenoBaHusA. OBy4YeHMe PYCCKOMY S3biKy CTYAEHTOB  HedWIoN0orm4yeckmnx
cneunanbHOCTEN B COMOCTaBMAEHMM C UX POAHBIM Y36EKCKUM S3bIKOM MMEET MPUOPUTETHOE 3HAYEHMe
B cdhepe npenofaBaHNs MHOCTPAHHbIX A3bIKOB, B OCOBEHHOCTM PYCCKOro A3blka A8 y36eK0sA3bIYHbIX
CTYOEHTOB, M 9KCMNEPUMEHTbI, MPOBOAMMbIE B HarpaBfieHUW JaHHOW TeMbl, HAa OCHOBE MHOMOSIETHEro
OMblTa, MOTYYEHHOrO B XO4€e Hay4HbIX HabAOAEHWI N MPaAKTUYECKMX 3aHATUI, a TakxKe pa3paboTaHHON,
HOBOW HETPAANLIMOHHOM MHTErPUPOBAHHOWM (KOMMIEKCHOW) METOANKY;

NpW CpaBHEHMM PYCCKOTrO s13blKa C POAHBbIM 13bIKOM (Y36EKCKMM A3bIKOM) Y CTYIEHTOB, 0OYYatoLLMXCA
no HePUNONOrMYECKMM CMELMAanbHOCTAM, Ha OCHOBE Hay4YHOr0 aHanm3a Nofly4YeHHbIX HOBbIX Pe3y/1bTaToB
JlokazaHa 3(MdEeKTUBHOCTb Mpouecca 0byYeHUs W MNpenofaBaHUsl, OCHOBAHHOMO Ha MHOrOrpaHHON
KOMMEKCHON METOMKE,

cneundmyeckme KOMMYHUKATUBHO-MparMaTMyeckme acnekTbl B3aUMOAENCTBUS S3bIKOBbIX U
HeA3bIKOBbIX (PAKTOPOB PacKpbIBAOTCS B PEYEBO peanmsalmmn cobpaHHoro 6oratoro MakTnyeckoro
mMartepuasna no TeEMe Ha OCHOBE CPaBHUTENbHOM KOMMMEKCHOW METOAMKM;

BcecTopoHHE aHaM3upYyrOTCA B CPaBHUTENIbHOM acCrnekTe JIMHTBUCTUYECKME U peyeBble
OTHOLLIEHNST MeX [y M3yYyaeMbiM A3bIKOM (PYCCKMM) M POAHbBIM s13bIKOM (Y36EKCKMM) B mpolecce
N3YYeHNA A3blKa, @ TakXe YHUKabHblE NEKCUMKO-CEMAHTMYECKNE, DYHKUMOHANBHO-CTUINCTUYECKME
W NIUHIBOKY/IbTYPHbIE OCOBEHHOCTM STUX eAuHUL, (TOHKOCTW CMbICNa, 9MOLMOHaNbHAaA OKpacka U
T. A.), ¥ 9T OCOBEHHOCTM OKal3annCb BaXKHbIM GakTopoM obecneveHms ahdeKTUBHOCTM npoLiecca
n3ydyeHns asbika [5, c.49];

B pesynbTate nayyeHnss MHOXECTBa TEKCTOB ObIfi0 BbIOpPaHO COOTBETCTBUE BbIOPAHHbIX TEKCTOB
TEME UCCNeI0OBaHNSA 1 Y4eBHOMY HampaBMeHNIO YYaLLMXCs, BKIKOYaA MPOLIECC YPOKa W yNpaXHeHWs, a
Tak>Xe TEeKCTbl A1 CAMOCTOSATENIbHON paboTbl. [penMyliiecTBa 06y4YeHMss CTYAEHTOB aKkageMMUYecKomy
(Hay4HOMY) M NpPoheCcCHOHaNbHO-TEXHUYECKOMY OBLLIEHNIO, aKafeMUYecKoMy MMUCbMY MOCPeACTBOM
COOTBETCTBYHOLLUMX TEKCTOB, peanuaaumu MnoCpeficTBOM HOBbIX MPUHLUMMOB, METOAOB W MPUEMOB
(MPUHLMMOB) Hay4YHO 06OCHOBAHbI 1 AoKa3aHbl JOCTAaTOUYHbIMU (hakTaMu.

CBoeobpasme MHHOBALUMOHHON 3aHMMaTENbHON METOANKM MHTEHCMBHOMO O6YYEHMA PYCCKOM peyn
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CTYAEHTOB HEUNONOTMHYECKMX CMELIMaTbHOCTEN TEXHUYECKMX BY30B Y36eKMCTaHa, HauMHaoLWLMX U3ydaTb
PYCCKMI 13bIK MOC/Ie OKOHYaHWS cpefHein 06L1e06pa3oBaTebHOM WKObl COCTOUT B CNeAYHOLLEM.

CTpyKTypa y4ebHOM NporpaMmbl COOTBETCTBYET KaK OOLUENPUHATLIM, TakK  WHHOBALMOHHbLIM
METOAMYECKUM MpUHLMIAM W NpUEMaM, Ha KOTOPbIX CTPOWUTCA COBPEMEHHAs MeToaMKa O6ydeHus
PYCCKOMY A3bIKY Kak MHOCTPaHHOMY:

- 3aHUMMATENbHOCTb M [AOCTYMHOCTb W3OXEHWUS MaTepuanoB COMOCTaBUTENBbHOIO OOyYeHus,
3anoMuHatollee SpkKoe O6bACHEHWE OCOOGEHHOCTEN WM TUMUYHBIX 3aKOHOMEPHOCTEN PYCCKOro U
y36EeKCKOro $13bIKOB;

- CO3HATENbHO-KOMMYHUKATMBHASA 1 NPOhEeCCMOHaNbHO-MPaKTUYeCcKasd HanpaBneHHOCTb OOYYEHMS;

- KOMMJIEKCHOE OBNaieHne BUAaMu pedeBor AeATeNIbHOCTY MyTeM CONMOCTaBNEHNS UX y36EKCKNMN
aHanoramy,

= OCMbICNIEHHOCTb NMOCTaHOBKM M paspaboTKK Lenen 1 3aaad Kypca, MOTUBaLMA OByHEHNA CaMnMn
yyalymMncs nyTémM Noce0BaTelbHOro M CUCTEMAaTUYECKOrO BHEAPEHNS MHHOBALIMOHHBIX METOANYECKINX
NPUEMOB. Hanpumep, Takmx Kak:

aHrna — aHrnat (OCMbICAIM 1 MOTUBWPYI), ysinma — ysanTupma (He CTbiAW W He CTbIAUCh), ranup-
ranupTup (3aroBopu 1 NPOLOSXKai roBOpPUTD), CY3 €ana — AappoB Kynna (Bblydnn cnoBa — UCMonbayit-
3A0pOBO!), KN3MKTMP — KU3MLLIMa (He MHTEPECHO — He OTYamBalcs), FanUPANHT — FOTANHT, ranupMaauHr
— YHYTAMHT (3aroBopun — NoGeann, MoONYMLLb — BCE 3abyfellib), NLOH- ULLOHTUP- XKUIMainG KyBOHTMD
(y6eamnchb 1 yb6eau, ynbl6HUCh 1 nobeam), YUncb — ypraH, yuv — ypraT // Tak pyCCKUiA BblyYnTb st pag v T.4.

OTANYUTENBHOM OCOBEHHOCTBIO KaXXAOro M3 3TUX OpPUrMHAMNbHbIX METOANYECKMX MPUEMOB,
COCTOSILLIMX M3 KOMMEeKca NPOCTbIX, HO 06a3aTenbHbIX (MPUHLUMINANBHBLIX) BbIMOMHEHWUIO B NpoLecce
06y4YeHNss MpaBuf, ABMAAETCA TO, YTO OHW HEMPUHY>XXJEHHO 3anoMMWHAtOTCs 6narofjaps TOMy, 4TO B
TUaTeNbHO, KPeATUBHO TBOPYECKM 064yMaHHOM, MPOCTOM W NTAaKOHUYHOM (Kak B KpblnaTbix Gpa3sax)
CaMOM Ha3BaHMe (aHrna-aHrnaTt, ysanaMa-ysanTvpma, ypraH-ypraT 1 T.M.) 3TUX NpaBu 3ano)eHa OCHOBHas
naes, CyTb, 3HayeHWe. HasBaHMA 3TVMX METOAMYECKUX MPUEMOB, MPUHLIMMOB-MPaBUA B CUIy CBOEN
EMKOCTbO, 06Pa3HOCTbIO, MPOCTaTe B CO3HAHUM YYalLMXCS BbI3bIBAET HEM3INAANMOE BnevaTneHne u
nHTepec [1,c. 15; 2, ¢. 244; 4, ¢c. 70].

K coXkaneHuto, HasBaHWs 3TUX METOAUYECKNX MPUMEMOB M MPUHLMMOB OYEHb TPYAHO MepeBecTH
afleKBaATHO TOYHO 1 CKNAAHO C y36eKCKOro A3blKa Ha MHOCTPaHHbIN. Hanpumep, 04HO U3 MPUHLMANANbHbBIX
npaBun “Cys éana — AappoB kynna’ (6ykBanbHO: “Bbly4nsl CrioBa — TYyT e MPUMEHWU) OCHOBaHO Ha
3aKOHOMEPHOCTSX 3anoMMHaHUS Bellei (B JaHHOM Crlydae Ha 3aKOHOMEPHOCTM 3aroMUHAHMSA HOBbIX
PYCCKMX CMOB), Ha TaKMX Kak: XOPOLLO W BbICTPO 3aMoMMHAETCS TO, YTO MHTEPECHO, BneyaTnseT. [paBuno
“Cy3 éana — 0appoB Kynna” otnnyascob 61aro3By4meM Ha y36eKCKOM — KpacmnBo, 06pas3Ho, pudMOBaHHO.
Cnefyst NpuHUMNaM 3anoMuHaHKsa YTo6bl COXPaHWTb afleKBaTHOCTb M 6narosByyne atoit dhpasbl (‘Cy3
€Ana — [appoB Kynna“) Ha PYyCCKMn e€ MOXHO MepeBecTn MPUMEPHO Tak: “VIHTepecHo, BneYaTnmno —
NErko 3anoMHUTb. O4eHb MUNo'".

Mo MCUXONOrMM M3BECTHO, YTO HEMOCPEACTBEHHO 3aMOMMHAETCHA NEerko U Ha A0MAro TOo, YTO
BO3/[ENCTBYET Ha YeNOBEKA M OKa3bIBaEeT BrevaTtieHne (MONoXMTENbHOE MW OTPULIATENBHOE), @ TakxKe
TO, YTO MOHATHO W NMPeACTaBAAEeT UHTepec. lNpenogaBaTenb BCeraa AO/MKeH 06 STOM NOMHUTb U 3HaTb
STWN TPW BELLM: O6BACHATHL MHTEPECHO, MOHATHO M BNedaTnstoLle: ‘Bnevatnnno, BCE MOHATHO — MHTEPECHO
N NPUSITHO'.

[o3TOMY He HaZlo O6BbACHATL NPABWUIIO Ha CTPOIrOM, CIIOXXHOM, HAYYHOM A3bIKe. TO, Y4TO CKYYHO,
He MOHATHO M HEMHTEPECHO O4YeHb TPYAHO 3anoMMHaeTcs. B TakoM cnydae npuxoamTCcsa HanpsraTbes
M 3aCTaBNATb CeHS yUnUTb. A yyallMecs He NOOST, Korga Ux NpuHyXxaaroT. MoaToMy K hopMynnpoBke
M OOBACHEHWAM MpPaBU HAAO MOAXOAMTb TBOPYECKM, KPeaTMBHO, B TOM YMCMe nogada npasuna
3aNOMUHAHNS YYaLIMMCS JOHKHO 6bITb TAKOHWUYHBIM, UHTEPECHBIM, MPY BO3MOXHOCTH XY10XECTBEHHO-
06pasHO BOCMpUHUMAaeEMbIM. Hanpumep, TaknM YeTBEPOCTULLNEM, KaK:

VHTEepecHO 1 NOHATHO, //Bnevatnuno. — Kak npuaTHO!

Vnn: VIHTepecHo, BneyaTnuio// Bce NOHATHO — 04eHb MUNO!

PrdmMoBaHHble, HENPUHYXAAKoLWMECH NpaBuia 3arnoMUHarOTCA NIerko 1 Ha JOJro.

MeToandeckunii Npuém-npaBuno: “Yanma-yantupma’ (6yKBasbHO: He CTbIAWCb W He CTbiau),
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"KypkMa-KypknTma” (6yKBanbHO: He CTpaLIWUCh W He Nyrait) mMoMoraeT yyallMMcs NpeoioNeTb S3bIKOBOA
H6apbep. B ncrxonormnm 1 no onbITy M3BECTHO, YTO YYBCTBA CTblAa, CMYLLEHNS], 6OSI3HM 6bITb MOCMELLULLEM
nepea ApYyrMMM MeLlatoT Y4MTb MHOCTPaHHble A3bIKK. BblllenepedncneHHble MeToaMYEeCcKe NPUEMBI
NMOMOratoT NPEOAOSIETL STU HEraTUBHbIE SMOLIMK Y YHALLMXCHA U BCENAIOT HaZleXy U YBEPEHHOCTb B TOM,
YTO OHM YCMELIHO BblydaT MHOCTPAHHbIN (B JaHHbIM Cly4ae pyccKuin) A3blIK.

MeToandeckuii Npuém “AHrna-aHrnat” (6yKBasibHO: “OCMbBICIM M Aailt OCMbICAUTL') GopmupyeT
MCUXONOMMYECKYH MOTUBALIMIO, MHTEPEC K M3YYEHMIO PYCCKOro A3blka. Kak n3BeCTHO, 6e3 MOTUBaLMM
YYUTb A3bIKM — 3TO TXKKWIK, NoYTK 6ecnonesHblt Tpya. pu nomowm “AHrna-aHrnat” — “OcosHait K
MOTUBMPYIA®, 3TOr0 3amMeyaTeNlbHOro MPUHLMNA Ye0BEYECKOrO MblLUEHNS, HAanNpaBAstoLEro ero Ha
OCMbICIIEHNE M OCO3HaHWe Lener 1 3afay Kypca no pyccKoMy s3biKy, 6naroaapsa KOTOpPOMY M3ydeHue
PYCCKOMO $13blka CTaHOBWUTbCA MOTMBMPOBAHHbLIM, MPUBAEKATeNbHbIM, HEOOXOANMMbBIM.  Y4allmecs
noJ1y4aT NoJHble, MCHepnbIBaroLLIME OTBETbI Ha Takmne BOMPOChI, Kak, HarnpuMep, «3a4eM Hy>XeH MM PYCCKMiA
A3bIK, €CMNIN OH HEPOJIHOM?», «C KaKOoW LieNbio BBE/IEH KYPC PYCCKOro A3blKa Ha GakynbTeTe MeTanIypriu,
FOPHOro Aena Uan ropHOM aNeKTPOMEXaHNKM?» 1 Y HUX (OPMUPYETCH MOTMBALMSA U OFPOMHOE XKenaHme
Bbly4MTb STOT, HY>KHbI A5 HAX, PYCCKMI A3bIK.

Cnucok ucnonb3oBaHHOW NUTepaTypbl:

1. HaHungpoB bB.X. MeToamMka WHHOBALMOHHOIO OOYy4YeHMs TOBOPEHMIO Ha PYCCKOM A3bIKe
y36€K0S3bI4YHbIX CTYAEHTOB TEXHUYECKMX BY30B/ TpaanLMM N HOBaLIMM B MPOMECCUOHANbHOM MOArOTOBKE
N aeaTenbHOCTU negarora: c6. Hayd. Tp. IV MexayHap. Hay4.-MpakT. KoH®. 24—26 MapTa 2022 r. / noa
pefakunen V.. Jlenbumukoro. — TBepb: TBep. roc. yH-T, 2022. — Bbin. 20.

2. NaHnsapos. b.X. ConocTaBuTeibHasA METOANKA MHHOBALMOHHOIO 06y4YeHNs FTOBOPEHMIO Ha PYCCKOM
A3blke Y36eKOsA3bIYHbIX CTYAEHTOB HedWION0OrMYECKOro HanpasneHns. Matepvanbl MexayHapoaHOw
Hay4YHO-MPaKTMYECKON KOHMEepPEeHLMM «PYyCCKMI A3bIK 1 nTepaTypa B LeHTPa bHO-a3naTCKOM PermoHes.
byxapa, byxapckun ['Y. = 2021.

3. Januapos b.X. CoBpeMeHHaa MeTOAMKa KOMMIEKCHOrO aHanma3a CEMaHTUYECKOW CTPYKTYPbl U
(DYHKLUMOHMPOBAHUSA NEKCUYECKUX eAnHUL. Tpaanumm 1 HOBaLUMK B NPOdecCnoHanbHOM NoaroToBKe U
JesTenbHOCTU Nefarora: c6.Hayy.Tp. MexxayHap. Hayy. npakT.KoH®. 25-27 mapTta 2021 r. Teepsb.

4. OannsapoB B.X.  TpuHUMABI 1 NPUEMbI OPUrMHANBHON METOOMKM OOYyYeHUST PYCCKOMY A3biKy
B3pOCbIX. /B >XYypH. [penofaBanue a3blka 1 nutepatypbl, 2021, Ne7. — C. 70-73.

5. lannapoB b.X. 3aHnmaTenbHas MeTOAMKa MHTEHCUBHOIO 06YYEHNS FOBOPEHWIO Ha PYCCKOM S3bIKe
y36€eK0SI3bIYHbIX CTYAEHTOB TEXHWYECKMX BY30B/ BbICLUee TexHnYeckoe 0bpa3oBaHme: npobnemMbl U NyTu
pasBuTuA: MaTepmnanbl XI MexxayHapoaHOW Hay4HO-MEeTOANYECKOM KOHMepeHUMM, MUHCK, 24 HOs6ps
2022 roma / MuHUCTepCcTBO Ob6pasoBaHus Pecnybnunkin benapych, benopycckuii rocyaapCTBEHHbI
YHUBEPCUTET MHGDOPMATUKM N PaANO3NEKTPOHNKIN. — MuHek: BIYWP, 2022, — C. 49-54.

6. daHusapos b.X. MeToamka nccneqoBaHns GparMeHToB 13bIKOBOW KapTWHbBI MMPa B CEMaHTUYECKOM
CTPYKTYpE NEKCUYECKUX CUHOHUMOB / Xy[OXECTBEHHasds KapTWHa Mupa B (GOMbKIope n nutepaType:
MaTepuanbl BCEPOCCUIACKOM Hay4YHOM KOHMEPEHLMM C MeXAyHAPOAHbIM ydacTueMm (r. AcTpaxaHb, 20—21
anpens 2023 r.) /AcTpaxaHCKWii rocyapCTBeHHbIN yHBepeuTeT, 2023. — 353 ¢. — ISBN 978-5-9926-1446-6.

7. OanngapoB B.X. Pyc TUAVHKU XOpWXKiA Tun cudatuia >agan ypratmil MeTOAMKACUHWHT UIMUIA-
amanuit acocnapu / Tun Ba apabuét.uz /limiy-metodik electron jurnal (Hay4Ho-meTogMuecKuit
3NEeKTPOHHbIN XypHan), 2023 1inn, 13-coH, 3-6-6eTnap. — TallukeHT, 2023.

8. daHuapos b.X. 3aHnMaTenbHass MeToanKa 06yHeHns pyCCKOMY A3blKy «PYCCKMI A3bIK C POAHbLIM
y36eKCKMM: MHTEPECHO 1 nerko» / “Ommaviy axborot vositalarida til va uslub masalasi: tahlil, tasnif, giyos”
mavzusidagi xalgaro ilmiy-amaliy konferensiya materiallari.- TalkeHT: TalKEHTCKNA HaLMOHaNbHbIM
yHuBepcuTeT, 2023. — C. 762-769.
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BUKU-TEXHOJ10'M B POPMUPOBAHUA
NIMHIBUCTUYECKOWU KOMMNETEHLUMN

F'ynHosa CABUPOBA,
AOKTOp negarornyeckux Hayk TMUUMCX HUY

Annotatsiya. Ushbu maqolada Ozbekiston umumta’lim maktab o'quvchilariga ingliz tilini o'gitishda Viki
texnologiyasini qo'llash muammosi organilgan bo'lib, ushbu texnologiya maktab o‘quvchilarining gapirish,
0qish va yozish ko'nikmalarini rivojlantirishga yordam berishi asoslangan.

Kalit so'zlar: maktab o'quvchilari, Viki texnologiya, oqish, gapirish, yozish.

TepMUH “BMKK” 6bI1 B3aMMCTBOBAH M3 raBaiCKoro A3blka 1 03HavaeT “6bICTpO”. [laHHOe 3HaveHne
onpaBAaHHO OTpaXkaeT (YHKLMIO 3TOr0 CepBKUCa, MOCKObKY OH obecnevmBaeT ObICTPbIA AOCTYN K
MaTepmanam. 1o MHeHuto [1.B.CbicoeBa “BMKU-TEXHONOIUS SBNSAETCA OAHUMM M3 BMOOB CEPBUCOB Beb
2.0, NO3BOAAOWMIA OOHOMY YENOBEKY UMW Tpynne NHOLEN, HAXOAALMXCA HA PACCTOAHUN APYr OT Apyra,
paboTaTb Haf CO3AjaHMeM efIMHOro JOKYMEHTa, BHOCA B HErO U3MeHEeHWA 1 gononHenus” [1]. Buku — aTo
CTpaHuua ANA CO3[aHWs COBMECTHOrO JOKYMEHTa, KOTOpasd MO3BONAET BCEM 3aPErUCTPUPOBAHHbLIM
NoNb30BaTENAM CO3/1aBaTb COBMECTHble MWCbMEHHble paboTbl WM peAakTUpoBaTb MX. [pu 3TOM,
HavasibHas BEPCUA 3TON CTPAHUYKM COXPAHAETCS, M MOJIb30BaTENb MOXET NPOCMOTPETL BCE BHECEHHbIE
M3MEHEHWUA B OKYMEHT UMM BEPHYTHCHA HA UCXOAHYHO BEPCUIO JOKYMEHTA.

Kak oTmeuaeT Cenamun AanH [2], BUKM — TEXHOMOIMS MO3BONAET OBNafeTh A3bIKOM NOCPEACTBOM
COBMECTHOI0 06yYeHus, a yYnTensm BbICTynaTb B poan MoaepaTopoB. OHa Cnoco6CTBYET aBTOHOMHOMY
0BYHEHWNIO Yepes COTPYAHNYECTBO U CIYXXUT MOTUBALIMOHHBIM NMPU3HAKOM MpU 0OyYeHUN.

Mpw 06yYeHUN aHITMNCKOMY A3biKy, Kak oTMedaeT [.0. CBUpUAOB, BUKU-TEXHOMOMMSA B MHTErpaLmm
C COBpPEMEHHbIMU MefarorMyecknMm TEXHONOrUAMMN (0ByYeHUss B COTPYAHWMYECTBE W MPOeKTHas
JleATeNlbHOCTb) NO3BOMSET PAa3BMBATb KOMMYHUKATMBHbIE HABbIKW — YTEHWE, MMCbMO. ECM Npy co3aaHnm
KOHTEHTa ydallMecss camMu pas3pabaTtbiBatoT MaTepuan, T.e. NMULLYT, YATaKOT, TO NpU peaakTUpPOBaHMM
Matepuana ydawimecss GOpMUPYIOT rpaMMaTUHecKne HaBblKM — MPOBEPSIHOT CTPOW MPeLnOXEHUN,
COrnlacoBaHme BpeMeH, ynoTpebreHmne nekCnyeckmnx eamHnt. opMmpoBaHmne rpaMmMaTnyeCcKX HaBbIKOB
Kak MPOAYKTUBHbIX, Tak U peLenTuBHblX, No MHeHuto [.0. CBupuaoBa [3], siBnaeTca euwé ogHuM 13
LOCTOVHCTB BUKW-TEXHOMOMNN.

E.[. Kowenaesa [4] oTMeYaEeT, YTo BUKM-TEXHOMOM NS B UHTErPALIM C 0BYHEHNEM B COTPYAHMUYECTBE U
NPOEKTHON AeATENbHOCTLIO CNOCOBCTBYET (DOPMUPOBAHNIO COLIMOKYTBTYPHOM KOMMETEHLMM.

PaccmaTpvBas AvAaKTUYeCKMe CBOMCTBA BUKU-TEXHOMNOMMM B OOYHEHUM aHTIMACKOMY S3bIKY, Mbl
BblAENSAEM ClEAYHOLLEE:

MHOroaBTOpCTBO. KOHTEHT BUKM CO34aETCA COBMECTHO C y4aCTUEM MHOIMMX 3aperncTpUpOBaHHbIX
nonb3oBatenien. KaxAbll 3aperncTpupoBaHHblid MONb3oBaTe/lb MMEET BO3MOXHOCTb CO34aBaTb,
JOMOMHATb, PEAAKTMPOBaTb UK YAANSATb MaTepuan.

MynbTUMeanHOCTb. [ToNb30BaTENM BUKM MOMYT pa3MelllaTb MaTepyan B pasiinyHbix hopMaTax.
PasmelleHne ayano-, BUAEO-, TEKCTOBOrO Martepuana no3BonseT GopMmnpoBaTth Takue BUAbl peHeBON
OeATeNIbHOCTY, KaK ayaAnpoBaHne 1 YTeHHE.

[MnepTekcToBas CTPyKTypa. KOHTEHT BUKM MOXET BKJIKOHYATb TMMNEPCChINIKM HA ApYrue pecypcbl CETU
VIHTEpHET.

My6amyHoOCTb. MaTtepuarnbl, OnybMKOBaHHbIE B BUKK, MOTYT ObiTb JOCTYMHbI BCEM MOSIb30BAaTENSIM
CeTu VIHTEPHET, HE3aBNCUMO OT MX MECTOHaxXOXAEHUA. OTO CBOMCTBO MO3BOJIAET MUCMOMb30BaTh BUKK
KaK B KJ1aCCHOE, TakK 1 BO BHEKJ1IACCHOE BPEMS.
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Tabnuya 1.
AnpakTunyeckmne cBosicTBa u MeTogmveckne pyHKLNN BUKN-TEXHOIOMU B (hOpMUPOBAHUN
aHI/1013bI4YHON peyeBoii KOMMNEeTeHUNN LIKO/IbHUKOB

JmpakTuueckne cBoiicTBa MeTtoanveckne pyHKIAA BHKA-TeXHOIOTHH
BHKH-TEXHOJIOTHH

CoeMecTHas IMyONHKAIIS MaTepHana B BHKH, (JOPMHPYIOIMIAS HAaBBIKH
MaoroaBTopcTBO YTEHHUS W [HCbMa. YMEHUS OLCHHBATE M PEAaKTHPOBATh
OIIYOJHKOBAHHBII MaTepHall OJIHOKJIACCHHKOB.

ITy6nuKkarma MaTepHalloB HA OCHOBE ayJIHo, BHICO MAaTepPHAIOB, CXeM,
MynsTHMeHITHOCTE TeKCTOB, TpauK, KapTHHOK, AHHMAITHIl, CIyKamux oOorameHHio
SI3BIKOBOTO MaTepHana.

YMeHHe OIleHHBaTh MaTepHanbl ceTH HTepHeT H W3BIeKaTh H3 HHX
T'uneprexcroBas cTpykTypa | HeoOxomumyroo wuHpopmManuto. Co3maBaTh COBMECTHBIE ITHCHMEHHEIC
paboTHI, CChIIAACh Ha pa3iIndHble HCTOYHUKH ceTn MHTepHeT.
OTBeTCTBEHHOCTS 3a pa3MellleHHble MaTepPHalIbl, BO3MOXKHOCTE pabOTH B
[ly6muanocTh KIacCHOe H BO BHEKIACcCHOe BpeMs. Bo3MOXKHOCTE OpraHH3aIlHH
CeTeBOr0 B3aHMOJIeHCTBHA YIACTHHKOB Y4eOHOTO Mporecca

B o6paszoBaTenbHOM Beb MpocTpaHCTBE BMKM MO3BONSKOT (OPMUMPOBATb aHMIOS3bIYHYH PEYEBYHO
KOMMeTeHUMIO, MPeACTaBAeHHYHO B CeaytoLLen TabnumLe.
Tabnuya 2.
AHr710a3bIYHasi peyeBasi KOMIeTeHUUs LKOJIbHUKOB, pa3BUBaeMasi Ha OCHOBE BUKM

T'oBopeHne | e u3TaraTh OCHOBHOE COIEpIKAHIE;

ApTYMEeHTHPOBATE CBOIO TOUKY 3PEHHS;

JIeNIaTh BBIBOJIHI;

OIIICHIBATh M H3NIaraTh (aKTh;

I0JIpoGHO OIIHCHIBATE COOBITHS;

YMETh YTOUHSTH JIeTAIIH HHTepecyomeil HHQopManun.

U3BIEKATH HEOOXOIMMYI0 HH(OPMAIIHIO;

BBIJIENATE TIABHYI0 HHOOPMAIIHIO 0T BTOPOCTETIEHHOI;

BBIPaXATh CBOE OTHOIIIEHNE K IIPOYHTAHHOMY MATEPHAIY;

AHANM3HPOBAThH IPOINTAHHBII MaTepHAI,

0000IIaTh IPOYATAHHEI MaTepHal H3 Pa3IIYHBIX NCTOTHNKOB ceTu IIHTepHeT.
nHcaTh KOPOTKHE MHChMa H COOOIIEHHS;

OIIHCHIBATh COOBITHA, (DaKTHI, IUIAHBI Ha Oyaymiee;

BHOCHTE JIOIOITHEHUS B Oy OIIMKOBAHHEII MaTepHal;

PeaKTHPOBATE OYOIHKOBAHHETI MaTepHaT;

apryMeHTHPOBATE CBOIO TOUKY 3PEHHS;

TIHCATh MO3/IPaBIEHHS H ITOKeTa I,

3aIIOTHATE AHKETHI;

e co0Hparh, KIAacCHQUIHPOBaTh, 0000IIATH MH(POPMAIINID, HCIONB3YAd pa3IHIHbe
HCTOYHHKH ceTH IHTepHeT U J1eN1aTh BEIBOIH;

® IIHCaTh TEKCTHI, OMHCHIBAIONIHE 3HAMEHHTHIe (PakThli H CcOOBITHA CTpaH POJHOTO U
H3yIaeMOTO S3BIKOB.

Yrenne

IIncemo

OOHUM M3 APKMX TMPOSIBNEHWUI BWKU-TEXHOMOTMM siBAAeTCH Bukuneama, Kotopas sBAseTcs
KONNEKTUBHOM paboTot MHOMMX Mofb3oBaTtenei cetn WMHTepHeT. Bukuneams — 3TO yHMBepcabHas,
MHOrosi3blyHasi VIHTEPHET SHUMKIONEAMS, KOHTEHT KOTOPOro CO3[aéTcs MOSb30BaTeNs MU CETU
MHTepHeT. [JOoCTOBEPHOCTb OMy6IMKOBaHHON MHMOPMaLmMM B BUkMneanm octaeTcst CropHbIM, Tak Kak
KakAbllh MONb30BaTENb CETU MMEET BO3MOXHOCTb [JOMOMHWTL, OTPEAaKTMPOBaTb, YauTb KOHTEHT. B
yuebHbIX Liensax Brukuneams MOxeT 6bITb UCMONb30BaHa B KavecTBe MHMOPMaLMOHHOrO pecypca ANs
Pa3BUTUS HABbIKOB YTEHWS.
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PucyHok 3. CTpaHuya Bukunegum

x o+

[ns GoOpMMPOBaHUSA HABbIKOB MUCbMEHHON PEUN CYLLIECTBYHOT ¢ = ¢ & smmmmiimis .
Takne GecnnaTHble BUKM-CEPBUCHI, kak Pbworks (www.pbworks. *‘)M)

N

com), MediaWiki (www.mediawiki.com), Wikihost (www.wikihost.org).

PaccmaTprBas BO3MOXHOCTM  BUKU-TEXHOSIOTUW,  MOXHO
NOAYEPKHYTb, YTO B MpOLECCe OBYYEHNS aHIIMIACKOMY A3bIKY OHM
MO3BOJIAIOT yHaLMMCH:

- CO371aBaTb COBMECTHbIE aBTOPCKNE MUCbMEHHbIE PaboTbl K
ny6nnKoBaTb UX B CETU VIHTEPHET,

- BbICTYNaTb B POSIM PEAaKTOPOB M SKCMNEPTOB B ONpeAeeHHON
obnacTtu;

- OTCNeXuBaTb BHOCUMbIE W3MEHEHUS U TMOMPaBKKW K
ony6/IMKOBaHHbIM MaTepuanam;

- MHOIOKPaTHO peflakTMpPOBaTh U WMdoBaTh ONyO6IMKOBaHHbIN MaTepuan

n obnajatoT:

- OTKPbITOCTbIO K peAakTUPOBaAHNIO BCEMU MOIb30BATENAMN CETU VIHTEPHET,;

- NMPOCTOTOW B MCMO/Ib30BaHUM 1 BO3SMOXHOCTbIO CCbIIKU Ha Apyrue UCTOYHUKK CETU VIHTEpPHET C
ayTEHTUYHON MHMOPMaLIMEN.

TakrM 06pa3oM, BUKM-TEXHONOMMN, ABNSACH OAHUM 13 cepBUCOB Beb 2.0, no3BoNsaoT GopMMpoBaTh
M pa3BMBaTb HABbIKM YTEHWS, MUCbMa, FOBOPEHUS, @ TakXe CMOCOBCTBYHOT CO3[aHMKO MO3UTUBHOM
MOTUBaLMW NPU U3YHEHWUN aHTTIMIACKOrO A3blKa.

CnMCOK NUCNONb30BaHHOM IMTEPATYPbI:
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ONA TILI DARSLARIDA OMONIMLAR MAVZUSINI
O‘RGANISH

Dilfuza SHADIYEVA,
“International school of finance technology and
science” instituti o‘gituvchisi, filologiya fanlari nomzodi

AHHOTaUMSA. B JaHHOV CTaTbe PACCMOTPEH BOMPOC U3YYEHNS TEMbl OMOHMMOB B 5 K/lacce, puBeAeHbI
peKoMeHAaLMM M0 Pa3bACHEHWUIO OTINYMIA OMOHMMOB OT MOIMCEMaHTUYECKMUX C/IOB C YYETOM BO3pacTa
yyalimxcs.

KnioueBble cnoBa: OMOHMMbI, CUHOHUMbI, TYFO, aCKWS, MOIMCEMMUS, UMSI CYLLIECTBUTENIbHOE, r1arof,
MMS ipunaraTesibHoe, C/IOBOCOYETaHMe, C/I0BapHbIN 3arnac.

Omonimlar umumta'lim maktablarining 5-sinfida o'rganiladigan mavzudir. Bu davrda o'quvchilar ancha
mustagil fikrlaydigan, so'z ma'nolarini idrok etadigan yoshda bo'ladilar. Omonimlar, ularning nutqgdagi
ahamiyatiniorganish oquvchilar uchunjudagizigarlibo'lib, bu mavzuni o'zlashtirishda yugori samaradorlikka
erishish uchun quyidagi tavsiyalar o'rinli deb hisoblaymiz.

Avvalo, 5-sinf o'quvchilari bilan ishlashda asosiy e'tiborni qoidalarga emas, balki amaliyotga garatish
lozim. Ularning diggatiga doskadagi bir nechta so'z taqdim etiladi (bu sozlarning ayrimlari shakldoshlariga
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ega, ba'zilariesa ega emas bo'lishi kerak) va o'quvchilardan bu so'zlarning ma'nosi so'raladi. Masalan, (1) top,
(2) kitob, (3) tut, (4) sut, (5) gish, (6) bosh, (7) toT, (8) qush. Javoblar butun jamoa bilan tahlil gilinadi. 2, 4, 5,
6, 8- sozlarda bolalarning javobi bir xil bo'lishi tabiiy. Qolgan so'zlardagi bolalarning tushunchasi bir-biridan
farglanishi mumkin. Masalan, 1-javobda bir oquvchi koptokni tushungan ba'lsa, ikkinchisi zambarakni idrok
etgan bo'lishi mumkin. Javob berish jarayonida 3-so'zda kimdir rezavor mevani, yana kimdir shu so'z bilan
ifodalanuvchi harakatni; 7-so'zda stol (dasturxon, umuman, o'tiralidigan joy)ning yugori gismi (poygakning
qgarshisi) yoki baligchilarning balig tutish uchun moslamasini anglagani oydinlashadi. Ba'zi o'quvchilar esa
so'zning ham u, ham bu ma'nosini tushunishi mumkin. Har bir javob asoslangach, bu vaziyatda hammaning
javobi tog'ri ekanligi oydinlashadi. Shundan so'ng darsning nazariy gismiga o'tiladi, ya'ni omonim sozlarga
ta'rif beriladi: "Aytilishi va yozilishi bir xil bolib, turli atash ma'nolarini bildirgan sozlarga omonim so’zlar
deyiladi. Ular shakldosh so'zlar deb ham yuritiladi” [1; 115].

Qoida sharhlanib, o'quvchilarning o'zlariga shakldosh so'zlar topish topshiriladi. O‘quvchilar ko'p ma'noli
sozlar bilan shakldosh sozlarni yaxshi farglamasligi tabiiy. Shuning uchun har bir so’z tahlil gilinadi va
doskaga ikki ustunning biriga ko'p ma'noli so'z, ikkinchisiga shakldosh so'z yozib boriladi. Buning natijasida
oquvchilar ko'p ma'noli so’zlarning omonimlardan fargini bilib oladilar. “Omonim so'zlar bir garashda ko'p
ma'noli so'zlarga o'xshab ketadi, ammo ularni farglash kerak” [1; 115]. Jumladan, o'quvchilar ko'pincha
koz sozini shakldosh birlik sifatida tushunishadi va misol tarigasida bir nechta birikmalarni keltirishadi:
insonning ko'zi, derazaning ko'zi, uzukning ko'zi, yog‘ochning ko'zi, bulogning ko'zi va h.k. [O'TIL II; 1014-
1020]. Bu birikmalardagi ko'z so'zlarining bir-biriga ichki bog'ligligi tushuntiriladi. Ko'z ko'rish organi, inson
yuzidagi eng nozik va eng chiroyli azo hisoblanadi. Yog'ochning ko'zi, ignaning kozi inson ko'zi bilan
semantik alogador bo'lib, shakliy bir xillikka ega. Bulogning ko'zi misolida esa suv chigish manbayi sifatida
ikki birlik o'rtasida bog'liglik mavjud. Shu tarzda ko'z so'zining har bir ma'nosi sharhlangach, uning omonim
emasligi, balki ko'p ma'noli soz ekanligi ayon bo'ladi. Shakldosh sozlar o'rtasida esa bunday alogadorlik
mavjud emas. Shu jihati bilan ular ko'p ma'noli (polisemantik) so'zlardan farglanadi.

O‘quvchilar e'tiboriga quyidagi rasmlar havola etiladi va ulardan gaysi predmetni anglatgan soz
shakldoshiga ega ekanligini ajratish topshiriladi:

P4

Bu orinda o'quvchilarni guruhlarga bao'lib ishlash magsadga muvofigdir. Guruh vakillarining javoblaridan
avval shakldoshlik ko'pincha ot va fe'l turkumlari o'rtasida yuzaga kelishini e'tiborga olib, so’zning bosh
shakliga -moq go'shimchasini go'yib ko'rish tavsiya etiladi. Mana shunday usul bilan gor, shim, soch, tom,
go'y sozlari ikki turkum doirasida shakldosh bala olishi kelib chigadi. Bu sozlar gatorida tom so’zi sifat
turkumiga ham mansub bo'la oladi. Buni tom ma'no birikmasi misolida tushuntirish mumkin. Yana bir jihat:
T-rasmni bola qor parchasi deb sharhlashi mumkin. Qor so'zi ham, parcha so'zi ham shakldoshiga egaligini
ham aytib o'tish mumkin (1. parcha — gism, bo'lak; II. parcha — to'gilgan galin ipak mato) [O'TIL 1V; 220].

Shakldosh so'zlar adabiyotimizda tuyuq deb ataluvchi she'riy janrga, shu birgan birga, zakiylar san‘ati
hisoblangan askiyaga asos bo'lgan. Bundan tashqari, shakldosh sozlar vositasida turli so’z o'yinlari hosil
gilish mumkin. Buning isboti sifatida darslikda berilgan to'rtlikni misol gilib keltirish mumekin:

Toshni kesa olmas pichogning dami (1),
Pok tanga o'tmaydi saraton dami (2),
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llm va hunarga bag'ishla ozni,
G'animat yoshlikning har o'tgan dami (3).

Dam so'zining ma'nosini tushunish uchun ularni birikma holatida ko'rib chigish lozim. Bu so'zining
ma'nosini aniq ifodalash va bolada tasavvur uyg'otish magsadida pichogning dami, saraton dami,
yoshlikning har o'tgan dami birikmalaridagi hokim gismning ma'nodoshini keltirish magsadga muvofigdir.
Chunki o'quvchi birikmaning tobe gismiyordamida so'z ma'nosini idrok eta oladi. Shunga ko'ra, dam so'zining
ma'nolari quyidagicha ekanligi anglashiladi:

1. Dam - asbobning kesadigan o'tkir tomoni, tig'i; tig".

2.Dam - nafas, tin

3 .Dam - bir nafaslik fursat, lahza, vaqt [O'TIL I; 754-756].

Shu o'rinda dam so'zining to'rtinchi, ya'ni chet, girg'oq ma’nosi ham anglatiladi [O'TIL; 756).

Mustahkamlash mashglarini bajarish bilan birga o'quvchilarga mustagil ravishda omonimlarga misol
topish topshirilishi mumkin. Omonim so'zlar ishtirokidagi gaplar tuzish ham mavzuni mustahkamlashga
yordam beradi. Masalan, To'yga borsang, to'yib bor. Ushbu magolda ot va fe'l turkumlari doirasida shakldosh
bo'la oluvchi to'y so'zi sharhlanadi.

Demak, omonimlar mavzusini o'zlashtirish orqali:

- oquvchilarning lug‘at boyligi oshadi;

- shakldosh so'zlarning ko'p ma'noli so'zlardan fargini tushunib oladilar;

- adabiy asarlardan parcha keltirish asnosida fanlararo uzviy bog'liglik ta'minlanadi;

- tilimizdagi so'zlar tarovati yana bir bor namoyon bo'ladi.

Foydalangan adabiyotlar ro‘yxati:
1. Onatili. Umumiy o'rta ta'lim maktablarining 5-sinfi uchun darslik. T.: G'afur G'ulom, 2020.
2. O'zbek tilining izohli lug‘ati. 6 jildli. — T.: G'afur G'ulom, 2022.

MAKTAB O'QUVCHILARIGA O'ZBEK TILI LUG'AT
TARKIBINI O'RGATISHDA MA'NODOSH SO‘ZLARNING
O'RNI

Mamlakat UMIROVA,

ISFT instituti “Filologiya” kafedrasi o‘qituvchisi

Annotatsiya. Mazkur magolada maktab o‘quvchilariga ozbek tili lug‘at tarkibini o'rgatishda ma’nodosh

sozlarning o'rni haqida fikr yuritilgan. Maktabning ona tili darsliklaridan o'rin olgan sinonim sozlar yuzasidan

berilgan topshiriglar hagida metodik tavsiyalar ishlab chigilgan. Shu bilan bir gatorda sinonim sozlarning
07iga xos leksik-grammatik xususiyatlari xususida nazariy ma‘lumotlar keltirilgan.

Kalit so‘zlar: sinonimik gator, uslubiy ma’no, kitobiy uslub, nutgiy sinonimlar graduonimiya, dominanta,

leksik sath.

Dunyomizning eng mashhur donishmandlaridan biri, benazir ijjodkor maviono Jaloliddin Rumiy
ta'kidlaganidek, “Qalb oynasining sof bo'lishi, xunukdan go'zalni ajrata olish uchun kerak"dir. Hagli ravishda
ayta olamizki, ona tili darslari tilimizning grammatik xususiyatlarini o'rgatish bilan bir gatorda, inson galb
oynasini shaffof gilishga ham xizmat giladi. Chunki til dil kaliti hisoblanadi. Nutgiy mulogotda so'zlarnito'g'ri
go'llay olish, ularning nozik ma’no girralaridan o'rinli foydalana bilish donishmand bobomiz aytganlaridek,
“xunukdan go'zalni ajrata olish” imkonini ham beradi.

O‘quvchilarning onatilimiz imkoniyatlaridan o'rinli va magsadli foydalana olish malakasini shakllantirish,
tilimizga kirib kelayotgan yangi sozlarni o'zlashtirishlariga erishish va ularning lisoniy boyligini oshirish ona
tili darslarini o'gitishdan ko'zlanadagan asosiy magsadlar sirasiga kiradi.

Umumiy o'rta ta'limda leksikologiyani o'rganish jarayonida quyida sanab o'tilgan vazifalarni bajarish
ko'zda tutiladi:
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* s0'Zning 0z va kochma ma'nolarini anglay olish;

* s0'zning ma'no girralarini farglay olish;

* s0'zning shakldoshlik imkoniyatlaridan foydalana olish;

* so'zdan ijtimoiy hayotning turli sohalarida to'g'ri foydalanish;

* nutgiy vaziyatdan kelib chigib sozlarni to'g'ri tanlash;

* jzohli lug‘atlar bilan ishlay olish ko'nikmalarini shakllantirish.

Shuni ham ta'kidlab o'tish kerakki, umumiy o'rta ta'limda tilshunoslikning “Leksikologiya” bolimini izchil
oqitish muhim ta'limiy va tarbiyaviy ahamiyat kasb etadi. Bu bolim o'quvchilarga o'zbek tilining bir butun leksik
tizimi hagida umumiy ma'lumotlarni bilib olish va ularni til fanining boshga bolimlari bilan uzviy bog'liglikda
ozlashtirish imkoniyatini beradi. Zotan, leksikologiyani ogitishdan magsad oquvchilarning soz zaxirasini
boyitish va bu zaxiradan orinli, tog'ri foydalana olish ko'nikmasini shakllantirishdan iborat. Bu magsadni
amalga oshirishda esa ma'nodosh so’zlar, ya'ni sinonimlarning o'rni begiyos. Zero, N.Mahmudov tog'ri e'tirof
etganiday: “O'zbek tili ana shunday gadimiy va rivojlangan boy tillardan biri sifatida salmogli migdordagi
sinonimik munosabatlar asosida birlashgan yoki birlashadigan soz gavharlari zaxirasiga sohib tildir" [8; 5].

Maktabning ona tili darsliklaridan o'rin olgan ma'nodosh so'zlar yuzasidan berilgan topshiriglar quyidagi
talablar asosida tuzilgan:

1) berilgan so'zlarning ma’nodoshlarini topish;

2) gapda yoki matnda ajratib ko'rsatilgan so'zlarning ma’nodoshini topish;

3) gapdagi ayrim so'zlarni ma’nodoshlari bilan almashtirish;

4) gapdagi nugtalar o'rniga ma'nodosh so’zlar gatoridan mos keladiganini tanlash;

5) ma'nodoshlarning ma'noviy jihatdan farglarini tahlil gilish;

6) sinonimik gatordagi so'zlarni ijobiy yoki salbiy bo'yogli so'zlarga ajratish.

Bolalarda, taxminan, 11-12 yoshdan mavhum fikrlash bosgichi boshlanadi. Bu jarayon 2 bosgichda
sodir bo'lishi mumekin:

1. O'quvchi obyekt va hodisani ko'rmasdan turib fikr yuritishi va tushunchalar ishlab chigishi mumkin.

2. O'quvchi ifodalanayotgan fikrga yoki 0zi ifodalayotgan fikriga tangidiy munosabat bildira boshlashi mumekin.

Mantigiy fikrlash natijasida bolalar bu yoshda mavhum fikr yurita oladilar va fikrlarni umumlashtira
boshlaydilar. Induktiv va deduktiv fikrlash usullaridan foydalanib idrok etgan mavhum tushunchalari
yordamida bir holatdan ikkinchi holatga o'ta oladilar. Boshgacha aytganda, bu davrda bolalar endi so'zlarning
0z ma'nolari bilan bir gatorda ularning metaforik ma'nolarini ham o'rganadilar va o'z nutglarida ulardan
ongli ravishda foydalana oladilar [4].

Darhagigat, 6-sinf oquvchilarining ma'nodosh sozlar lugatini boyitishda yugoridagi fikrga asoslanish mumkin.

6-sinf uchun moljallangan amaldagi ona tili darsligidagi ma'nodosh sozlar yuzasidan berilgan
topshiriglardan birida kasal, ranjimog, sog'aymogq, itoat, amir, dam olmoq, jazm gilmoq [5] kabi so'zlarning
sinonimlarini topish so'raladi.

Topshirigni bajarish jarayonida o‘quvchilarning induktiv fikrlash gobiliyatlari muhim ahamiyat kasb
etadi. Shu orinda topshirigdagi kasal so'zining ma’nodoshlari hagida fikr yuritamiz.

“Kasal sozi betob, notob, bemor, nosog’, xasta, og'riq sozlari bilan sinonim bo'ladi. Organizmning
normal faoliyati buzilgan, sog'ning aksi.

Kasal keng tushunchaga ega. U odamga, hayvon yoki boshga jonivorlarga, hatto jonsiz narsalarga
nisbatan ham go'llanaveradi. Bu so'z “organizm faoliyatining vagtincha buzilgan’ligini ifodalash uchun ham,
shuningdek, umuman, “sog'ning aksi” ma'nosida ham go'llanaveradi. Betob, notob, bemor, xasta odamga
nisbatangina golllanadi. Betob, notob so'zlari “vagtincha deb tasavvur gilinadigan kasal” ma'nosini bildiradi.
Notob kam golllanadi. Bemor so'zida ijobiy munosabat ifodalanadi. Bu so'z oddiy sozlashuvga nisbatan
yozuvda ko'p gollanadi. Xasta nisbatan eskirgan. Nosog' juda kam go'llanadi. Og'rig so'zi ham bu ma'noda
kam go'llanadi” [2].

Hamida termometr va tonometrni qolliga olib kasallar oldiga ravona bo'ldi. Ona betob yotgan gizchasining
sochlarini siladi. Bemor ingillaydi, har zamon yagin-yirogdan gadoy tovushi eshitiladi (A. Qahhor).

‘Og'rigning tuzalgisi kelsa, emchi 0z oyog'i bilan kelur’, — deganlaridek, Otabekning Marg‘ilonda bo'lish
xabarini eshitib, xon bilan men juda quvonishdik (A. Qodiriy).

Topshirigni bajarish jarayonida o'quvchilarning obyekt va hodisani ko'rmasdan turib fikr yuritish
va tushunchalar ishlab chigish konikmasiga asoslanish mumkin. Bu orinda integratsiya usulidan
foydalanish samarali hisoblanadi. Bu usul oquvchilarni har tomonlama rivojlantirishga, fikrlash
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ko'nikmalarini faollashtirishga va fanlarga oid bilimlarini umumlashtirishga yordam beradi. Kasal sozining
ma’nodoshlarini adabiyot darslarida o'rganilgan badiiy gahramonlar asosida tahlil gilish mumkin. Masalan,
A. Qahhorning “Bemor” hikoyasiga (Sotiboldining og'rib golgan xotini), O". Hoshimovning “Gilam paypoq”
hikoyasi (bolasiga fidoyiligi bilan sevimli gahramonga aylangan ona timsoli), P. Qodirovning “Yulduzli tunlar”
(Malika Baydaning zaharlashi ogibatida olim dahshatiga tushgan Bobur ahvoli) romanidan keltirilgan
parchaga tayanish mumkin. O'quvchilar ozlariga tanish bolgan asar gahramonlarning sog'lig'i bilan bog'liq
lavhalarni esga oladilar, fikrlarini umumlashtiradilar, kasal so'zining ma’nodoshlarini va ularning o'rtasidagi
ma'no nozikliklarini idrok giladilar, gahramonlarning sog'ligiga alogador holatdan kelib chigib sinonimlarni
tanlaydilar va fikrlarini isbotlaydilar.

Ma'lumki, sinonim so'zlar ma’noning darajalanishiga kora ham farglanadi. Maktabda ma’nodosh so'zlar
yuzasidan topshiriglarni bajarish jarayonida sinonimlarning ushbu jihatiga ham e'tibor garatiladi.

So'zning nutgiy ma'nosi nutq sharoiti, 0'zaro birikkan so'zlarning ma'nosi va matn ta'sirida shakllanib,
xilma-xillikka ega bo'ladi [3]. O'quvchilarning so'zlarni nutq sharoitidan kelib chiggan holda o'rinli go'llay olish
bilan bog'lig muammolari graduonimlar bilan ham bog'liq bo'ladi.

"So'zlarda ma’no darajalanishi (graduonimiya) har jihatdan ma’nodosh so'zlarga yagin turadi. Chunki
har bir graduonimik gatorda muayyan so'z o'’zidan keyingi so'zlar bilan sinonimik munosabatga kirishishi
mumkin. Masalan, uy, xona oddiy darajadagi soz sanalsa, kapa, katalak, kulba, hujra singari so’zlarda ma'no
yugoridan pastga garab darajalangan. Aksincha, gasr, saroy, koshona singari so'zlarda esa ma'no pastdan
yugoriga garab darajalanib borgan. Bu so'zlarning barchasi bir graduonimik gatorni tashkil giladi” [1].

10-sinf ona tili darsligidagi 40.4-mashqgda “kambag‘al, gashshoq, bechora, nochor, yoqgsil, fagir, o'l
kalta” [6] kabi sinonim so'zlarning ma’nosini aniglash va izohini daftarga ko'chirib yozish so'raladi. “Turmush,
yashash uchun zarur bollgan narsalarga yetarli darajada ega bo'lmagan, boyning aksi. Qashshoq sozida
belgi darajasi kuchli. Faqgir oddiy sozlashuv uslubida ham qgo'llanadi. Bu so'zda belgi darajasi kambag‘al
sozidagiga nisbatan kuchliroq. Bechora bu ma’noda kam qgollanadi. Yogsil eskirgan, so'zlashuv tilida
gollanmaydi, kitobiy tilda ham kam qolllanadi” [2; 116]. N.Mahmudov tahriri ostida chiggan “O'zbek tili
sinonimlarining izohli lug'ati"da ushbu sinonimik gatorga oid 11 ta leksik birlik kiritilgan bo'lib, A.Hojiyev
lug‘atidagi kambag'al sozining 8 ta sinonimidan tashgari nochor, muhtoj, yarli birliklari kambag‘alning
sinonimi sifatida gayd etilgan. Lug‘atga ko'ra yarli eskirgan gatlamga mansub [7; 170].

Ushbu sinonimik gatorda kambag'al sozi dominanta sanaladi. Yuqorida keltirilgan izohlardan ma’lum
bo'ladiki, kambag‘al va gashshoq sozlari graduonimik tafovutlarga ega.

Boyning bug'doy nonidan

Kambag‘alning bug'doy sozi yaxshi.

OYylab-o'ylab, Vatan yo'lida shahid bo'lishga, gashshog kulbamda o0zimga 0zim o't qo'yishga qaror berdim
(H. G'ulom, Mashal).

Ushbu gaplarda ishtirok etgan gashshoq va kambag‘al kabi graduonimik sozlarning biri o'rnida
ikkinchisini go'llab bo'lmaydi.

Xulosa o'rnida shuni ta'kidlash mumekinki, o‘quvchilarning so'z boyligini oshirish, nutgiy madaniyatini
takomillashtirish, so'zlarni to'g'ri va orinli go'llay olish ko'nikmalarini shakllantirishda, aynigsa, ma'nodosh
so’zlarning ahamiyati katta. Shunday ekan, tilning leksik sathini o'rganishda ma'nodosh so'zlarga alohida
e'tibor garatilishi lozim.

Foydalanilgan adabiyotlar:

1. G'ulomov A., Qodirov M. va boshgalar. Ona tili ogitish metodikasi. — Toshkent: Fan va texnologiya, 2012.

2. XoxueB A. Y36eK TUIN CUHOHUMIAPUHUHT M3OXN TyFaTn. — TOLKEHT, YkuTyByu, 1974.

3. HebMaTos X, Pacynos P, Y36eK Tuim cucTeM NeKCUKONOrvsic acocnaput. — TOWKEHT: YkuTysum, 1995.

4. Okur A, Dagtas A. Orta okula Yonelik Kelime Ogretimi Galismalari // Ana Dili Egitimi Dergisi, 2014.
©2(4). - S. 66-84.

5. Mavlonova K. M. va boshqgalar. Ona tili. 6-sinf uchun darslik. — Toshkent: Respublika ta'lim markazi, 2022.

6. Mengliyev B. Ona tili. 10-sinf uchun darslik. — Toshkent: Respublika ta'lim markazi, 2022.

7. Mahmudov N. va b. O'zbek tili sinonimlarining izohli lug‘ati. — Toshkent, 2023.

8. Mahmudov N. Sinonimlar — til zanginligi va ranginligi ko'zgusi / O'zbek tili sinonimlarining katta
izohli lug‘ati. — Toshkent, 2022.
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MY3bIKAJIbHOE UCKYCCTBO, KAK OAHA U3 3HAYUMDbIX
ancuumnjivH B METOAUKE U3YHEHUA MHOCTPAHHDbIX
A3bIKOB

Anna TKAYEHKO,

y4yuTesib PyccKoro siabika u anteparypbl
wkonbl N2 210 Mup3o-Ynyréekckoro paiioHa

Annotatsiya: Maqolada til oqitishda musiganing roli asoslangan. Muallif Alisher Navoiy ijodi misolida
S0z, ohang, navo uyg'unligi haqida soz yuritib, til o'gitishda ohang va ritm imkoniyatlaridan unumli foydalanish
mumekinligini korsatgan.

Kalit so'zlar: musiqa, ritm, kayfiyat, motivatsiya, takomillashtirish.

BnageHve HeCKONbKMMW MHOCTPaHHbIMM A3blKaMW B COBPEMEHHOM MUpe CTaHOBMUTCH Bce 6onee
1 6onee akTyasnbHOW NPO6AEMON, NOSTOMY aBHOM 3adadelt GUNONOroB M NIMHIBUCTOB CTAHOBUTCS He
TONBbKO 3MEKTUBHOE 1 KAYECTBEHHOE NpenoAaBaHne MHOCTPAHHbIX A3bIKOB, HO 1 MpeAnonaraeT Takxe
pa3paboTKy M COBEPLIEHCTBOBAHME METOAMNK MO YTYYLLEHNIO MPEnoAaBaHNsa MHOCTPaHHbIX S3bIKOB.

[aHHasa cTaTbs NOCBSALWAETCH HE TONbKO aHanMay onbiTa NpenogaBaHna MHOCTPAHHbIX A3bIKOB, HO U
CUHTE3Y TeX Hay4HbIX AVCLIMAINH, KOTOPbIE MO N 6bl 6bITb BaXKHENLIMM BCIOMOraTebHbIM MaTepranomM
[N peLleHns aTOM HaCyLLIHON COBPEMEHHOM NPo6eMbI.

OfHOM M3 TakMX AMCUMMMAWH, Ha Hall B3rnsf, SBAAETCA My3blKallbHOe WCKYCCTBO. Mysblka C
[PEBHENLLNX BPEMEH, eLLIE BMTPUMUTUBHOM €€ COCTOSAHMM, ICMOMb30Basiacb BKa4eCTBE BCMOMOraTe/IbHOro
anemMeHTa B TpyZe NepBOObITHO-OBLLUMHHBLIX HOAEN, ABASETCA BaXKHENLIVMM KOMMOHEHTOM Tpaauumi u
06bl4aeB 4Ye1o0Be4YecKoro o6LLecTBa.

C caMoro CBOEro POXAEHWHA 4esioBeka, MOABMBLIErOCA Ha CBET, OKPYXXaeT My3blka. Y4YeHbIMU
y)Ke 0aBHO 3aMeYeHO, YTO ABMXKEHWE MaHEeTbl COMPSKEHO C OMNpedefieHHON 3BYKOBOW BMbGpaLvel, a
[AB/KEHME BCEX MMaHEeT Hallel ranakTUKXM CO3[AET HEKYH KOCMUYECKYH CUM®OHUIO BceneHHon, kK
KOTOPOW YeNIOBEK HACTOMbKO MPUBbIKAET, YTO

Oylyun y>Ke OCO3HaHHOW JIMYHOCTbIO, He OOpalllaeT Ha Hee BHMMaHWe. XOTsa 3Ta KOCMUYecKas
CMMMOHMS POAHMT YenoBeka ¢ Bbiclunm Havyanom, HacTpamBas ero gobpble U CBET/Ible CTPEMIEHNS U
COBEPLLUEHCTBOBAHME €0 YeI0BEYECKOW NIMYHOCTU.

My3blka, Kak OCHOBa 3BYKOBOW CTPYKTYpPbl A3blka, COMPOBOXAAET KaX[Ooro 4YesoBeka U B ero
NMOBCeHEBHOW peyn. A3bIK 1 My3blKa — [IB€ 3HaKOBble CUCTEMbI, 1 B OCHOBE KaXJ0M N3 HUX NEXUT 3BYK.
3BYKM, KaK KOMMYHWKATMBHbIE CUIrHafbI, HECIU M HECYT NOAAM LIEHHYHO MHDOPMaLMo. My3bika, NecHK
ABNAOTCA 3DOEKTUBHBIM CPEACTBOM 06YYEHMA MHOCTPAHHOMY S3bIKy. A3bIK, Kak 1M My3blKa, UMET
OpefieNeHHYHO CTPYKTYPY v npaBuia. ®pasbl U NPeAIoKEHNA BbICTPaUBaKOTCS U3 CITOB U HOT, B HUX €CTb
pPUTM, pasmep, pudma. Ecnm cnoBo cornacoBbIBaeTCS C PUTMUYECKM OPraHU3aLMOHHBIM CTPOEM PUPMbI
1 N03TUYECKMX POPM TO MPUOBPETAET HE TOMTbKO HOBbIE CMbICIOBbIE OTTEHKM, HO M 0CO6YHD 3HAYNMMOCTb.
To, 4TO, HanNpuMep, CNOBO MMEHHO B MO33WMW PacKpbIBaeTCH BO BCEW MOMHOTE CBOEro noTteHuuana
NOATBEPXKAAETCSH U UCCnefoBaHUAMM XapbKOBCKOrO HaumnoHanbHoro YHneepcuteta M. B. H. KapasnHa
B paboTe «OCHOBHblE AUCUMUMIMHBI HayKyM O nMTepaType: UCTOPUS NUTepaTypbl, TEOpUs IMTepaTypbl,
nuTepaTypHasa KputuKar B rnaee 19. PUTM: «PUTM B CTUXE ABMIAETCA CMbICIOPA3/IMYatoLLIMM SIEMEHTOM,
npuyemM, BXOAS B PUTMUYECKYHD CTPYKTYPY CMbICNIOPA3NNYNTENbHbIM XapaKTep MNpuvobpeTaroT 1 Te
A3bIKOBbIE 3/IEMEHTbI, KOTOPbIE B 06bIYHOM YNOTPEBNEHMN €ro He MMEIDT. BaxKHO 1 Apyroe cTuxoBas
CTPYKTYpPa BbISIBMAET HE MPOCTO HOBbIE OTTEHKM 3HAYEHWI CNOB — OHA BCKPbIBAET ANANIEKTUKY MOHATUN,
TY BHYTPEHHIOK MPOTMBOPEYMBOCTb SABMNEHWNIA XU3HW U A3bIKa, A9 0603HAYEHNA KOTOPbIX 06bIYHbINA
A3bIK HE MMEET crelunasnbHbIx cpeacTs» [1].

CornacHo BbllLeyka3aHHOW LMTaTe, MOXHO YTBEPXAATb, YTO, K MPUMEPY, BOCMNETbIE B NO331N HaBon
obLeYenoBeYecKme LEHHOCTHW, TaK1e KakK: M1p, 106poTa, MUTOCEPANE, HENOBEKONHOOUE, HDABCTBEHHOCTb
nNp1oodpeTatoT elle 60MbLLYH BECOMOCTb M 3Ha4YMMOCTb M PaCKPbIBAtOTCS BO BCEM CBOEM raMMe MNOMHOTbI

II. TiL 0'QITISH MUAMMOLARI VA ULARNING YANGI PEDAGOGIK TEXNOLOGIYALAR ASOSIDAGI YECHIMLARI SHU'BASI



"ISFT" limiy-uslubiy jurnal 1/1-2024 (maxsus son) www.jurnal.isft-ilm.uz m

CMbICNa, W 3TO Kak haKT MHTYUTUBHO NPOYYBCTBOBANM 1 OTKPbIW A5 CEOS MHOMME NOKONEHNS NTOAEN.
Hefapom nossund HaBow ctana WwefeBpoM MUPOBOW KyNbTypb.

Moasna Anuwiepa HaBow 3aHMMana v 3aHMMaeT 3Ha4YMTeIbHOE MECTO B TPAAULMOHHON BOKaSIbHOM
VCMOMHUTENBCKOM MpaKTUKe CTapluero, CpefHero v Maflero noKoNeHun xadusos. [My6uHa
(b1NocodCKOro cogepykaHma CTUXoB HaBoW Hallna OTPaXKeHWe 1 B Takx TPaAULMOHHBIX My3blKanbHbIX
hopmax, Kak sna, allyna, KaTTa allyna, 6yxapckuii «LLlawimakom», xopeamMmckme 1 pepraHo-TallKeHTCKMe
MaKOMbl, YUrypckune mykambl. LLIMPOKON NMOMyAPHOCTBIO MOMb3YHOTCA «YWILLOKY, «KyLUIYMHOP», «XaHy3»,
«baep», «<Hoprox», «<Hacpynnon», «[Mpa» u MHOre gpyrue.

MpY 3TOM BaXKHO OTMETUTb, YTO PUTMbI MO33UN HaBOW, KOTOPbIE ObINN NCMONb30BaHbI 4718 CO34aHMA
HapOAHbIX MeCceH U KNacCUYecKux MpOM3BEeLAEeHWN, KaK HarpaBieHWUa My3blKajlbHOroO WCKycCTBa
OTMeYaroTCs UCcneaoBaTens My Kak My3blka pUTM, KOTOPOW BeCbMa 611aroTBOPHO M MO3UTUBHO BNVAET
Ha [lyXOBHOE W1 [OYLIEBHOE COCTOAHME 4esioBeKa. B 4aCTHOCTW, Mo 9TOMY MOBOAY uccneposatesnb Jl.
Knyaesa KoHCTaTUPYET: «[o4Th [0 KOHLa XTX Beka B MMPe B OCHOBHOM CYLLIECTBOBASIO TPU HaMpaBieHns
MYy3blKW: HapOAHas, Kfaccuyeckasn, OyxoBHaa. 3TO 6bifa My3blka, KOTOpad Hecsia rapMoHUYecKune
PUTMbI, COOEACTBYIOLLME PUTMY M FAPMOHUN B AiyLUE, BbICLUEMY MOPAAKY U CaMOpPasBUTUIO. Hanpumep,
Knaccuyeckast My3blka UMEET PUTMbl 1 3BYKW, MPUCYLLME XXU3HEHHBIM PUTMaM YenoBeka, NpupoLbl,
BCeNeHHoM. Cnywaa KMaCcCUYECKyrd My3biKy, Mbl MOXEM OLLyllaTb YyBCTBO COMPUKOCHOBEHUA C
NpeKpacHbIM, HAaNOMHSAEMCS YNCTOTOM, MOKOEM, I06POTON U MyAPOCTbIO» [2].

Bonee TOro, NPOBOAA UCCEAOBaHME BUSAHUSA PUTMa KNacCu4eckon Mysbiki J1.Knyaesa ykasbiBaeT
Ha PaBEHCTBO PUTMWUYECKOTO COOTHOLLUEHUS KTAaCCUYECKON My3bIKM U HOPMasfibHOrO pUTMa paboThbl
4e/TI0OBEYECKOro cepLa, YTo, COOCTBEHHO, M BbI3bIBAET Y Yel0BeKa rapMOHMNIO YyBCTB U MO3UTUBHOIO Ha
CTPOS.

«P1TM 4enoseka, KoTopbIn 3afaeTtca cepauem, 60—70 yaapos B MUHYTY. 119 KNacCn4eckom My3blku
XapaKTepeH UMEeHHO 3TOT PUTM, UTO NMPUBOAUT HAC B COCTOAHNE MOKOS M BO3BbILLEHHbIX OLLYLLEHWA» [2].

Hay4Ho nccnefysa v xapakrepmnayda Bo3fencTene putMa Ha Yenoseka C. M. bapaHoBa nog4yepkmnBaer,
YTO MMEHHO BblLLEeYyKa3aHHbIM My3blKanbHbIM pasMepam W Npucylla caMas MOoLLHaa No3nTUBHaA ponb
BAUSHNS.

«M3paBHa yCTaHOBSIEHO, YTO PUTM — MOLLUHbBIA UCTOYHUK BO3LENCTBUA Ha YenoBeka. VI3BECTHble
putMmbl 2/4, 3/4, 4/4, 6/8 v T. 4. UMEIOT MPAMOE COOTBETCTBME PUTMAM >XM3HEHHbIX MPOLIECCOB B
opraHuname. MyabikasibHble CTU/W, UCMOMb3YHOLLME 9T PUTMbI, COAENCTBYHOT BOCCTAHOBIIEHUIO MOPALAKA,
rapMOHUYHOMY pPas3BUTHIO» [3].

STU PUTMbI POXXAAIMCh BMECTe C No33nein HaBow 1 ABNAINCH BaXKHbIM CTPYKTYPHO 06pasyoLLmnm
3/IEMEHTOM €ro TBOpPYECTBa. [apMOHUA eAMHCTBA pUTMa U XYLOXXECTBEHHOrO C/I0Ba BAOXHOBMA
Ha TBOpYeCKMe MOABUIM He TOMIbKO MHOIMX KOMMO3WUTOPOB, HO W nucaTtenen Ainbeka poMaH «Hason,
J1. T. batb «Caj »W3HW», MPOU3BEAEHNA KOTOPbIX CO34aBanvcb B nepuold BTopoit MunpoBon BOWHbI.
IMeHHO Noa3ma HaBow, BocnesaroLLas obLlevenoBeyeckme LeHHOCTW BAOXHOBWIA STUX NMcaTenen Ha
TBOPYECKME NOABUIM B 6opbbe 3a nobeay.

My3blKanbHOCTb, Kak OAHO W3 KayecTB, MPUCYLUMX MO33uM HaBOM YHWKaNbHO, HO [f1aBHbIM
BO3AENCTBYHOLLMM (DaKTOPOM Ha lyXOBHYHO Chepy HenoBeyeCcKom nmy HOCTW, Ha TOHYalLLKe rpaHu
4eN0BEYECKOW AyLUN ABMNAETCH MMEHHO PUTMMYECKas cnuctema ero noasumn. O 4em 1 CBUAETENIbCTBYIOT
Hay4Hble NCCNefoBaHMA pUTMa Kak hakTopa BNvMaHWA. bonee Toro @eHoMeH HaBow, Ha Hal B3rnag, 1
3aK/KoYancs B ero BnafeHun B COBEPLUEHCTBE BOCTOHHbBIMU A3bIKAMUM W 3aKIKOYanNCcs, Ha Hall B3NSz, B
€ro reHvasnibHoOM BnafeHun Noa3nen B CoO4eTaHUM C My3blKallbHbIM UCKYCCTBOM.

«JTHOBOMBITHO, YTO  YeNIOBEYECKU MO3I  BOCMPUHUMAET My3blKy OAHOBPEMEHHO O060MMMU
nonyLlwapuamMn: neBoe nosyllapue OLyLlaeT pUTM, a npaBoe — TeMbp u Menoamto. Camoe CuiibHoe
BO3/1eNCTBME Ha OPraHM3M OKa3blBaeT PUTM» [4].

My3biKa, Kak 1 Noa3usa ob1ajaeT CBOMCTBOM PUTMA, MOSTOMY My3blKa — ABMSETCH OAHUM N3 3D heKTUBHbBIX
CMOCOBOB BO3AENCTBYA Ha HyBCTBa ¥ SMOLIMM HeloBeEKa, HTO, B CBOKD O4epe/ib, YKasblBaeT Ha 9(DMEKTUBHOCTb
MPUMEHEHWNA MECEHHOMO MaTepuana Ha Ypokax Mo M3YYeHWHO MHOCTPaHHbIX A3bIKOB. My3blka 1 NMecHW Ha
3aHATUM MOTYT CTaTb XOPOLUMM MOACMOPbEM B YCMELLIHOM OCBOEHUWM MHOCTPaHHOMO £3blka, MpY YCIOBUK
rPaMOTHOrO, TLLATENIbHOro OTO0Pa MaTepuana, v, YTo BaXKHO, ero CUCTEMAaTUYECKOrO UCMONb30BaHMS.

Bonee TOro, My3bika, Kak BaXKHeNLLN 3POEKTUBHBIN KOMMOHEHT MO M3YYEeHUIO MHOCTPaHHOIO A3blka
co3/aeT 6n1aronpuUsATHbLIN NMCUXONOTMYECKMIN KNMMAT, CMOCOOCTBYIOLLMIA XOPOLLEMY B3aWMOMOHVMaHWIO
1 KONEKTUBHOMY B3aVMOLENCTBUIO.
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Takxe MMEHHO My3blka MOMOraeT pPas3BUTUO My3bIKalbHOrO C/yxa, YTO MOMOraeT ynaBinBaTb
TOHYaNLLIME PAa3NNYNSA B MPONSHECEHMN MHOCTPAHHbIX 3BYKOB.

PasydrBaHMe 1 MCMOHEHWE KOPOTKMX M HECMIOXHbIX MEeceH C 4acTbIMW MOBTOPAMM MOMOraroT
3aKpennTb MPaBUbHYIO apTUKYNALMIO U MPOU3HECEHME 3BYKOB, OCOGEHHOCTEN pUTMa, TemMna peuyn,
npaBua has3oBOro yaapeHus n 1. a.

My3blka He TONbKO BHOCUT pasHoobpasne 1 HOBU3HY B MPOLIECC 06YYeHWMSs, HO 1 6naroaapsa CBOEMY
SMOLMOHANbHOMY XapaKTepy CroCO6CTBYET MaKCUMabHON MOTMBALMKM YYaLLMXCA K MO3HAHWUIO ©
COBEPLLEHCTBOBAHMIO.

Bonee TOro, cneumanbHO Nofo6paHHblE MPOCTble MECHW UMEHHO B UIPOBOW (OpMe MOMOraroT
yyalwmmes  MHOrodyHKUMOHaNbHO 3a[elCcTBOBaTb BCE CBOM WHTEIeKTyallbHble M TBOPYECKME
BO3MOXHOCTM, @ TaK)Ke pasBMBaTh UX.

MpakTnyeckas 4acTb AaHHOW CTaTbl COCTOUT B MCMOb30BaHNM My3blKabHO-NECEHHOro MaTepuana
aHrnuitckon necHu «Head, shoulders, knees and toes» ans dbparmeHTapHoOro npuMepa.

CHayana npenogaBaTeslb 3HAKOMUT YYalLMXCS C Ha3BaHUSIMM YacTel Tea Ha aHrIMCKOM A3bIKe.
3aTteM, ANns 3akpeneHns HOBOro IEKCUYECKOro MaTepuana, B MrpoBo hopme MpoBOAMT My3blKanbHoe
yNpakHeHWe C NCMOIb30BaHNEM OPraHOB YyBCTB: 3pEHUA U 0CA3aHNS A/151 MTOBTOPEHUA U MaKCKMManbHOro
YCBOEHMSA HOBOrO y4ebHOro Mateprana. MefgneHHo, nof My3blKy, NpenogaBaTe/lb camM AeMOHCTPUPYeT
M MPOCUT y4allMXCsa pyKaMu yKa3blBaTb Ha MCKOMble 4YacTu Tena HasblBasg WMX. B mpouecce 3aHATUS
MCNONb3YHOTCS YCKOPEHHbIe TEMMbl MENOAMK, PasBMBas Yy YHYaLMXCS CKOPOCTb HaxoxAeHus. 3aTem
JlaeTCs HavanbHbI My3blKabHbIN TeMN. B 3akNo4eHn npenofaBaTeslb OTMeYaeT MHANBUIYaTbHO, A4
Ka>kAoro yyallerocs, pe3ynbTaTbl BbINMOAHEHWSA y4eOHOro MaTepurana.

CnucoK Ucnosib3oBaHHOM NuTepaTypbl:

1. StudFiles XapbkoBckuin HaumoHanbHbIn YHuBepcuTeT UM. B. H. KapaaunHa ®ain: 3a4eT y Pyanka
docx. Maa 19/19 Putm https://https://studfile.net/preview/5857787/page:8/ |

2. Kwnyaera J1. O BO3AENCTBUM pUTMa Ha OpraHnaM 4enoBeka. https:// http:/delovremja.ru/publ/
organizm/59-1-0-982]

3. Bbaparosa C. M. BosgencTaume putMa Ha 4enoBeka OT aHTUYHOCTY [0 Halumx gHew - M. 2016. [3n.
pecypc] — URL: https:/http://arbir.ru/miscellany/

4. MapkeBud H. Kak My3blka BAUSAET Ha Hall OPraHnM3M 1 MOTYT SV MPUATHbIE MENOANN MOBbLICUTL
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CREATING A MODERN EDUCATIONAL ENVIRONMENT
AND ORGANIZING QUALITY STUDY PROGRAMS

Zarina NARZULLAYEVA,
Tashkent State Agrarian university English teacher

AHHOTauusA: B coBpeMeHHOM 6bICTPO MEHSIOLLIEMCST MUPe 06pa3oBaHne nrpaeT Bce 60/1ee BaXXHYH
pOJib B 06eCrneYeHmI yYallMxCs HaBbIKaMu 1 3HaHUSIMY, HEOGXOAUMbIMU A5 JOCTUMXKEHUS ycrnexa. XOoTs
TPaANLMOHHbIE METO/bl XOPOLLO CAYXKWIN HaM Ha MPOTSIXKEHUN MHOIMMX MOKONEHWM, MPULLIO BPpemMsi
nepecMOTPeTb TO, KaK Mbl CTPYKTYpUPYyeM Cpeay O6YYeHUs: 1 y4ebHble MporpamMmbl, YTOObI HausydLLmm
06pa3oM cooTBETCTBOBATL TpeboBaHWsAM 21 Beka. B aTov cTaTbe 6YAyT pacCMOTPEHbI CTpaTeriv Co34aHums
COBPeMEeHHOU 0bpa3oBaTesibHOM Cpefbl, CIOCO6CTBYHOLLEN KaYeCTBEHHOMY OOYYEeHWIO, 1 06CYXAEHbI
MoAxoAbl K paspaboTke y4ebHbIX Nporpamm, KOTopble pasBmMBaroT CIOCOOGHOCTH, HEOOXOANMbIE YYaLLMMCS
4719 NPOLBETaHMS B 9MOXY LIMPPOBbLIX TEXHOIOM M.

KnioueBble cnoBa: WHTEPaKTMBHbIE METOAbl 00y4YeHus, cpefda 0b6y4YeHus, LmppoBas 3rnoxa,
BbICOKOKBaIMMULMpOBaHHbIe npenogaBaTenm

Introduction. Development processes incorporate all connected with cutting edge insight, various
authoritative changes in the field of deep-rooted schooling, accomplishments of logical idea and their
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presentation into training. The instructive cycle, which possesses a focal spot in teaching method, can be
thought of as imaginative, on the grounds that it will likely exchange the collected measure of information
to the up-and-coming age of understudies and invigorating them to additional development of future logical
base. On the off chance that we had proficient techniques for examining and assessing advancement
processes, this would permit them to be controlled, reinforced pragmatic use and further developed center.

The arrangement of current training prompts an adjustment of needs in the movement of an educator:
not to educate, but rather to make conditions for a free imaginative quest for an understudy. The substance
of preparing is among the main managed factors in the nature of training. Learning content is a bunch
of vital hypothetical information and functional data outlining and enhancing information, as well as the
abilities and capacities of their application.

The motivation behind instructive substance is the development of cutting-edge proficient skills that
decide the workforce acquiring quality.

The substance of training can be introduced in short and extended structure or as pedantic units,
similar to subjects and segments in state instructive guidelines (SES), test and work programs in course
readings, showing helps and talks. The base obligatory necessities for the substance of preparing are
managed by the CRP.

Proficient skills are shaped to a great extent because of the substance of general proficient and
exceptional scholastic disciplines; non-proficient and sociocultural capabilities — to the detriment of all
disciplines given by the State Instructive Norm and working educational programs, as well as through
private self-schooling and other extra structures.

In this way, the instructive substance is expected for the expert and individual skills development, and
it's a perplexing series of capabilities vital for the expert action of a trained professional.

Information is instructive data, vital and adequate for the development of expert skills normal for a
specific degree of training. The absorption of information can be done at four interrelated progressive levels:

1. acquaintance, retention and acknowledgment;

2. absorption and understanding;

3. heuristic level in light of the capacity to apply information;

4. imaginative level, which is portrayed by the hunt, the determination of information, their inventive
perception and application in non-standard circumstances.

Expanding level of dominating information, we can accomplish serious areas of strength for the of
understudy’s individual, innovative and mental possibilities. Notwithstanding, to accomplish this level
applying dynamic techniques and method for training is vital.

Major instructive data - data that is pivotal for the arrangement of skills and/or essential information,
without which getting a handle on the ensuing subjects of something very similar or other scholastic
disciplines is inconceivable or troublesome.

This data affects the nature of instruction. For instance, in the discipline "Promoting", such educational
units as objectives, targets, standards, objects, implies, techniques, advertising procedures, showcasing
climate, and so on can be credited to the basic data. In product research, these things incorporate planning
and safeguarding them.

Key preparation data ought to be characterized in an expanded structure in the CRP, greater — in the
example and work plans, address notes, tests for restraint, current, moderate, last and certificate control.

In any case, with all the significance of crucial instructive data, it can't and ought not be the one to
focus on. Alongside it, utilizing extra as well as extra information is fundamental.

Extra data is expected to guarantee the absorption of information, the detailing of abilities, the
improvement of the standpoint of innovative movement and autonomy of reasoning of understudies.
Furthermore, extra data is utilized to validate the fundamental data (certain arrangements, show the
advancement of thoughts, hypotheses, and so forth), as well as recognize interdisciplinary associations,
essential information on past scholastic disciplines showing the expert meaning of information.

An illustration of extra data in advertising is the avocation for the decision of specific method for item
advancement, promoting specialized techniques and showcasing systems.

Helper data is expected to show the crucial and extra data, the improvement of mental interest, the
development of a positive inspiration to learn. The capability of sending this data can be performed by
specialized method for instruction (video films, films, tables, designs, and so on.).
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Information is fundamental for the improvement of mental movement, the amassing of the essential
expert, purposeful, coherent, hypothetical and other data. Notwithstanding, other than this, the understudy
should dominate procedural data, that is to say, he should know how to do specific tasks of commonsense
(proficient) movement. Without this information, abilities can't be figured out.

Abilities is the capacity to play out specific exercises in light of existing hypothetical information. For
instance, in promoting it is the capacity to lead showcasing research, create or choose a showcasing
methodology; in marketing - to assess merchandise by quality, to shape a grouping, to distinguish products,
and so on.

Authoritative types of preparing, for example, courses, business games, commonsense and lab classes
are generally appropriate for the arrangement of abilities. In any case, in these classes it is difficult to frame
numerous expert abilities, since because of the absence of homeroom time, they need sufficient useful
experience, leading phases of preparation, study hall, extracurricular free work. Exercises normal to various
disciplines can likewise figure out abilities while utilizing conventional and creative exercises (for instance,
autonomous work abilities: read brilliantly, compose the writer's text, tune in, talk, break down, and so on.)

Viable experience is a bunch of hypothetical information, abilities and capacities of their application in
proficient exercises or circumstances that model them.

In such manner, at the current stage, there is an earnest need to expand the particular portion of free
work, oversaw by an educator, as well as the enactment of understudies' conceptive and imaginative freedom.

In any case, this requires the reorientation of educators to the utilization of imaginative advances,
expanding their requests on the nature of their work, as well as on the nature of understudies’ mental
movement.

The expanded portion of free work of an understudy gives a positive outcome provided that the
accompanying circumstances are met:

- accessibility of good, present day course books, including electronic ones, permitting the understudy
to acquire the important instructive data freely;

- the accessibility of systemic advancements to work with the free securing by the understudy of
information and abilities;

- educators can deal with the free work of the understudy;

- the presence of a suitable homeroom and extracurricular material base, guaranteeing the execution
of free and joint work of the understudy and educator.

The proportion of self-work and joint effort must be ideal. A predisposition toward some path
diminishes the viability of preparing. With a high extent of free work of the understudy (over 60%) and the
absence of the board of her educator, the nature of instruction diminishes, since the understudy doesn't
gain proficiency with the profoundly required information. With a low extent of free work, the understudy
secures information at a low level: retention or comprehension of regenerative abilities.

The interrelation of the elements that decide the nature of the instructive cycle in colleges, and their
effect on proficiency, are firmly interrelated. There is animmediate association between the emphasis onthe
obtaining of information and its viability. This is demonstrated by the way that understudies pointed toward
gaining proficient not set in stone by a serious level of participation at classes, solid will, deliberateness,
assurance, tirelessness. Be that as it may, as training shows, a few understudies show selectivity in going
to classes and gap the subjects into “fundamental” and “pointless”, and this, thus, influences the outcome
of the preparation. Understudies who review for "covering" frequently utilize such method for learning in
their examinations, for example, sporadic classes, the utilization of cheat sheets, etc., and, normally, don't
get sufficient information for their future calling. Information, abilities and capacities, which an understudy
aces while learning at a college, don't exist as something detached from his character.

The viability of the instructive interaction relies upon the interests of the understudy to the subject
and the point being contemplated. A typical example is the reliance of the interests of understudy’s fair
and square and nature of their insight, mental action and on their relationship to the educator. To work
on the productivity of the instructive cycle, every educator is expected to shape instructive exercises so
as to accomplish the fundamental level under all circumstances, both in instructive work and in everyday
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character improvement. Guiding understudies to a more elevated level of self-awareness in gaining new
information and skills is likewise important.

The nature of educational movement to a great extent relies upon the expert capability of the educator,
remembering the accessibility of expert information for a volume that surpasses or conforms to the
necessities of norms, test and work programs for the discipline, as well as showing strategies overall and
for a specific discipline.

The instructor ought to know the instructional components of preparing, have the option to pick them
as per the standard of sane convenience, screen their presentation and make acclimations to the substance
of schooling with the approach of new logical, instructive, legitimate and other data, as well as the applied
academic innovations.

Depending on the overall logical comprehension of the framework and considering the instructive
substance of appraisal exercises in regards to the nature of the instructive cycle at the college, we
comprehend the academic arrangement of schooling quality evaluation as a successful method for
impacting the advancement of the instructive cycle, furnished with a basic arrangement of strategies,
techniques, systems and advancements for distinguishing amendment and coordination of the condition
of all components of the instructive cycle.

The nature of academic work additionally relies upon the material and specialized base on which
the instructive interaction is completed. The material and specialized base of the instructive cycle is a
mix of fundamental and helper method for preparing and guaranteeing the vocations of individuals in the
execution of the instructive interaction in an instructive foundation. The reason for this base is to make
the circumstances for clean, specialized, instructional, mental, scholarly, important to meet the instructive,
logical, mental, social and profound necessities of understudies, educators and different representatives
of the instructive foundation.

Conclusion. As technology and global forces continue to rapidly change our world, education must
likewise evolve to best serve the needs of current and future generations. This requires re-envisioning
not just what is taught but how learning takes place. By creating modern, flexible educational facilities,
emphasizing vital 21st century competencies, leveraging blended and personalized models supported by
technology, and fostering experiential connections beyond the classroom, schools can develop dynamic,
student-centered environments and programs conducive to high-quality instruction. These strategies will
help equip all learners with the diverse skills and dispositions necessary to succeed in college, career and
civic life in our digital age.
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EXPLORING INNOVATIVE APPROACHES IN TEACHING
ENGLISH AS A SECOND LANGUAGE

Gulnozakhon NAJMUTDINOVA,
Head of the department of “Philology”
TESOL teacher, independent researcher ISFT

Annotatsiya. Maqolada texnologiyalarni integratsiyalash, loyihalar asosida o'rganish, madaniy
immersiya, geymifikatsiya (o'yinlar orqali), shaxsiy organish, vazifalar asosida til organish va kojpmodallik
hagida tushuncha berilgan, ushbu innovatsion oqitish usullarining ESL ta'limidagi samarasi ko'rsatilgan.

Kalit so'zlar: ESL ( Ingliz tili ikkinchi til sifatida), innovatsion yondashuvlar, tanqidiy fikrlash, mulogot
qgilish mahorati, inklyuziv ta’lim.

Teaching English as a Second Language (ESL) has evolved significantly over the years, with educators
embracing innovative methods to make language acquisition more engaging and effective. In a world
that is becoming increasingly interconnected, the demand for English language proficiency is higher than
ever. This article explores some new and transformative approaches in ESL teaching, focusing on creating
dynamic and immersive learning experiences.

Technology Integration: Incorporating technology into ESL classrooms has become a game-changer.
Interactive learning platforms, language apps, and virtual reality tools provide students with opportunities
to practice English in real-world contexts. Video conferencing and online collaboration tools also enable
learners to connect with native speakers and engage in authentic conversations, enhancing both language
skills and cultural understanding.

Project-Based Learning: Project-based learning shifts the focus from rote memorization to practical
application. ESL educators are increasingly incorporating projects that require students to work
collaboratively, conduct research, and present findings in English. This approach not only improves
language proficiency but also fosters critical thinking and problem-solving skills.

Cultural Immersion: Creating a culturally immersive environment within the classroom helps students
develop a deeper understanding of the language. Activities such as cooking traditional dishes, celebrating
cultural festivals, and exploring literature from English-speaking countries contribute to a holistic language
learning experience. Cultural immersion not only enhances language skills but also promotes tolerance and
appreciation for diversity.

Gamification: Gamification is gaining popularity as a motivational tool in ESL classrooms. Educational
games and interactive activities make learning enjoyable and help reinforce language concepts in a playful
manner. Language apps and online platforms often incorporate elements of gamification, encouraging
healthy competition and providing instant feedback, which is crucial for language acquisition.

Personalized Learning:Recognizing the diverse learning styles and pReferences of students, ESL
teachers are increasingly adopting personalized learning approaches. Tailoring lessons to cater to individual
needs, incorporating student interests into curriculum design, and offering flexible learning pathways allow
students to take ownership of their learning journey, making the process more meaningful and effective.

Task-Based Language Teaching (TBLT):Task-Based Language Teaching focuses on using language as
a tool for communication rather than as an isolated skill. Through real-life tasks such as problem-solving,
decision-making, and information exchange, students acquire language skills in a context that mirrors the
situations they may encounter in the real world. This approach emphasizes practical language use and
fosters natural language development.

Multimodal Approaches:Recognizing the importance of catering to different learning styles, ESL
educators are embracing multimodal approaches that incorporate various forms of media, such as audio,
video, images, and text. This helps address the diverse needs of learners and creates a rich learning
environment that caters to visual, auditory, and kinesthetic learners.
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In conclusion, the landscape of ESL teaching is evolving, and educators are leveraging innovative
approaches to make language learning more effective and enjoyable. By integrating technology, fostering
cultural immersion, incorporating gamification, and embracing personalized and task-based methods,
ESL educators are empowering students to develop not only language proficiency but also a deeper
appreciation for the global significance of effective communication. As we continue to explore and refine
these approaches, the future of ESL education holds promise for more inclusive, engaging, and successful
language learning experiences.
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Anotatsiya. /ngliz tili talabalariga chet tili (EFL) sifatida nutq konikmalarini orgatish oddiy lugat va
grammatikani o'rganishdan tashqari ko'p qirrali jarayondir. Nutqni samarali o'rgatish o‘quvchilar oz fikrlarini
ifoda etishga undaydigan qollab-quvvatlovchi va kommunikativ sinf muhitini yaratishni 0z ichiga oladi. Til
oqituvchilari kopincha oquvchilarni haqiqiy va mazmunli suhbatlarga jalb gilish uchun rolli o'yinlar, guruh
muhokamalari va bahs-munozaralar kabi turli interfaol tadbirlardan foydalanadilar.

Kalit so'zlar: madaniyatlararo mulogot, muloqot, muvofiglik, kontekst, ravonlik, kompetentsiya.

English as a Foreign Language (EFL) students often face challenges in developing their speaking
skills. Effective communication is crucial for language learners, as it enables them to express themselves
confidently in various situations. In this article, we explore strategies and best practices to enhance speaking
proficiency among EFL students.

A positive and supportive classroom atmosphere is paramount for the development of speaking
skills. Teachers play a crucial role in fostering an environment where students feel comfortable expressing
themselves without fear of judgment. This creates a foundation for effective communication.

Integrating speaking activities into meaningful contexts is essential. Real-life situations, such as
discussing daily routines, expressing opinions on current events, or simulating job interviews, allow
students to apply language skills practically. This approach enhances their ability to communicate in
authentic situations.

Incorporating authentic materials, such as videos, audio clips, and articles, exposes students to
natural language use and diverse accents. Exposure to authentic materials helps bridge the gap between
classroom learning and real-world communication, making the language more relevant and applicable.

Engaging students in role-playing and simulations provides opportunities for practical language use.
Whether negotiating a business deal, participating in a social gathering, or handling customer service
scenarios, students develop conversational skills that go beyond scripted dialogues.

Pairand group activitiesencourageinteractionamong students. Collaborative tasks create opportunities
for communication, allowing students to practice speaking, exchange ideas, and build confidence in a
supportive peer environment.
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Effective speaking involves a balance between fluency and accuracy. While fluency emphasizes smooth
and natural communication, accuracy ensures correct grammar and vocabulary usage. Incorporating
activities that target both aspects helps students develop well-rounded speaking skills.

To express themselves effectively, students need a broad vocabulary. Integrating vocabulary-building
exercises into lessons enhances their ability to articulate ideas and opinions using a diverse range of words.
This not only improves speaking skills but also contributes to overall language proficiency.

Providing constructive feedback on speaking performance is crucial. Teachers should address errors
in a supportive manner, focusing on the learning opportunity rather than discouraging students. This
approach helps learners understand and correct mistakes, contributing to ongoing improvement.

The integration of technology in language learning can provide additional opportunities for practice.
Language learning apps, video conferencing tools, and online language exchange platforms offer students
a chance to engage in authentic conversations, expanding their exposure to the language.

Speaking proficiency extends beyond language rules; it encompasses cultural nuances. Discussing
cultural variations in language use helps students understand the context and appropriateness of
expressions in different cultures, fostering effective cross-cultural communication.

Regular speaking assessments are essential to track progress and identify areas for improvement.
Assessments can take various forms, including individual presentations, interviews, or group discussions.
Providing constructive feedback based on assessments guides students toward continuous improvement.

In conclusion, developing speaking skills in EFL students requires a multifaceted approach. By creating
a supportive environment, providing meaningful contexts, and incorporating authentic materials, educators
can empower students to communicate effectively in English. Through a combination of role-playing, pair
and group work, and a focus on both fluency and accuracy, language learners can build the confidence and
skills necessary for successful communication. Regular assessments, feedback, and the integration of
technology further contribute to a comprehensive language learning experience.

According to Krashen (1991) and Chomsky (1980), communicative strategies that include games,
puzzles, role-playing, and problem-solving exercises can help students develop their speaking abilities. As
a result, communicative strategies have the potential to inspire students and build positive relationships
between them and their teachers as well as among themselves, which will promote an environment that
is favorable to language learning.

It should be noted that while teaching speaking teachers notice some “Mute English learners” during
their lessons, on this note, everyone will have a question “Why students don't speak in EFL classes?”. Most
of the students are too bashful, fear speaking in front of the class, or prefer not to make mistakes. It is the
teacher's responsibility to establish a welcoming environment where learners feel at ease and comfortable.
It inspires people to talk without holding back or fear. In this regard, music and reading aloud could be good
strategies used by EFL teachers to improve their students speaking skill; teachers have used music as a
resource to correctly develop the ability to communicate in a foreign language, allowing students to speak
with confidence and giving teachers a chance to teach in a fun way (Duarte, et al.2012).

Thus, it can be concluded that by combining various learning strategies — like reading aloud and
listening to music or even watching movies and cartoons in the target language with subtitles — learners can
interact voluntarily and improve their learning outcomes. Moreover, students will have enough time to think
and analyze the pronunciation of the words, way of talking and answering properly in the target language
that they are learning. Consequently, learners can combine self-correction with intrinsic motivation to aid in
the development of communicative English skills.
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Annotatsiya: Ushbu tadqgiqot ishida rivojlangan davlatlarda chet tillarini oqitishning o ziga xos jihatlari
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metodikasi, nemis tili.

Introduction. In an increasingly globalized society, foreign language instruction is crucial in forming
people’s linguistic proficiency and cultural awareness. Rich nations, known for their top-notch educational
systems, have adopted cutting-edge strategies and techniques for teaching foreign languages to its
populace in order to give them multilingual abilities. The purpose of this article is to examine the unique
aspects of teaching foreign languages in industrialized nations, emphasizing the approaches, materials,
and tactics that have helped these nations succeed in language learning.

It is beneficial to study foreign experiences in education, such as the use of the most cutting-edge
pedagogical tools in education, the opening of a wide path to initiative and creativity in education, the creation
of its most optimal systems, and the advancement of science and technology, as well as the development
of individuals who can successfully navigate the new technological revolution, the orientation of the younger
generation toward the profession, and the introduction of the third stage of multidisciplinary secondary
education. This is crucial for our school system, which is presently going through a lot of changes.

Methods. To investigate the features of foreign language teaching in developed countries, a
comprehensive literature review was conducted, analyzing scholarly articles, reports, and studies on
language education systems in advanced economies. Empirical data were gathered through surveys and
interviews with language educators and experts in foreign language teaching from developed nations.
Qualitative and quantitative research methods were employed to analyze the data and identify key trends
and practices in foreign language education.

Literature Analysis. The literature review revealed several common features in foreign language
teaching across developed countries. These include a strong emphasis on communicative language
teaching, interactive and task-based learning approaches, the integration of technology in language
instruction, and a focus on cultural competency and global awareness. Developed nations have also
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invested in professional development programs for language educators, multicultural language resources,
and international exchange programs to enhance language learning experiences.

Results. The empirical data gathered in this study confirmed the findings from the literature analysis.
Developed countries prioritize communicative language teaching methodologies that focus on practical
language use and real-life communication skills. The integration of technology in language instruction,
such as digital language learning platforms and immersive virtual environments, has enhanced student
engagement and motivation in learning foreign languages. Additionally, the emphasis on cultural
competency and global awareness has enriched language learning experiences, promoting intercultural
understanding and communication.

Objectives from the above:

« Fortifying education in the humanities and humanism.

- Identify the best strategies for molding the student’s character.

« Student councils, school councils, and instructional games are used in modern educational models.

- The specialization of curricula in schools, which enhances and strengthens the connections across
disciplines.

+ Rearranging the curriculum to better align it with human activity, labor, and career counseling.

- The creation of special education facilities and differentiated education (for gifted as well as mentally
and physically challenged pupils).

+ Increasing the proportion of new teaching aids in the classroom and providing computer training for
teachers.

+ An extensive experiment in applying research findings to instructional concepts. Our young,
autonomous Republic's educational reform process will go more quickly forward if such model elements
of foreign education are applied to our educational system.

Discussion. The results of this study underscore the importance of adopting effective teaching
methodologies and strategies from developed countries to improve foreign language education globally. The
communicative language teaching approach, interactive learning methods, and integration of technology
offer valuable insights for educators seeking to enhance language learning outcomes in diverse contexts.
International collaboration, professional development opportunities for educators, and the utilization of
multicultural resources are essential for creating immersive and engaging language learning environments.

Numerous papers, pamphlets, manuals, conferences, seminars, training sessions, and gatherings
pertaining to international education have been released in recent years. This demonstrates the sharp
increase in interest in having instructional materials taught overseas in our educational institutions.
demonstrates that several departments are working at the Central Institute of Professional Development. In
addition to the Ministry of Public Education, there are particular departments on this topic in the Republican
Training and Methodological Center and the Research Institute of Pedagogical Sciences. It is common
knowledge that in industrialized nations, education plays a societal role and actively shapes national policy.

For instance, the notion that “school makes people better” in addition to being a symbol of success and
affluence has gained traction and conviction in Japan.

Prominent politicians have always focused on education. That is why former US President Ronald
Reagan, British Prime Minister M. Techcher and French President F. Mitterrand It is no coincidence that F.
Mitterrand considered the school to be a “driving force of society” [1].

Numerous scientific institutions in industrialized nations carry out research on pedagogy. They number
more than 2,000 in Germany. The issues surrounding educational theory are being worked on by hundreds
of public and commercial organizations, universities, and pedagogical research centers in France, the US,
and Japan. International education centers, like the Institute of International Education in the US, oversee
their operations. Many people's efforts are concentrated on enhancing and reorganizing the curriculum.

Like the US, the UK has increased the number of subjects that are required starting in the 1980s.
The three main pillars of the educational network were the natural sciences, mathematics, and English
language and literature. Students and parents have the last say over the subjects to take. Education in
France and Germany is significantly influenced by New World pedagogical concepts.

German secondary schools offer elective chemistry, physics, and foreign languages in addition to core
courses. The curriculum is becoming more and more deficient as it moves from high school to high schools
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and gyms. After World War Il, Japanese schools adopted American educational practices. The curricula
of the two nations do differ in a few ways, though. Curricula in Japan have been significantly complicated,
the range of basic sciences has been expanded, and a number of new special and facultative courses have
been introduced. For example, the new music education curriculum in general education schools includes
the study of national and world classical music [2; 204].

Compared to the 1950s, American student rankings dropped from 973 to 893 in the 1980s. To combat
this unfavorable circumstance, one in three high school pupils in France is in charge of supplemental
education. Complementary education is offered in lyceums, schools, and preschools. The National
Television Company’s unique training channel has been used to arrange 130-hour training programs, and
the media has been mobilized in the United States for this function.

Most foreign nations are conducting research on educational process stratification. Gifted youngsters
are becoming more and more of a focus in industrialized nations. Many children nowadays possess skills
several times more developed than those of their peers. In the 1960s, a school of talent similar to this one
had already emerged in the West. These institutions have complicated curricula that aim to fully develop
students’ abilities and potential [3].

A lot of preventive work is being done to understand and prevent the causes of this scenario, and
special schools are being built for mentally retarded pupils. The fate of mentally retarded students
encountering gifted children is of great concern to overseas colleagues. However, data indicates that there
are an increasing number of these kids.

In the United States, a national school project of the future got underway in the 1970s. This experiment's
goal is to increase the number of students who have the chance to work independently by cooperating
with the teacher’s instructions. The curriculum consists of teacher consultation, independent study, and
classroom work.

There are fewer pupils in each classroom in German schools. Every one of these students receives a
bundle, or assignments.

Conclusion. In conclusion, the features of foreign language teaching in developed countries offer
valuable lessons for improving language education systems worldwide. By embracing communicative
language teaching methodologies, interactive learning approaches, and technology integration, educators
can create dynamic and effective language learning experiences for students. Investing in professional
development for educators, multicultural resources, and international exchange programs can further
enrich language education and promote intercultural communication and understanding.

It should be highlighted that improving the current educational system of independent Uzbekistan in
the spirit of independence, enriching it with our own classical pedagogical traditions, and enhancing the
cutting-edge elements of foreign pedagogy represent the Republic’s most important current educational
goals. assimilation, raising new, productive topics to the level of international state norms. In order to
do this, our educational system must to be able to incorporate the following top strategies from nations
with strong economies. In Japanese education, students are given a sense of sophistication and physical
maturity, their parents are strengthened in their responsibility for their education and upbringing, there is a
high demand for teaching staff, and young talents are consistently worked with. Differentiated instruction,
bolstering students' work education, and career counseling receive significant focus in German education.
If strong ties and other exemplary aspects of French education had also been applied to our education, our
pedagogy would have advanced significantly. In French education, there is a strong emphasis on subject-
oriented organization of pre-school education, thorough implementation of primary education in three
stages, and a great deal of attention is paid to the provision of didactic tools for teaching.
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CURRENT ISSUES AND DIRECTIONS OF TEACHING
FOREIGN LANGUAGES TO STUDENTS OF THE DIRECTION
OF PEDAGOGY AND PSYCHOLOGY

Lola RUSTAMOVA,
Teacher of “International school of finance technology and science”

AHHOTaumsa: B craTbe peyb MAET O rpouecce M MeTofax ObYYeHWs MHOCTPaHHOro S3blka. ABTOP
060CHOBbIBAET HEOOXOAMMOCTb aKTUBHOCTM CTYJEHTOB B PUOGPETEHNM HABBIKOB M 3HAHI, B3aUMOAENCTBUS
nperogasaTtenel u CTyAeHTOB B eAarornyecKoM MpoLecce, aHanm3a COBMECTHOM paboTbl.

KnioueBble cnoBa: TBOPYECTBO, AeATENBHOCTb, MPOLIECC, BOOOPaXkeHwe, 3HaHKe, hakTop, neaaror,
06LLIECTBO, 1EATENBHOCTb, lyXOBHOCTb, B3POC/IEHNE, OMbIT, pa3BUTUE, BOCMUTaHNE, 06pa30BaHue.

Introduction. After the independence of our country, Uzbekistan from the first years of independence
began to build a democratic life. The swing of the reforms carried out increased from year to year if
necessary from day to day. Not only radical reforms took place, but also many changes in the educational
system from the sentence in other shelves. Interest in teaching foreign languages in particular increased
and many conditions were created for young people. From this the main the goal is to increase the level
of knowledge of young people,to further increase their interest in a foreign language. Students gain more
knowledge and understanding of other countries, cultures and societies through the study of foreign
languages. This adds extra value to their own cultures.Teaching foreign languages to students in the fields
of pedagogy and psychology is a dynamic area that continuously evolves to address current issues and
directions in language education and psychological development. Some of the key issues and directions
in this field include:

— Technology Integration: With the advancement of technology, integrating digital tools and online
resources into language teaching has become essential. Educators are exploring various platforms, apps,
and online resources to enhance language learning experiences for students.

— Multilingualism and Multiculturalism: There is a growing recognition of the importance of promoting
multilingualism and multiculturalism in language education. Educators are focusing on developing
curricula and teaching approaches that celebrate linguistic and cultural diversity, fostering respect and
understanding among students.

- Individualized Learning: Recognizing the diverse learning needs and pReferences of students, there
is an increasing emphasis on individualized learning approaches. Personalized learning plans, adaptive
learning technologies, and differentiated instruction strategies are being implemented to cater to the
specific needs of each student.

— Content and Language Integrated Learning (CLIL): CLIL is an approach that integrates language
learning with content-based subjects such as science, history, or mathematics. This approach not only
enhances language proficiency but also promotes subject-specific knowledge and skills, making learning
more meaningful and engaging for students.

- Psychological Factors in Language Learning: Understanding the psychological factors that influence
language learning is crucial. Educators are exploring concepts such as motivation, self-efficacy, anxiety,
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and identity in language learning contexts to develop effective teaching strategies and support students'
psychological well-being.

— Cultural Competence: Developing cultural competence is essential for effective communication in
a globalized world. Language educators are incorporating intercultural communicative competence (ICC)
into their teaching practices, helping students develop the skills to navigate diverse cultural contexts and
interact respectfully with people from different backgrounds.

— Assessment and Feedback: Effective assessment practices that align with learning objectives and
provide meaningful feedback are vital for language learning. Educators are exploring various assessment
methods, including formative and summative assessments, peer assessment, and self-assessment, to
evaluate students' language proficiency and progress accurately.

— Professional Development: Continuous professional development is essential for language educators
to stay updated with the latest trends and research in language teaching and learning. Professional
development opportunities such as workshops, conferences, and online courses play a crucial role in
enhancing educators' knowledge and skills [3].

Overall, teaching foreign languages to students in the fields of pedagogy and psychology requires a
holistic approach that considers linguistic, cultural, and psychological aspects of learning. By addressing
current issues and directions in language education, educators can create engaging and effective learning
experiences that empower students to become proficient and confident language learners. Students in this
direction have multiple areas and methodologies for the study of foreign languages, providing opportunities
to master their human potentials, participate in global dialogue, and understand the worldview.

With the increasing use of technology in education, there is a growing emphasis on integrating digital
tools and online resources into language teaching. This includes using educational apps, language learning
platforms, and multimedia resources to enhance language acquisition and practice. Recognizing that
students have different learning styles and pReferences, educators are exploring multimodal approaches
to teaching foreign languages. This involves incorporating a variety of modalities such as visual, auditory,
kinesthetic, and interactive elements to cater to diverse learners.

A foreign language is the language of a foreign country. Western European (English, Spanish, German,
Persian) languages and Eastern (Arabic, Turkish, Persian, Chinese, Hindi) languages are taught in our
republic. These languages are adapted from educational plans of educational institutions. The process
of teaching these languages varies. Mother tongue and second language natural in a situation, a foreign
language is studied in a Sunni environment. Foreign language communication takes place mainly in the
classroom under the guidance of a teacher. Among these languages, learning and teaching a foreign
language differs dramatically in certain aspects. This, in turn, assumes the use of the appropriate Foreign
Language Teaching Technology. By carefully mastering the achievements of Science, a foreign language
teacher achieves a clear knowledge of the norm of the student's accumulated experience and its further
improvement.

Teaching foreign languages involves not only linguistic proficiency but also cultural competence.
Educators are focusing on developing students' intercultural communicative competence, which includes
understanding cultural nuances, norms, and practices to facilitate effective communication in diverse
contexts [2].

Task-based language teaching (TBLT) is gaining popularity as an effective approach to teaching
foreign languages. TBLT emphasizes learning through meaningful tasks or activities that simulate real-life
language use, promoting communication skills and fluency. CLIL is an approach that integrates language
learning with content-based subjects, such as science, history, or literature. This interdisciplinary approach
helps students develop language skills while acquiring knowledge in other subject areas.Personalized or
individualized learning approaches are becoming more prevalent in language education. Educators are
adapting teaching methods and materials to meet the specific needs, interests, and proficiency levels
of individual students. There is a shift towards formative assessment practices that focus on providing
feedback and guiding student learning rather than solely evaluating performance. Educators are using
formative assessment strategies such as self-assessment, peer assessment, and ongoing feedback to
support students' language development. Recognizing the importance of socio-emotional skills in language
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learning, educators are integrating SEL competencies into language teaching. This includes promoting self-
awareness, social awareness, self-management, relationship skills, and responsible decision-making to
support students' overall well-being and language learning success. Teaching foreign languages is also an
opportunity to promote global citizenship education. Educators are incorporating themes related to global
issues, sustainable development goals, cultural diversity, and social justice into language curriculum to
foster students' global awareness and responsibility.

Continuous professional development is essential for language educators to stay updated with the
latest trends, research, and best practices in language teaching and learning. Professional development
opportunities such as workshops, conferences, online courses, and collaborative learning communities
support educators in enhancing their teaching effectiveness and student outcomes.

These current issues and directions shape the landscape of teaching foreign languages to students
in the fields of pedagogy and psychology, contributing to the development of effective language educators
and empowered language learners.

Conclusion. We can conclude that as a result of the use of innovative methods in English lessons,
students’ logical thinking skills develop, speech fluency, response skills are formed. Such methods and
games inspire students with a passion for knowledge. The student seeks to carefully prepare for classes.
This makes students subjects of the educational process. The use of various techniques in the process of
teaching a foreign language is also effective. Using techniques in the educational process, students can
use a certain grammatical rule,such as making sentences using tenses, placing new words. In an era when
the need for learning a foreign language was high, the effective use of modern information technologies,
innovative educational technologies in the educational process made this process effective. Improving the
effectiveness of education among students of the direction of pedagogy and psychology forms the basis
of proper and productive use in the educational process.

References:

1. Jalolov J. Chet tili ogitish metodikasi. — Toshkent: O'gituvchi, 2012.

2. Hoshimov 0", Yoqubov I. Ingliz tili o'qgitish metodikasi (0'quv go'llanma). — Toshkent: Sharg, 2003.

3. Khasanova G. K. Main trends in the development of education and professional training in the world
// ORIENSS, 2021. Special Issue 1. URL: https://cyberleninka.ru/article/n/main-trends-in-the-development-
of-education-andprofessional-training-in-the-world

4. Samarova S. Forming Creative Vision of Person as Universal Method Enhancing Creativity //
Eastern European Scientific Journal, 2018.

THE IMPORTANCE OF USING INTERACTIVE METHODS
IN TEACHING ENGLISH: A COMPREHENSIVE ANALYSIS

Komila MAKHKAMOVA,

Teacher of institute “International school of
finance technology and science”, Faculty of philology

Annotatsiya: Maqolada ingliz tilini ikkinchi til sifatida ogitishda interfaol yondashuvlarining hayotiy
ahamiyatini o'rganilgan. Muallif turli interaktiv yondashuvlar, ularning afzalliklari va o‘quvchilarning ta’lim
natijalariga ta'sirini chuqur o'rganib, ingliz tili darslarida interfaol strategiyalardan foydalanishning ahamiyatini
oydinlashtirishga harakat gilgan.

Kalit so‘zlar: interfaol usullar, ingliz tilini oqitish, til ta’limi, talabalarning faolligi, kommunikativ til o'qitish,
o‘quvchiga yo'naltirilgan yondashuv.

Introduction. A paradigm shift in teaching strategies has occurred in the field of language education,

with a shift away from traditional rote learning and toward more engaging and participatory approaches.
Because they can improve student participation, engagement, and language learning, interactive
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approaches have become more and more popular in the context of teaching English as a second language.
The purpose of this essay is to examine the value of interactive teaching techniques for English language
learners as well as their possible effects on learning results.

With the student at the core of the learning process, interactive approaches engage students and
motivate them to think for themselves. The teacher encourages the student to participate fully when
using these techniques. The receiver is kept informed at every stage of the procedure. A learner-centered
approach has the following advantages:

+ improved learning outcomes;

- a high degree of student motivation;

- consideration of prior knowledge;

» customization of reading intensity to meet the needs of the learner;

- encouragement of the student's initiative and responsibility;

* learning by doing;

* setting up the framework for two-way conversations.

Methods. This study employs a comprehensive literature review approach to examine the significance
of interactive teaching methods in the context of English language education. Relevant research articles,
textbooks, and educational journals were reviewed to gather insights and data on the effectiveness of
interactive techniques in language teaching.

Literature Analysis. The literature review revealed a wealth of evidence supporting the efficacy of
interactive methods in teaching English. Studies have shown that interactive approaches such as role-
plays, group discussions, games, and simulations not only enhance student motivation and engagement
but also facilitate language acquisition by providing opportunities for meaningful communication and
interaction in the target language.

Results. The analysis of existing literature suggests that interactive teaching methods have a positive
impact on students' language proficiency, communicative competence, and overall learning experience.
Students who are exposed to interactive activities tend to exhibit higher levels of engagement, motivation,
and language fluency compared to those taught through traditional methods.

Technigue for getting unrestricted input and suggestions from students on a topic and applying it to
generate a solution. The "mental attack” technigue is available in both written and spoken formats. Each
pupil responds orally to the educator’s query about their thoughts. Students provide succinct, unambiguous
replies. In writing, students quickly and visibly write their responses to the question on paper cards. The
solutions are attached to the board either with needles or with magnets on the “pinboard” board. This
approach teaches someone to think freely, creatively, and unconventionally when applied appropriately
and constructively. All students can be involved in the “brainstorming” process, which also fosters the
development of a culture of communication and discussion among students. Students gain the capacity
to reason clearly and methodically as well as the ability to communicate their thoughts both vocally and
in writing. Students develop alternative notions when the opinions presented are not critically analyzed.
Students’ ability to think creatively is enhanced by this approach. Depending on the goal established by the
instructor, the “mental attack” technique is applied:

1. This strategy is used in the lesson’s introduction when the objective is to ascertain the learners’
baseline knowledge.

2. The goal-transition section is where topics are repeated or linked to one another.

3. The concept is reinforced in the lesson's reinforcement section after the topic.

Discussion. The findings of this study underscore the importance of integrating interactive methods
into English language teaching practices. By creating dynamic and participatory learning environments,
educators can cater to diverse learning styles, foster student creativity, and promote authentic language
use. Interactive approaches not only make the learning process more enjoyable but also enable students to
develop crucial communication skills that are essential for academic and professional success.

Basic rules for using the method of “mental attack”:

1. There won't be a discussion or assessment of the concepts presented.

2. All viewpoints, regardless of their errors, must be considered.

3. Every pupil needs to be present.
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The following is the Brainstorming method'’s structure: A troublesome issue is posed, ideas are heard,
summiarized, and grouped, and then the obvious and right response is chosen. This is the “mental attack”
method's framework.

The "mental attack” method consists of the following stages:

1. Learners share their viewpoints on the matter;

2. Students are posed a topic and invited to respond (thoughts, ideas, and opinions);

3. Learners’ thoughts are gathered (on a board, colored paper, videotape, or tape recorder);

4. Thoughts are organized into groups based on particular attributes;

5. A precise and understandable response to the preceding query will be chosen.

Advantages of the method of “mental attack”:

« Students generate diverse viewpoints as a result of evaluating the outcomes;

- all students participate;

+ ideas are visualized;

- students’ basic knowledge may be verified;

« and students become more interested in the subject.

« The "mental attack” method's drawbacks:

« include the teacher’s incapacity to ask the question appropriately and the need for a high degree of
listening from the teacher.

Conclusion. In conclusion, the incorporation of interactive teaching methods in English language
classrooms is crucial for enhancing student engagement, motivation, and language proficiency. Educators
play a pivotal role in designing interactive activities that promote active learning, collaboration, and real-
world language usage. By embracing interactive approaches, teachers can inspire a love for language
learning and equip students with the necessary skills to thrive in an increasingly interconnected world.
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CRITICAL THINKING AND ITS IMPACT ON A
COMPETENCY-BASED APPROACH TO LEARNING

Shalola RAKHMONOVA,
Teacher ISFT Institute Department of Philology

Annotatsiya. Ushbu maqolada tangidiy fikrlash hamda uning kompetensiyaviy yondashuvga ta'siri
xususida umumiy ma’lumot berilgan va asosiy terminlari korib chigilgan. Tanqidiy fikrlashning inson
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Kalit so’zlar: tanqidiy fikrlash, ta’lim, pedagogika, talaba, oqituvchi, texnologiya.

The discipline of “critical thinking” has even been introduced in American and British universities.
Not a single presentation of new publications from British and American publishers is complete without
comment on how the textbooks develop critical thinking [3; 176].

American professor [4; 4] proves, from Kansas to Kazakhstan, Michigan to Macedonia, school teachers
and university professors strive to instill in their students the ability to think critically, it's known that critical
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thinking is something known to be good, a skill that will allow us to successfully cope with the requirements
of the 21st century, will help us better understand what we study and do.

There is no doubt — we all need to successfully cope with the requirements of the post-industrial
globalized society, as well as understand what we study and do.

Foranumber of reasons, the study of the phenomenon of critical thinking is relevant for the development
of psychology, pedagogy, linguistics and sociology. First, thinking is inextricably linked with speech, which
is the main mechanism of thinking. Speech, in turn, is a form of communication between people through
language. Secondly, critical thinking involves the development of certain skills that allow one to overcome
stereotypes, find the right solutions in a particular social or linguacultural situation. And, finally, the study
of critical thinking is necessary due to the fact that the English language, which acts as a global “lingua
franca”, is today a linguo-socio-cultural dominant [4; 36]. All this serves to justify the relevance of the topic
of the article in the context.

Critical thinking as a special form of cognitive activity In the philosophical works of Socrates, Plato,
Kant, critical thinking is considered as a special form of cognitive activity, which presupposes the possibility
of fixing knowledge by means of language and the continuity of knowledge from generation to generation.
Critical thinking ideas go back to the Socratic teaching method through a series of questions that stimulate
dialogue, which teaches you to logically verify your thoughts and assess their reliability, and also develops
the skills of independent thinking. In the twentieth century psychologists, educators and sociologists wrote
about the need to develop thinking [2; 1], characterizing it as a separate personality trait, as a skill of mental
activity, as a personally and socially significant phenomenon, a priority in the field of education.

In 1941, Edward Glazer's book “An Experiment on the Development of Critical Thinking” was published
in the United States, in which the author gave the main characteristics of the new method: the willingness to
consider and, if necessary, revise those questions about which a person has already empirically acquired his
own opinion; knowledge of methods of constructing logical reasoning and questions; skills in applying the
new method. In 1945, Karl Popper's work “The Open Society and Its Enemies” was published, in which the
author put forward the idea of an open society based on democracy and critical thinking of individuals, and
substantiated the ideas of multiculturalism. The use of the term “critical thinking” in socio-philosophical terms
was proposed in 1970 by Jurgen Habermas, a representative of the Frankfurt School of Critical Social Theory.

Thus, critical thinking should be viewed primarily as a philosophical approach that is applicable in
psychological and sociological research, as well as in the field of education. Like any approach, it includes
the principles of teaching, is characterized by its inherent value orientations and is implemented in a practical
method. Inthe 1970-1980, Soviet psychologists and teachers were actively involved in the problem of the
development of critical thinking in schoolchildren [8]. In many ways, the idea of using critical thinking in
teaching practice was caused by the crisis in the education system. In recent years, ideas of critical thinking
have spread in the post-Soviet space. At the same time, different authors characterize critical thinking in
different ways - as a method, methodology, technology, special social practice, philosophical approach or
ideology. This is because critical thinking is based on the results of interdisciplinary research, including
research in the field history of philosophy, psychology, sociology, theory of mass communications, rhetoric,
logic, discourse analysis.

Critical thinking as the probability of obtaining the desired end result

Most authors view critical thinking as “the use of cognitive techniques or strategies that increase the
likelihood of achieving the desired end result. ... At the same time, the thinker uses skills that are justified
and effective for a specific situation and type of problem being solved.” Among the key skills necessary for
the development of critical thinking are the ability to analyze and synthesize, interpret, draw conclusions,
the ability to evaluate; it is also based on logic and values. N.Y. Tulasynova emphasizes that critical thinking
is “a complex integrative quality of a person, a combination of motivational, cognitive, activity-oriented,
reflexive components that ensure the processes of self-knowledge, self-education, and self-realization.”
Reflecting the socially determined level of student development in educational and research activities,
critical thinking is professionally and personally significant value.

What attracts teachers to this phenomenon? First of all, the developed technology and strategy for
achieving the goal. Teachers of Uzbekistan universities note that first-year students often do not know
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how to highlight the main and secondary information, systematize and summarize the material, and build
it logically. The ability to analyze and synthesize is not developed. At the same time, textbooks for the
development of critical thinking offer a well-defined work algorithm:

« Stage | — Challenge: using different types of work (individual, pair, group), students talk about what
they know, i.e. convey information to the entire group. For each student, the previously acquired knowledge
goes to the level of awareness, and the rest of the students receive new knowledge that they can connect
with the existing ones. This is reflected in the structure of the paragraph of modern textbooks of foreign
languages - they always have an introductory part containing either questions related to the topic of the
paragraph, or a proposal to discuss some information that is known to students — but always with an
answer to the question.

« Stage Il = Comprehension: receiving new information (text, lecture, film), students write down
incomprehensible words, and questions that arise. Then each student explains what helped him to guess
the meaning of this or that word or phrase, which made it difficult to understand. This is an element of
introspection that must be present in training. With further processing of information at this stage, an
individual search and exchange of opinions is also mandatory.

+ Stage Il — Reflection, i.e. creativity in constructing new knowledge in accordance with the individual
characteristics of the student: students reflect on the news that they have learned in class, rebuild their ideas
about the subject/phenomenon, or supplement them with new knowledge, systematize and generalize the
material.

When developing individual projects, students perform exercises that help to do this step by step. First,
the student is asked not only to choose a topic for his speech, but also to write what he has heard or read
on this topic, what sources of information he has, and, most importantly, what he himself wants to know.
Here it is necessary to add what opinions, including biased ones, he has on this issue. When collecting
material, the student is advised not to reject unusual information, but to collect and process everything
that is found. It is imperative to write in what time frame the work should be completed, what stages of
implementation are expected. At the stage of information processing, the student must objectively evaluate
the collected facts, build a model illustrating the results obtained, and decide whether he accepts or rejects
the conclusions and values contained in the collected materials, taking into account his own experience
and beliefs. This type of work, undoubtedly, is of great value, accustoming students to careful planning of
work, forms the ability to analyze and synthesize.

Development of critical thinking as a pedagogical technology

The concept of “pedagogical technologies” is a relatively new phenomenon in pedagogy. For a long time
it was customary to talk about methods and forms of education. Pedagogical technology is a phenomenon
that has arisen as a result of the interaction of the latest trends in the development of pedagogical theory
and practice. The need for pedagogical technologies is due to the emergence of new ideas in education:
recognition and understanding of someone else’s point of view, respect for the individual, organization of
cooperation, self-expression in activities, in creativity. The technologization of pedagogical work is required
for its streamlining, for setting clear goals and defining ways to achieve them, i.e. management of the
learning process. The use of a system of pedagogical technologies frees the teacher from arbitrariness in the
construction and implementation of the pedagogical process and makes it possible to purposefully move
towards a predictable end result with a strict validity of each component and stage of the learning process.

Here again we turn to an article by David Cluster, in which he explains that he is constantly striving to
‘move from traditional pedagogy, from teaching “by curriculum” to progressive pedagogy, satisfying the
needs of his students and his society. The author explains that students will understand poetry much
better if they read not only a textbook on literature, but also poems by specific authors, then discussing
them in the classroom. While this is being presented as a new approach in critical thinking, it is difficult to
see novelty here. How does the program hinder the American professor? After all, it is compiled so that all
teachers know the goals, objectives and content of training, what skills and competencies should be formed.
Unfortunately, some Uzbekistan teachers oppose the form of work on the development of critical thinking
skills and the content of training, believing that the latter is nothing more than an outdated methodological
concept. This not only violates the dialectical law of the unity of form and content, but also emasculates
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the philosophical basis of critical thinking — the development of new skills and new knowledge based on
existing knowledge. D. Halpern repeatedly emphasizes that the development of critical thinking does not at
all negate the need for students to acquire basic knowledge [6; 364].

The technology of critical thinking can be used in the system of higher professional and postgraduate
education. You can use it with caution in school. It should be remembered that one of the main differences
in the perception of critical thinking in the United States / Great Britain and Uzbekistan is the difference
in the perception of reality: positive thinking is characteristic of Americans and the British, while negative
thinking is characteristic of Uzbeks.). An American mother, sending her child to the playground, tells him:
“Enjoy yourself!” (Play, have fun!). And the Uzbek mother says: “Don't play around!” In the same way, the word
“critical” has different implications in two linguistic cultures: in American culture, this word means “important
thinking”, “thinking associated with insightful judgment”, and for the Uzbek mentality, the picture is completely
different — it is “thinking associated with making an unfavorable assessment, identifying shortcomings”. (It
is no coincidence that Soviet researchers at one time used the term “critical thinking”. At the same time, this
technology is productive when discussing text, audio and video material, organizing a discussion, preparing
projects, even when teaching grammar, for example, when teaching how to compose questions.

So, the article shows that philosophy and technology of critical thinking prevail in Anglo-American
pedagogy, while in Uzbek pedagogy there is a competence-based approach combined with the use of
various educational technologies, which often perform the same functions as the technology of critical
thinking (case analysis, design technologies, teamwork, etc.). How can this be explained? Both approaches
developed on the basis of interdisciplinary research, but the American version is dominated by the socio-
philosophical component, which goes back not only to the Socratic method, but also to the Protestant
system of values — this is manifested in the prioritization, when individualism, individual responsibility,
and the individual's right are emphasized not just to his point of view, supported by arguments, but also
on its implementation. Critical thinking reflects not only the linguistic picture of the world, but also the
sociopolitical system of values: it is no coincidence that many works by American authors contain the
phrase that critical thinking contributes to the spread of democracy. Let us recall the phrase by D. Cluster
about the deliberately positive influence of critical thinking on the life of people in all countries — this is
a vivid confirmation of the fact that Americans are sincerely convinced of the need and ability to make
everyone happy in any way. Thus, it can be argued that critical thinking is not only a philosophical approach
to education and pedagogical technology, but also an ideology and a cultural phenomenon.
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THE USE OF WORD GAMES IN TEACHING VOCABULARY
TO A2 LEVEL LEARNERS OF KARAKALPAKSTAN

Nargiza SARSENBAYEVA,
Teacher of the department of “Philology” of ISFT Institute

Annotatsiya. Ushbu maqola Qoraqalpog'istonda A2 darajasidagi o'quvchilarning so’z boyligini orgatishda
s0z oYyinlaridan pedagogik vosita sifatida foydalanish samaradorligini organadi. Magsad, ularning oziga
xos til ehtiyojlari va madaniy kontekstini hisobga olgan holda, soz boyligini o'zlashtirish, uni ushlab turish
va oquvchilarni jalb qilishni yaxshilashdir. Ushbu interaktiv usullar nafagat o‘quv jarayonini yanada gizigarli
va qiziqarli giladi, balki o'quvchilarning faol ishtiroki va birgalikda o'rganishiga yordam beradi. Qoragalpogq
madaniyati va kundalik hayoti elementlarini soz o'yinlariga Kiritish orqali talabalarga so'z boyligini Real dunyo
kontekstlari bilan bog'lash, shu bilan ularni tushunish va yodlashni yaxshilash taklif etiladi. Soz o'yinlarini
joriy etish orqgali ogituvchilar Qoragalpog'istonda A2 darajasidagi o‘quvchilar o'rtasida so’z boyligi va til
ko'nikmalarini rivojlantirishga yordam beradigan dinamik va interaktiv o'guv muhitini yaratishi mumkin.

Kalit so'zlar: soZz oYinlari, soz boyligini o'rganish, A2 darajasidagi talabalar, Qoragalpog'iston, tilni
ozlashtirish, interaktiv usullar, madaniy moslashuv, jalb qgilish, pedagogika, til ta'limi

Word games offer various benefits in language acquisition, including promoting vocabulary
recognition, reinforcing spelling and pronunciation, and fostering communication skills. Additionally, these
games encourage collaboration, critical thinking, and problem-solving, which are essential components of
language learning.

Furthermore, by adapting word games to reflect the cultural context of Karakalpakstan, educators can
create meaningful learning experiences that resonate with the learners' backgrounds and experiences.
Incorporating elements of Karakalpak culture into the games not only enhances engagement but also
promotes cultural awareness and sensitivity among learners.

Through this study, we seek to explore the potential of word games as an effective and enjoyable
method for teaching vocabulary to A2 level learners in Karakalpakstan. By examining the impact of these
games on vocabulary acquisition and learner engagement, we aim to provide valuable insights for language
educators and curriculum developers seeking innovative approaches to language teaching and learning.

There are some examples of how word games can be used in teaching vocabulary to A2 level learners
in Karakalpakstan:

1. Crossword Puzzles: Create crossword puzzles using vocabulary words related to daily activities, food,
family, and other A2 level topics. Provide clues in both Karakalpak and English to reinforce comprehension
and spelling skills.

2. Word Bingo: Develop bingo cards with vocabulary words instead of numbers. Call out definitions
or descriptions, and learners mark the corresponding word on their cards. This game helps reinforce
vocabulary recognition and listening skills.

3. Word Search: Design word search puzzles containing key vocabulary words in both Karakalpak and
English. Learners can search for words horizontally, vertically, and diagonally, enhancing their spelling and
word recognition skills.

4. Hangman: Play Hangman using vocabulary words from their lessons. Learners guess letters to
reveal the hidden word, and each incorrect guess results in drawing part of a stick figure. This game helps
with spelling and word recognition [5].

5. Scrabble or Bananagrams: Use Scrabble tiles or Bananagrams tiles to form words using vocabulary
related to A2 level topics. Learners can compete individually or in teams to create words and earn points,
promoting vocabulary usage and spelling practice.

6. Word Jumble: Mix up the letters of vocabulary words and challenge learners to unscramble them
to form the correct words. This game helps reinforce spelling and word recognition skills in a fun and
engaging way [7].
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7. Vocabulary Memory: Create a memory game with pairs of cards, each containing a vocabulary word
and its corresponding picture or definition. Learners take turns flipping over two cards at a time to find
matching pairs, reinforcing vocabulary comprehension and retention.

These examples demonstrate how word games can be adapted to suit the language proficiency level and
cultural context of A2 level learners in Karakalpakstan, making vocabulary learning enjoyable and effective.

The importance of using word games in teaching vocabulary to A2 level learners in Karakalpakstan cannot
be overstated. There are several reasons why incorporating word games is crucial for their language acquisition:

1. Engagement: Word games make learning vocabulary more enjoyable and interactive for A2 level
learners. By incorporating elements of play and competition, learners are more motivated to participate
actively in the learning process [1].

2. Retention: Interactive activities such as word games help reinforce vocabulary retention by providing
multiple opportunities for exposure and practice. Learners are more likely to remember words that they
have encountered in a fun and engaging context.

3. Contextualization: Word games allow vocabulary to be presented in meaningful contexts, making
it easier for learners to understand and remember new words. By associating vocabulary with familiar
situations or images, learners can better grasp the meaning and usage of words.

4. Active Learning: Word games promote active learning by encouraging learners to think critically,
problem-solve, and apply their knowledge in real-time. Through games such as crossword puzzles or word
jumbles, learners actively engage with the vocabulary and develop important language skills.

5. Cultural Relevance: By adapting word games to reflect the cultural context of Karakalpakstan,
educators can create learning experiences that resonate with the learners' backgrounds and experiences.
Incorporating elements of Karakalpak culture into the games not only enhances engagement but also
promotes cultural awareness and sensitivity among learners [4].

6. Language Skills Development: Word games help develop various language skills, including vocabulary
recognition, spelling, pronunciation, and comprehension. Through games such as Hangman or Scrabble,
learners practice these skillsin a fun and interactive way, leading to overall language proficiency development.

7. Collaboration: Many word games encourage collaboration and teamwork among learners. By
working together to solve puzzles or complete tasks, learners can support each other's learning and
develop communication skills in the process.

As it can be seen, using word games in teaching vocabulary to A2 level learners in Karakalpakstan
is essential for fostering engagement, retention, contextualization, active learning, cultural relevance,
language skills development, and collaboration. By integrating these interactive methods into language
instruction, educators can create a dynamic and effective learning environment that supports learners'
language acquisition goals.

Conclusion. In conclusion, the utilization of word games in teaching vocabulary to A2 level learners
in Karakalpakstan offers a multitude of benefits and is highly advantageous for language acquisition.
Throughout this research, we have highlighted the importance and effectiveness of incorporating interactive
methods into language instruction, particularly for learners at the A2 proficiency level. Word games serve
as powerful tools for engaging learners, enhancing vocabulary retention, contextualizing language learning,
promoting active participation, fostering cultural relevance, developing language skills, and encouraging
collaboration. By adapting word games to reflect the cultural context of Karakalpakstan and the linguistic
needs of A2 level learners, educators can create dynamic and effective learning experiences that cater
to the specific interests and backgrounds of their students. In light of these findings, it is clear that word
games should be embraced and integrated into language teaching practices in Karakalpakstan to optimize
the learning experience and facilitate the development of language skills among A2 level learners.
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PEDAGOGICAL AND PSYCHOLOGICAL FEATURES OF
THE FORMATION OF THE FEATURE OF BILINGUALISM IN
CHILDREN

Zarnigor KHAYRULLAYEVA,

Teacher of pedagogy at the ISFT

AHHOTauMA. B faHHOM CcTaThe MNpOaHaM3npOBaHO SBJIEHWE OWIMHIBU3MAE, €ro MOSOXUTEIbHbIE

CTOPOHbI, B/IMSIIOLLME Ha MblLLIeHne pebEHKa, PaCCMOTPEHbI PasinyHble METOAb! M CpeACcTBa 0byYeHus

JeTert MHOCTPaHHbIM 513biKaM, 060CHOBAHO BIIUSIHWE M3YYEHWUS A3blKa Ha KYJbTypy W MUPOBO33PEHME,
(opmMmpoBaHme no3HaBaTe/IbHbIX CIIOCOBHOCTEN JeTel.

KnioueBble cnoBa: OW/IMHIBU3M, KOFHUTWBHbIE CMOCOBGHOCTH, MbILLIIEHNE, MOTEHLMan Pe6EHKa,

KPUTUYECKMIA NEPUOL.

Nowadays, the demand for language learning is increasing even more. The age of the student does not
matter when learning a language due to the demand of the time.

“The new baby who came into the world makes the child's soul look like" top-clean cotton”. In his
opinion, it is at the discretion of absolutely large people to write what is in the spirit of the child in the style
of “top-clean cotton”. Therefore, what kind of person the child grows, that is, what personal qualities in
it are composed of, depends on the experience that the child receives from life, the vital understanding
and imagination that he receives in the process of communication with others, emphasizes the Angolan
scientist John Locke.

There are different opinions about when it is better to start teaching foreign languages to children.
However, many experts suggest that earlier, better. Studies show that the child's brain is the best recipient
of language learning between the ages of 0-7. During this period, their brains are very plastic and can easily
master new languages without much effort. This is often referred to as the “critical period” for language
acquisition. Starting language learning at an early age gives many advantages. It helps children develop
strong language skills, increases cognitive abilities, improves memory and problem-solving skills, and even
increases their overall academic performance. In addition, learning languages from an early age affects
children in different cultures and expands their worldview. In addition, children get better pronunciation and
accent when they start learning languages early. As they grow, their ability to mimic sounds and adopt new
accents becomes more difficult [1].

Although it is useful to introduce foreign languages to children early, it should be noted that language
learning should be age-appropriate and presented in a pleasant and interesting way. Activities such as
songs, games, stories, and interactive activities can make the language learning process more fun for
children. In general, in the critical period, children are advised to start teaching foreign languages as early
as possible in order to take advantage of the optimal skills of language acquisition. Raising a child in two
languages is both a useful and difficult experience.
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Bilingualism refers to bilingualism (lot. bi — “two” and lingua — “language”) or bilingual-fluent knowledge
of two languages (local and non-local) and their use in everyday life in turn [2].

Advantages of bilingualism:

According to statistics, bilinguals acquire good mental abilities. More inventive and resourceful people
have been shown to come out of bilingual people. Bilinguals tend to have strong memory and adaptive
intelligence, and are proven to be immune from mental iliness. Bilingual people are characterized by rational
thinking, and they more easily master new languages.Bilingual people socialize more easily and are more
open to different cultures, with a better understanding of emotions [4].

Typically, a bilingual is someone who uses 2 languages and a polyglot-2 or more. There is also evidence
that your brain treats several dialects as if they were separate languages-because the boundary between
different dialects and different languages is not always clear!

Because there are so many ways to learn and learn languages, there are many types of bilingual
languages. There are several ways to describe a large range of bilingual experiments.

One way to think of a bilingual language is to think about “when” he learned the language. If a child has
learned several languages from birth, it can be considered bilingual at the same time. Some simultaneous
bilinguals may have others that affect a language other than each parent, such as grandparents, with
whom they use a particular language. As a result, the child will master even more than 2 languages, not 2,
without difficulty.

Learning 2 languages from birth may not mean that the person continues to use both languages
continuously throughout their life or even in childhood. But exposure to 2 languages at the same time, from
the very beginning, creates a special task for the baby's brain!

What is the earliest time to teach the language?

Having previously considered language proficiency to be a particularly recognized ability, it has now
become a necessity. According to Montessori Academy analysis, teaching a child a second language at
the first 3-4 years of age is the best time. The reason is that at this time the child absorbs information very
well, as well as language learning strengthens brain activity due to the active development of his brain.
The child is given the idea that if 2 languages are spoken (e.g. English) without having a language yet, his
language output will be delayed. However, bilingualism does not cause the child's language to be delayed.
The words in the lexicon of a child who is spoken in 2 languages, that is, from an early age a new language
is also taught, are the same as those of a child whose language is coming out in the same language. You
may have observed that a child with 2 tongues spoke later, but they also begin to try to speak from the age
of 8-15 months in the usual position.

Only the case of talking to a child in more than one language does not cause his language to come out
late. If the child's language output is delayed, then a specialist should be consulted [3].

Here are some steps and tips to help children form bilingualism:

The first is to start earlier: the earlier it starts to affect your child in different languages, the better.
Studies show that children's brains are more susceptible to language acquisition at a young age.

The second is consistency in the process: because it is important to constantly influence the child on
both languages. It is necessary to create an agenda that uses one language at a certain time or in certain
situations. This will help the child relate the language to these contexts.

The third is to provide a rich language environment: that is, surround the child with books, music, TV
shows and movies in both languages. Exposure to different forms of media enhances their language learning.

The fourth is one parent, using a monolingual approach: if both parents speak different languages, one
effective way is for each parent to communicate with the child continuously in their own language. In this
way, the child learns to distinguish between languages.

The fifth is to encourage interaction with native speakers: if possible, it is necessary to provide Bolan
with the opportunity to communicate with native speakers of both languages. This can be through games,
language classes, or cultural events. Hearing different accents and dialects enriches the child's language skills.

The sixth is patience: learning two languages at the same time can be confusing and difficult for
a child. It is important to be patient and understand in the process. The child should be encouraged to
exercise in both languages without putting too much pressure on them.
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The seventh is to adopt both cultures: the child must be informed about the cultures associated with
each language. It is necessary to celebrate the holidays, traditions and customs of both cultures. This
improves their connection with languages and helps to appreciate diversity.

Reading aloud in both languages to a young child is a great way to influence them on new
vocabulary and improve language skills. This can be started with simple picture books and gradually
move on to more complex texts. The most important thing is to make learning a language interesting.
Add language learning to the child's daily activities and play language-based games, sing songs, and
create fun exercises that pique their interest. Keeping it pleasant encourages them to develop their
language skills further.

Monitoring their development helps to regularly assess the child’s language development by observing
their ability to understand and speak. If any area needs to be improved, it will be possible to adjust the
strategies accordingly.

Itis noteworthy that each child is unique, and language learning can occur at different stages. The most
important thing is to create a positive and supportive environment in which the child can easily grow up on
a bilingual trip. It is very important to maintain consistency in the use of language as | am in family life. It is
necessary to follow the language procedures of your choice and avoid mixing languages within sentences
or conversations. This will help the child to distinguish between two languages and strengthen language
skills. To provide children with a good language model, it is important to speak both languages clearly and
correctly. Age-appropriate vocabulary and sentence structures should be used to help understand and
learn. This can also be supplemented with language learning applications or resources. There are many
language learning apps, websites and resources specifically designed for children. These tools can be used
to complement language learning and make it more interactive and fun.

It can be concluded that bilingual children can reach language stages at a slightly different rate
than monolingual children. It is necessary to keep communication lines open, encourage the child to
ask questions and express himself in both languages. It is possible to create an open and supportive
environment in which they feel comfortable using both languages and looking for an explanation when
necessary. Join bilingual or multicultural groups and communities in your region or online. This allows
you and your child to connect with other families raising bilingual children, share experiences, and have
additional support and resources. Because it is necessary to adapt to the needs of the child, each child has
its own advantages and strengths.

The most important thing in the upbringing of a child is stimulation. Celebrate each stage and
achievements, recognize his achievements, efforts on a bilingual trip, express how proud you are of their
language skills. This positive reinforcement encourages them to continue learning and covering both
languages.
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THE IMPORTANCE OF WRITING CORRECTLY BETWEEN
THE AGES OF 7 AND 11
Khaydarbek YULDOSHEV,

EFL teacher in the Philology Department of ISFT

AHHOTaUmA. B f1aHHO cTaTbe 06yYeHme pebEHKa MpaBonMcaHnko PaCCMOTPEHO C PasHbIX PaKypCOB:
C TOYKM MpOoLjecca, C noauLmm pebeHKka 1 B naaHe rpernojaBaqus. ABTOp OTMeYaeT Ha/imyme MHOXeCTBa
BapuaHTOB 06y4YeHWs, BaXXHOCTb YCTaHOBJIEHUS POTUBOPEYMI MEXAY MPEAMETOM, PEGEHKOM 1 YPOKOM,
A1 06ecrieYyeHnss MiI04OTBOPHOrO PasBUTUS] HAaBbIKOB MPaBOMMCAHUSA yYalUMXCsl Ha JJO/IrOCPOYHYHO
nepcrexKTuBY.

KnioueBble cnoBa: ripaBon1caHue, MpeaoxXeHne, npernogaBaqme, 3HaHue, oporpagpus, 3ByK, C/10BO,
npaBonuCaHme, y4eHuK.

Writing correctly means structuring the making language graphically visible, namely that of word and
sentence structure (Augst/Dehn 2015). Making visible serves primarily the reader because this can absorb
and understand the content more quickly if the presentation is orthographically correct and follows a
common standard. Write correctly Learning is therefore not an end in itself, but serves for communication
and Participation. The ability to correctly write also relieves the working memory of those writing — good
spellers correct their total concentration on the content to be communicated.

The issue: complexity of orthography

Which structures suit the English language?

The writing system is based on and is used by the spelling for the reader made visible. Four essential
principles of written language should be highlighted: the phonographic, the syllabic, the morphological,
and the syntactic principle (Muller 2010). Since the Spelling of the English language is not possibly to be
explained exclusively through a principle, it is used as a mixed system (according to Mller Eisenberg 2006)
of different principles. A circumstance that is for Teaching is important.

Phonographic principle is the basic principle of every alphabet. To disregard the meaning of what is
spoken and the sound stream in sound classes (phonemes) The idea behind this principle is to structure it
and represent it using a manageable number of characters, namely 26 letters. A secure possession of the
basal ones Relationships between phonemes and Graphemes (letter classes, e.g. Sch) creates a high level
of security for the right thing Writing, namely approx. 90% (Thomé et al.2011, Naumann 2015, p. 69)

Syllable principle

After the script-related syllabic Principle two-syllable trochees are used emphasis on the first syllable
(Na-se, summer) as the basis for the systematization of the language considered. Stressed and unstressed
Syllables are differentiated, these result from the tension or lack of tension of the vowels. The syllabic
principle helps doubles, sharpens and Explaining stretches. This applies exclusively to the written syllable
as Analysis basis. An intuitive analysis the rhythm of spoken syllables no clues for correct spelling (Bredel
etal. 2011, 108). It still has its place in the beginning lessons, because it contributes to it through prosody
of spoken language — rhythm and melody — attention to the language to direct. It therefore serves as a
support for the learning-to-read process (Naumann 2016).

Morphological principle

The morphological principle states that Morphemes - the smallest meaningful units of words (e.g. sing,
Hand, down) — are subject to consistency, i.e. they become independent whether they are inflected, derived,
or compound and are always spelled the same, too if their sound has a different spelling would suggest
(e.g. hands). The meaning of the root morphemes (play, drive, etc.) supports the acquisition of formal
language structures. This is particularly important for those who learn English as a foreign language. The
principle of morpheme constancy offers the Writers in making the Word structure in the context of spelling
provides reliable support and helps the reader understand what they have read. The great importance of
the morphological principle for word writing consists of linguistic and didactic aspects
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Syntactic principle

The syntactic principle refers to cross-word spellings such as capitalization, punctuation, or the spelling
of the conjunction “that”. Become sentence-related structures made visible by the writer, this in turn is
a valuable aid to understanding for the reader. Compliance with the syntactic principle is essential for
learning to spell. Complexity of linguistic structures the four principles mentioned are as follows theoretical
— linguistic — categorization.

Basic contribution

Considering that the alphabetic writing system over several thousand years has developed, one can
guess that Attempts at systematization based on the complexity of the language will always reach its
limits and the focus on one principle or another does not do justice to the complexity of the language.
This becomes clear, for example, from the fact that many words are structured differently from a syllabic
perspective than from a morphological perspective. Regarding the graphemic, there is also representation.

Overlaps and differences.

The four principles are different glasses through which the writing system of the language can be
considered. However, the complexity of the language can only be approached with compromises. The
principles are not compatible really. However, none alone can explain all spellings. The fact, for example,
that sounds in the context of the word are transformed and often sound different, as if they are perceived
in isolation shows the limits of a single principle. To make linguistic structures visible in writing learning,
categorizations are nevertheless helpful, even if only for a certain time on the way to correcting - transitory,
so to speak (Feilke 2015) - and are able to support their acquisition. this applies especially to phonographic
writing with the help of a phonetic table.

The children: acquisition and Acquisition processes

The second perspective focuses on the Children as learners and their acquisition processes. Fig.1:
Graphemic, syllabic, morphometric analysis of the word “sing” Appropriation processes Learning means
forming and further developing schemas (Vygotsky). Competent spellers have Writing schemes that they
more or less consciously use when writing. If no writing scheme is available, so the word becomes from the
scribe to those external and internal patterns constructed, that are already available to him (see Scheerer-
Neumann's two-way model, e.g. 2015). The route initially leads via the sound, i.e. the writing pattern is
generated phonographically, by concretely perceived sounds of a spoken word of the abstract Idea of it,
namely the phonemes, and these are represented by corresponding graphemes. How the child's acquisition
processes and the training of children in detail Executing writing patterns is largely unknown (Augst/Dehn
2015, Fay 2012). What is known, however, is that the learner learns through phonographic - “sound-oriented”
— writing, as is the case with Practiced writing with a phonetic table will, insights into the phonographic
Principle of writing wins from which the so-called alphabetic strategy results. This is available in all models
Written language development is viewed as an indispensable phase of acquisition (cf. Brinkmann 2013,
Augst/Dehn 2015, p. 15, Scheerer-Neumann 2015). The alphabetic strategy is supplemented or modified by
orthographic strategies, whereby here not from a sequence of steps (Brinkmann 2015), but of overlapping
ones There are phases in which develop writing patterns.

Implicit and Explicit Knowledge and Learn

When building orthographic strategies, and that means in the construction of writing schemes or
»graphemic Word forms« (Scheerer-Neumann 2015, 156), the writer not only uses sound-oriented procedures
but also other “derivation strategies” (Fay 2012) such as speaking slowly, syllabifying or incorporating
morphemic ones or syntactic information. This happens mostly intuitively, i.e. the writer draws on skill.

Basic contribution

Write correct knowledge back without explicitly justifying why he chooses this or that spelling. His
implicit knowledge and Skill are far more comprehensive than the ability to explain this explicitly, i.e.
metalinguistic ally. “Knowing more than you know how to say” — this is how it describes it Polanyi (1985)
the phenomenon of the implicit. The presence, but also the implicit acquisition of implicit knowledge and
skills is characteristic of learning and Understanding as such, especially here for the formation of schemes.
While traditional spelling lessons primarily focus on teaching and

Assessment of explicit knowledge is designed (knowledge and application of rules), must it is the task
of modern teaching to stimulate the learners' implicit understanding processes. According to Polanyi, this
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is achieved by learning from examples and through complex tasks. Meaning of spelling for successful
learning, insight into the meaning of the learning subject important requirements. It is therefore important
for children to acquire orthographic strategies and the associated development of writing schemas
important to recognize the importance of spelling. This happens primarily in a teaching context in which
the Writing texts from the beginning authentic contexts are integrated, as is the case when your texts are
written for real addressees, e.g. for class members and read by them. Children experience and recognize
that their texts are better understood if their writings are more clear.

The training of writing schemes requires teaching that is both standard and the child must (Bartnitzky
2016). It is important to remember that creating a balance between child and thing through many things

Factors of everyday teaching are determined. The heterogeneity in times Inclusive education requires
tackling highly complex challenges. Legal requirements provide for integrative teaching in which: spelling is
not isolated, but rather integrated into the topics of the lesson becomes. Research proves the effectiveness
of such approaches and confirms the negative effects of isolated spelling learning (Schneider et al. 2013).
Standardized, the same for all learners in a group Complete courses in step let or concepts from therapy or
Individual support in the classroom space transferred does not meet the pedagogical requirements. Lesson
arrangements are required, the children neither over- nor under-challenge the rooms for implicit and explicit
understanding processes open and are integrated into broader writing and reading contexts so that the
learners can be sure of the meaning of what they are learning and experience writing as a literary practice.

Two conceptual directions collide currently, especially about the initial lessons. Outgoing From a
primary school educational perspective, the early writing of words and texts, which is Listening to sounds
and writing with the help of a (sound) table, is the Starting point for learning to spell (Reichen 2003, Peschel
2015). In contrast, from a linguistic perspective, a more systematic writing and syllable analysis approach
chosen starts from the written syllable and in Reading and analyzing words Starting point for learning
to spell sees (Rober 2009, Muller 2010, Bredel/ Fuhrhop/Noack 2011). The different perspectives and
positions are detailed and understandable for all sides explained (cf. Kruse/Reichardt (ed.) 2016). The
guestion arises to what extent it is possible to relate the basic concerns of both directions to one another
in this way, i.e. to relate language experience and language analysis to one another from the beginning
combine that neither of the two objectives would be lost. Actually, there are certain approaches that reflect
the early writing of your own words with situations you encounter with writing (Brinkmann/Briigelmann
1997; Dehn/HuttisGraff, Riegler 2015) and writing with it 4 - 2017 www.grundschulmagazin.de 11

Basic contribution

Write correctly a phonetic table itself as a reason for first Using analytical conversations about the
structures and patterns of writing in early lessons (LeBmann 2016). Studies such as the BelLesen study
(Schriinder-Lenzen 2006) make it clear that one-sided conceptions (like working exclusively with one Phonetic
table or only with one Primer) lead to less good results as a combination of language experience-related and
language analysis procedures. If colleagues their lessons Consciously select approaches for your teaching
(Funke 2014, 22), then can speak of “multidimensionality” (Reichardt 2015, 220) are spoken in class. Whether
there is interference when in one class both phoneme and Syllable-oriented explanatory models have not yet
been made available researched. Nor whether the combination of syllable- and morpheme-oriented Models
promotes learning to spell or disabled. Experience shows that it is many primary school students is quite
possible the explain Spellings from a wide range to select different explanatory models appropriately.

Vocabulary

The spelling of individual words should only be practiced for words that give writers trouble. Their texts
provide authentic information about this. This as a basis also has the advantage that Learners practice
words that are relevant to them themselves are important, because the personal meaning and usage of
words supports learning to spell (Richter/Brigelmann 1994, p. 121; May 1994, Schneider et al. 2013). In
addition, topic words can be practiced from spelling discussions, but only those that the child is not correct
can write. A check before the Practice through a mini-check dictation (Lefmann 2007) is recommended.
For practice five-subject flashcards such as are suitable for example the word clinic, with which learning
is spread over a longer period. The procedure for analyzing the structure of the words to be practiced
(e.g. marking Word building blocks) is transferred from spelling discussions to vocabulary work (LeSmann
2015). support them the understanding practice.
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Phenomena, strategies, and regulations in the student's texts also show which strategies and
regulations children are not yet using. They should deepen and further develop their spelling skills — beyond
joint spelling discussions — only work on exercises that correspond to your main mistakes and yours serve
individual development. The Exercises should be designed in such a way that opportunities for implicit
pattern formation are encouraged (work with examples, ordering tasks) and explanations are provided.
Also, cooperative phases of the Explanations serve to make explicit strategies and rules as well as the
Systematization of phenomena.

Working techniques Correct a text independently, in being able to look up a dictionary and copy are
essential technigues. In the context of publishing your texts, they are required and trained. But they also
support the development of writing patterns, e.g. when Words from the Word Clinic in a meaningful way be
written off in a meaningful manner (making people aware of stumbling blocks beforehand).

Copying, paying attention to the structural markings such as syllables or word blocks when copying
and checking). This also happens when correct spellings in the dictionary are visited and the words into
theirs broken down into morphometric components. Implicit and explicit learning also intertwine here.

The spelling didactic triangle Learning to spell takes place in the tension between child, thing, and
learning. This booklet offers numerous suggestions for exploring this triangle orientation, select your own
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ANALYSIS OF THE PROSPECTS FOR THE EFFECTIVENESS
OF THE USE OF PEDAGOGICAL TECHNOLOGIES AND
MULTMEDIA IN FOREIGN LANGUAGE TEACHING

Gulizebo YUSUPOVA,
Teacher of the department Philology at ISFT

Annotatsiya: Maqolada chet tilini oqitish usullarini takomillashtirishda pedagogik texnologiyalarning
imkoniyatlari ko'rib chigilgan. Unda ragamli vositalar, onlayn resurslar va interfaol platformalarning tilni
o'rganish natijalariga ta'siri asoslangan va ushbu sohadagi eng so'nggi ishlanmalar va tadqiqot natijalari tahlili
asosida pedagogik texnologiyalardan foydalanish imkoniyatlari va cheklovlari hagida ma‘lumot berilgan.

Kalit so'zlar: pedagogik texnologiyalar, chet tilini o'rgatish, til o'rganish natijalari, ta'lim vositalari, ragamli
resurslar, tagdimotlar, animatsion videolar, oyinlar.

Introduction. Let's examine the definition of multimedia and its components before discussing the
benefits of employing educational multimedia technologies in English instruction. Despite the fact that the
word has been defined differently in many literary works, they all really signify the same thing:

Derived from English: ‘multi — many” and “media — carrier, environment”. A combination of sound,
image, and text that are carriers of different forms of information.

Foreign language teaching has witnessed a paradigm shift with the integration of pedagogical
technologies, offering innovative ways to engage learners and facilitate language acquisition. This
article aims to explore the prospects for the effectiveness of utilizing educational technologies in foreign
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language instruction. By analyzing the current status, trends, and challenges surrounding the integration
of pedagogical tools in language teaching, this study seeks to provide a comprehensive overview of the
impact of technology on language learning outcomes and instructional practices.

Methods. A mixed-methods approach was used to examine the efficacy of educational tools in the
teaching of foreign languages. An extensive study of the literature was done to look at the research, papers,
and articles that have already been written about the use of educational technologies in language learning.
To assess the effect of technology on language learning outcomes, empirical data was collected through
surveys, interviews, and classroom observations with language instructors and students. In order to pinpoint
patterns, trends, and obstacles in utilizing educational technologies for teaching foreign languages, both
qualitative and quantitative study was done.

Literature Analysis. The review of the literature indicated a notable changein the direction of pedagogical
technology integration in foreign language instruction. Digital tools, online resources, and interactive
platforms have been shown in studies to have a favorable impact on language learning outcomes, such as
increased student motivation, engagement, and language competency. It has been discovered that student
autonomy, cultural awareness, and communication skills are all improved by virtual classrooms, language
learning applications, and multimedia materials. But the literature has also emphasized issues including
the need for teacher preparation, access to technology, and digital inequalities.

Results. The study of the actual data showed bright futures for the application of pedagogical
technologies in foreign language instruction. When integrating technology into teaching procedures,
educators saw improvements in student engagement, interaction, and language skill development.
Pupils said that they preferred language learning with technology support, noting improved motivation,
enjoyment, and self-assurance when speaking the target language. In order to accommodate a variety of
learning pReferences and foster collaborative learning environments, the integration of digital resources
and interactive platforms proved to be especially successful.

Discussion. The results of this study underscore the transformative potential of pedagogical
technologies in foreign language teaching. The integration of digital tools, online resources, and interactive
platforms offers new opportunities for educators to create dynamic and engaging language learning
experiences. By leveraging technology effectively, educators can personalize instruction, enhance language
skills development, and foster a more interactive and collaborative learning environment. However,
challenges such as digital inequality, technical constraints, and the need for ongoing support and training
for educators must be addressed to maximize the benefits of technology in language instruction.

Simultaneous use of audio and visual effects in interactive software management. This usually refers
to a mix of words, music, and images; more lately, animation and video have also been included. One of
the most prominent, if not the most descriptive, uses of hyperlinks is in multimedia web connections and
compact discs.

A collection of devices, including software and hardware, for handling audio and video. Multimedia
computers may typically incorporate powerful video systems, VCRs, and camcorders, as well as gear for
taking digital photos and storing them on hard drives or magnetic disks. Furthermore, they can equip the
sound board with an acoustic system to facilitate sound synthesis and reflection as well as information
transmission for reading from a compact disc.

Technology for the integrated presentation of any type of information. Multimedia provides joint image
processing, speech processing, and document processing. This allows the screen to display the image
along with the text and sound. One of the important directions of multimedia is the creation of teaching
systems [1; 163].

In actuality, multimedia plays a crucial role in the explanation of contemporary information technology.
Because of this, children's mental sealing of them has a good effect. Children absorbed information through
pictures even before they could read and write. Illustrations can be seen of as a “universal language” in this
way. It is precisely this aspect of them that teaches kids how to think metaphorically. It fits well with their
made-up universe.

Computer systems that let you record audio and video are known as multimedia systems. an integrated
perspective on the use of computer science software and technology to offer instructional materials to
students using audio-video text, graphics, and animation effects.
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A system of tools for displaying text, spoken words, animated graphics, photos, videos, and audio is
known as multimedia tools.

Multimedia galleries are a collection of moving pictures accompanied by sound [2; 186].

Animated videos. Animation - multimedia technology; a series display of images to indicate that the
image is moving. The effect of imaging motion is created by the exchange of video frames of more than
16 frames per second [2; 186].

At one point, every definition provided for the multimedia material comes together. Due to its special
abilities and tasks, there are many ways to improve the lesson’s efficacy. It is no secret that the foundation
of modern distant learning is multimedia tools, which have evolved into the primary apparatus of in-person
instruction. Additionally, according to the literature, setting up a dedicated space with multimedia tools is
the first step in designing a virtual laboratory.

The most popular multi-media resources for English language instruction are:

* presentations;

+ animated videos;

* games;

+ video attachments;

« multimedia galleries;

+ audio attachments;

« Applications for the Web.

Together, these tools serve a specific purpose and provide an explanation of the idea of a single
multimedia tool. They all offer an example of education at the broad levels. In his book The Great Didactics,
the recently deceased Jan Amos Comenius cites the exhibition of education as one of the major concerns
of educational thought. The scientist's scientific proof dates back to the eighteenth century. This play
provides a thorough explanation of why the conclusions drawn by professors who maintain that theory
still trumps technique are incorrect. Oriental scholars Muhammad al-Khwarizmi, Abu Nasr al-Farabi, al-
Kindi, Abu Rayhan al-Biruni, Abu Ali ibn Sina, Muslihiddin Saadi, Abdurahman Jami, and Alisher Navoi
regularity, flexibility and independence, as well as taking into account the individual characteristics, abilities
and talents of the child, expressed the rules and principles of humanization of education [3]. Multimedia
tools that serve the principle of exhibition, which is considered important, are required to meet aesthetic
requirements, especially when prepared for children and used in the classroom.

Even though they were said thousands of years ago, these concepts are still relevant today. According
to Beruni, the “visual narrative method” is novel in the modern era. Put another way, it is rather successful to
introduce information technology into the educational system through the use of already-existing hypertext,
hypermedia, graphics, animation, and sound programs. Software tools in information technology are a new
class of high-quality teaching aids that offer a plethora of chances to expedite the learning process, and
they differ greatly from traditional teaching aids when compared to the experience gained both domestically
and outside.

These days, computer graphics, design, and animated boards are produced using far more sophisticated
techniques. They have been employed in the teaching process for a long time and have grown to be an
important part of it in the real world. These technologies serve as the foundation for the cartoons that we
see. Of course, it is unfortunate that there aren't more multimedia textbooks available for the course. The
theory has already acknowledged the value of multimedia resources and textbooks. He's waiting for his
real-world validation. Multimedia resources are particularly in demand for English language instruction.
Experience has shown that using multimedia to teach pupils is twice as efficient and time-saving. Up
to 30% less time can be spent studying with multimedia, and the information acquired will stick in your
memory for a very long time. Students' retention of information will rise by 25-30% if they are provided with
resources based on visibility. Furthermore, memory retention will rise by 75% in the absence of voice, video,
and graphics in learning materials. In this way, the child's memory retains information that raises his level of
understanding and aesthetic appreciation. It improves verbal skills. This is a practical method of teaching
theoretical knowledge to children, and it works well overall.

Conclusion. In conclusion, the analysis of the prospects for the effectiveness of pedagogical
technologies in foreign language teaching highlights the promising opportunities for leveraging technology
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to enhance language learning outcomes and instructional practices. By embracing digital tools, online
resources, and interactive platforms, educators can create more engaging, interactive, and personalized
language learning environments that cater to the diverse needs of students. Future research should focus
on addressing challenges, designing effective pedagogical strategies, and evaluating the long-term impact
of technology integration on language education.
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IMPLEMENTATION OF MODERN TECHNOLOGIES FOR
TEACHING READING IN ENGLISH
Gulnora ZAKIROVA,

Senior teacher of department “Filology” Institute of ISFT

Annotatsiya. Maqgolada oqish nutq faoliyatining mustagqil turi sifatida talqin etilib, uning til va nutq
ko'nikmalarini rivojlantirishdagi ahamiyati tahlil etilgan, ingliz tili ona tili bo'lmagan talabalar uchun ingliz tilida
0qishni orgatishda qo'llaniladigan innovatsion texnologiyalar ko'rib chigilgan.

Kalit so'zlar: 0'gishga o'rgatish texnologiyasi, ingliz tilida o'gishga o'rgatish, nutq faolligi, til ko'nikmalari,
nutgiy qobiliyat.

Learning to read is an important component of developing speech and language skills. It is the
process by which people are taught to read printed words, interpret them, and understand their meaning.
In recent years, the integration of technology has revolutionized the way of reading. This article discusses
the technology of using teaching reading as an independent type of speech activity and as a means of
developing language and speech skills.

Today, reading instruction involves the integration of the four components of language (reading,
speaking, writing, and listening) into other areas of the curriculum. In this way, connections are made
between disciplines such as science and language arts and taught through conceptual topics such as
inventors or weather.

The modern view of reading is that the student is an active student. Students interact with new
information based on their previous knowledge and experience. They create their own knowledge base
by extracting their own meanings from the information, connecting new concepts and skills with what
they already know. Pupils do not always understand what accuracy in meaning requires and are unable
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to remember what words they need in speech and writing and use them correctly, so the emphasis is on
helping pupils learn to use their experience and previous knowledge to construct meaning. Pre-reading,
reading and post-reading are three main stages of work that should be distinguished when working with
text. Let's look at each stage in more detail.

The purpose of the pre-reading activity is to strengthen motivation and remove difficulties by setting a
task before reading. Tasks used at this stage: phonetic practice of unfamiliar words, discussion of questions
before reading the text, guessing from the title, new words, illustrations.

In the pre-reading period, the rules of reading are studied. Here we also study the symbols necessary
for the intonation, marking of texts. During the pre-reading period, middle school pupils practice words,
phrases and sentences that do not have a common semantic meaning.

With the introduction of short, coherent texts into the learning process, a text period begins that extends
to all stages of learning. You need to read texts in full or in semantic parts.

The task of the text period of reading aloud is to form students’ the simultaneous perception and
understanding of the text in unity with the solution of semantic problems. Perception and understanding
should be carried out synchronously while reading the entire small text or part of it. When carrying out
learning reading, the following modes are used that make up the subsystem of teaching reading aloud.

The purpose of the post-text stages is to use the script presented as linguistic support for content to
develop communication abilities in both written and oral forms. At this stage, the following tasks are used:
demonstrate, describe, retell the text on behalf of the main characters, present a summary of the book and
develop a conclusion.

The modern approach is balanced and incorporates the strengths of previous methods. This method
uses literature to teach skills and focuses on reading meaning integrated with direct instruction in developing
decoding and comprehension skills.

Sequence concerns the order in which students perceive the text as well as the organization of subject
materials. To achieve the final results, two approaches to reading could be combined. The direct approach
adapts the curriculum to the needs, interests and abilities of the student. The goals of the program remain
unchanged, but the implementation of activities to achieve these goals is based on the knowledge and
interests of the student.

A teacher's primary goal in developing reading comprehension is to carefully select appropriate
materials and create experiences that enable students to learn specific concepts that support word
discrimination and generalization. Once students master concepts, they are ready to analyze and apply
those concepts as well as create new ones.

Using technology, teaching reading can be carried out as a separate form of speech activity. This
opinion is supported by research that suggests teaching reading as a separate language activity can
improve language and speech skills. Scientists argue that speech is a fundamental tool for thinking and
communication, and its use promotes cognitive development and learning.

Language is usually understood as the verbal expression of thoughts and ideas. When learning to read,
students must read aloud to develop their language skills.

With the advancement of technology, text-to-speech software has become a popular tool for facilitating
oral reading among students. The software allows students to read and listen to text at the same time,
which improves their speaking skills.

Moreover, the use of technology in teaching reading as an independent type of speech activity has
made distance learning possible in which students can access reading materials and learning resources
from anywhere in the world. Technologies such as video conferencing and online learning platforms have
enabled individuals to participate in reading learning from remote locations, ultimately improving their
language and speech skills.

Learning to read also serves as a means of developing language and speech skills. In this regard,
technology has become an important tool for improving students' reading learning. Moreover, technology
has allowed educators to reach large numbers of students and provide personalized learning experiences
that ultimately improve their language and speech skills.

For example, gamification has become a popular means of teaching students to read. Gamification
involves the use of game elements such as competition, rewards and feedback to engage students. In the
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context of teaching reading, gamification has been used to develop language and verbal skills through
interactive and immersive learning experiences that students find engaging.

Moreover, technologies such as artificial intelligence have allowed teachers to personalize reading
instruction for individual students. Artificial intelligence algorithms can analyze a student's reading
abilities and pReferences and then generate personalized learning materials adapted to his needs. This
personalization ultimately improves language and speech skills by providing students with the right
materials and resources to facilitate their learning.

An accurate and thorough understanding of the content of the text, followed by its analysis and
interpretation, reproduction of information obtained in a retelling or annotation, etc. are characteristics of
close reading. The purpose of educational reading is to ensure the most complete and correct knowledge
of all material in the text, the understanding of which is necessary for further work with the text.

The final thesis emphasizes the importance of studying reading at the present stage of educational
development in the context of developing critical thinking skills, since it involves thoughtful, leisurely
reading, including analysis of the content of the text based on linguistic and logical connections. The
purpose of this type of reading is to develop the independence necessary to overcome obstacles to reading
comprehension. This is especially important now given the era of widespread dependence on the most
diverse Internet sources. The key to learning to read is understanding the content of the information, which
requires the reader to have a solid understanding of lexical and grammatical concepts and the ability to
use them effectively.

Currently, significant changes are being made to almost all aspects of the educational process in
schools. The personal interests of the student play a significant role in the educational process. To achieve
the desired results, the teacher must understand what aspects of the student's personality can be affected
by his English language skills and what technologies should be included in the learning process.

This understanding of reading technique is a necessary step in all forms of reading and is achieved
through pre-reading and post-reading exercises. Teaching reading literacy in the modern period has gone
through a sufficient base of both traditional and ultra-modern tasks. But as a rule, each of the above
categories of tasks for working with text is aimed at achieving a specific goal and requires the completion
of certain exercises.

Technologies for teaching reading in a foreign language at school are becoming more diverse and
innovative. Among them, several of the most effective can be identified.

The first technology for teaching reading involves the use of interactive books and electronic textbooks.
These textbooks usually contain many interactive tasks that help students improve their reading skills in
a foreign language. Some of these tasks include testing comprehension of pronunciation and grammar
exercises, thereby enhancing understanding of the language as a whole.

The second technology used to teach reading in a foreign language is multichannel learning. This
technology involves the use of audio and video materials along with written materials. For example, students
canread an article in a foreign language and then listen to or watch a short audio or video message. This helps
them remember new words and topics better and provides them with a deeper understanding of the text.

The third technology is the use of group learning techniques. Working together in groups, students can
share their knowledge and ideas and support each other in their learning. This technique can be especially
useful for students who have difficulty understanding the material as it can be enhanced by collaboration
with classmates.

Finally, the fourth technology is the use of virtual classes. Virtual classrooms give students the
opportunity to learn in real time with a teacher at a distance. Virtual classes can be especially helpful for
students who live in remote or isolated areas or are unable to attend school. Depending on what technology
is used, students can receive a learning experience that suits their level and pace.

Teachers who can use all these technologies in their work provide students with the best opportunity
to achieve success when reading in a foreign language.
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ENHANCING EFL LEARNERS’ WRITING SKILL THROUGH
MIND - MAPPING TECHNIQUES

Nafosat XUSANOVA,
Teacher of ISFT

AHHOTaumMa. B cTaThe paccMoTpeHbl MeTodbl Mind mapping (uMHTennekTyanbHas kapra) A/
YNYYLUEHWS HAaBbIKOB MUCbMa Y U3YYaroLLmMX aHITIMACKWI A3bIK KaK MHOCTPaHHbIN, TPaANLIMOHHbIE METO/bI,
MCMOIb3YEMbIE MPU O6YYEHUM MUCbMEHHOW PEeYn y4allmxcs, OnpeaeneHbl noaxoasime TexHukn Mind
mapping 47151 Yy YLIEeHNs] CIIOCOBHOCTY YYaLLUMXCS K TUCbMY.

KnioueBble cnoBa: vHTe/I1eKTya/lbHas KapTa, METO/bI NMperofaBaHus, CTPYKTYPa, MPOLIECC HanucaHus,
COBEPLLEHCTBOBaHME.

Writing is an efficient means of expressing one's own ideas and a disciplined means of creating
meaning [Clearly and Linn, 1993]. Writing effectively requires the use of linguistic devices and techniques,
as this is becoming a more valued skill in a variety of academic and professional contexts. In order to
write at a level that allows one's thoughts and ideas to flow logically, one must put in constant effort and
practice. Writing is a complex skill that is challenging to teach. Along with the mastery of grammatical
and linguistic devices, it requires conceptual and judgmental elements [Heaton, 1998] which are highly
significant and focus of attention and dependence [Fageeh, 2011]. It is equally important to learning a
language as speaking, listening, and reading, thus it should never be overlooked. However, writing requires
consistent practice and effort to acquire a certain degree of expertise. It has been acknowledged that the
main challenges faced by EFL learners are not with organizing grammar, mechanics, or lexis, but rather with
organizing ideas related to the topic at hand. These challenges must be addressed in a way that maintains
the topic's focus and the ideas' associations throughout the written text. Teaching writing involves different
strategies adopted by the teachers.

There is always a need of appropriate techniques to be adopted to teach writing to develop in learners
an ability to produce their best by understanding the process of writing. EFL writing is a challenging task,
complex chore, and a difficult process. It's more complicated to write in a foreign or another language.
Certain steps in the process should be kept under control.

1 Identifying thesis statement

2 Writing topic sentences

3 Adding supporting details

4 Correcting first draft

5 Editing and revising

6. Writing final draft

A well-developed focused approach towards teaching the skill is required. Focus points are appropriate
lexical items, creativity, and knowledge of grammatical strategies. The strategies, tactics, or procedures
used to teach writing vary depending on the specific academic context and the local conditions that exist
at that particular time. When instructing students, the same circumstance arises. Their requirements
and limitations in terms of education, society, and setting are found to be distinct from those of other
second or foreign language learners worldwide. Modification in teaching techniques to suit the various
learning profiles is an effective approach. A professional ability is required to filter the approaches and
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extract an appropriate one after considering the needs of the learners, their level, their social contextual
appropriateness and their academic system set-up [Badger & White, 2000].

When leaners write a short paragraph, they feel stressed. Many academics have already noted the
challenges associated with writing in English as a foreign language (EFL), which include a range of factors
such as cognitive capacity at a standing mark. The process of writing is linked and cyclical. Writing
procedures can be separated into two categories: preparatory writing and writing itself. These procedures
typically go like this: prewriting, composing, editing, and revising. Prewriting is the initial step of the process
where EFL learners typically struggle. Writing's foundational phase is significant because it generates the
primary and secondary ideas and thoughts that are necessary for writing. The ideas must make sense and
be connected coherently.

Pre — writing

Composing

Revising

Editing

Linguistic blocks are necessary for the writing process because they give thoughts structure. But in
order for their cognitive capacities to support and grow ideas in a comfortable flow, students must form the
building blocks. The cognitive method holds that writing itself serves as a source that instructs students to
evaluate their own structures. Writing is more than just using language; it goes beyond that. The deductive
approach of writing is all about the organization of ideas and it is far beyond the inductive approach
where writing was seen as a practice in language usage. Former major practices were the correct usage
of the language and most of the classroom practice was to ensure the linguistic competence has been
developed in the learners [Widdowson, 1984]. EFL writing is normally associated with learning or mastering
the grammatical structures, vocabulary, and syntax. Majority teachers and students are conscious of the
production as error free and an exceptional piece of grammar exhibition. Thus, the main purpose of writing
suffers somewhere in between the process.

Writing requires organizing thoughts, structuring ideas into a systematic connection with related
details, using opinions cohesively and coherently so that all the ideas are interwoven and link the main
theme, etc. These are desirable writing skills, which makes it difficult for teachers and students to maintain
balance in the connections. There are many areas that the writing process gets hindered or failed due to
the difficulties faced by the EFL learners who learn writing or the teachers who teach them writing. There
is a need to identify the underlying problems which create complications in teaching-learning writing skill.
Organization of the composition depends on structure and content. The learners are usually confused in
between what to write and how to start to create an appropriate length, and organization of the structure
and paragraphs. It is imperative that the text be devoid of any extraneous elements pertaining to the theme
in order to maintain unity in organization. The issue occurs when students overstate concepts and elaborate
on pointless or repetitive details, which detaches the ideas from the main idea and renders the material
as a whole unreadable. Another issue that students encounter when writing is keeping track of coherence
and cohesiveness. Connectors, sequence, consequence, and contrast are not used in learner texts, and
there are no signal words to lead the reader toward arguments. The lack of logical serial connections
turns the sentences of the composition into a list of sentences, and the play loses its real content. Many
researchers attribute this to validation problems and large syntax errors. These highlighted topics relate to
verb formation, the use of tenses, and subject-verb agreement. Students' writing errors are mainly syntax
and grammar. Developing writing requires organizing your thoughts so that smaller ideas become a larger
concept related to the topic. Another perceived difficulty is using written supporting information to support
ideas. The writing process becomes more difficult when students get stuck.

Writing is the simplest type of academic writing process which provides details of facts and information
ondifferent topics related to the real life. Another type of writing in academics is the persuasive writing which
closely resembles the analytical writing procedure which involves the process of writing the information
and reorganization of the information. An extra feature of personal view-point is also there. Critical writing
is common for research especially for the empirical thesis to show a gap.

Types of English Writing

Analytical
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Narrative

Discursive

Critical

Persuasive

Descriptive

It has all the makings of persuasive writing; how to cite facts, rearrange, present your point of view.
Narrative writing provides a topic that the author has written about. Students usually learn this type of
writing easily because they don't have to see the sequence of events with an extra part. Discourse writing is
formal and impersonal. The subject is presented in a balanced discussion of the subject and an objective
investigation of the matter. The beginning is an introduction to the topic or problem and the thesis.

EFL teachers use many techniques in writing. These techniques vary according to daily teaching
requirements. Some very common techniques for gathering ideas or generating thoughts on any topic are:
brainstorming, listing, note-taking, concept maps, clear diagrams, tree structure and flowcharts, etc.

Teachers and/or students apply each technique with its own structure, flow and modifications, when
the acquired technique is used in a certain pattern to collect thoughts related to the topic, either alone
or in collaboration with students in the class. The concepts collected through the technique show the
association of lexical items that create connections with other ideas.

Mind mapping is the easiest way to develop knowledge about the human mind and get information
from the brain. Maps are easier to follow than long-winded note-taking or listing techniques, where ideas
are recorded from top to bottom and it is difficult to connect the last idea to the first on the list. Mind maps
can be a tool to help students plan ideas in the pre-composition process. Students can be given examples
of how to create a hierarchical plot to help them retain ideas until they write the entire essay. Mind mapping
techniques are good to use in the pre-writing phase to explore ideas and generate ideas for writing. Mind-
maps allow gathering concepts in relation to the main theme. The concepts gathered this way are coherent
without the linear or inflexible structure of outlines, clustering or listing ideas. The use of mind map can
present information using images, symbols, key words, codes and color to the level one wishes to do. This
type of organization of ideas can capture the spatial, bodily-kinesthetic, and visual intelligences of some
learners (Gardner, 1985, 1999). As the content resembles that’s found on a topic outline, the structure of the
mind map is nonlinear and lends itself to personalization by the student (Buzan, 1993).

In addition to teaching, mind maps facilitate critical thinking, learning, and the creation of meaningful
connections between new and existing knowledge for teachers' pupils. As with brainstorming, the maps
project ideas display a hierarchical structure that connects the important information with the smaller ones.
Gardner (1985, 1999) identified eight different types of intelligences, and mind mapping can help a greater
proportion of learners access these intelligences. Mind maps can be used to give students of all levels the
proper frameworks they need to make sense of the world, arrange their ideas, and form connections. Mind
maps have easily remembered terms and function similarly to the human brain.

Mind maps can hook prior knowledge through multiple presentations (visual, audio, numeric, wordy
etc.) which can easily be incorporated while teaching writing processes starting from the brainstorming
on a topic till leading to the final draft. Hooking ideas through mind maps is supportive in the process
of writing. The constructivist philosophy helps to maintain the fact that learners must connect the new
knowledge with the prior knowledge. The learning experiences must support that connection in a manner
supportive of the learner’s unigueness. The traditional teaching methods directly counter to constructivist
beliefs which basically rely on the outpouring of facts for students to remember. In fact, the constructivists
explain that many times the learners do not remember the knowledge presented to them. The reason
behind is that they do not have found the connections of the new knowledge with that of the prior or they
have lost the connections that take the learning experience.

The process of EFL writing involves three stages:

(1) Pre-writing process: in which the ideas are gathered and generated

(2) Drafting: in which the writer composes structures, and reconstructs ideas.

(3) Revision

Efforts done for the development of the writing skill and the sub-writing skills serve these three phases.
Mind-mapping is used in the first phase which is the pre-writing phase, where the students are given an
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opportunity to generate, gather, and arrange related ideas and enhance their own learning .Mind mapping
is a technique which is used as a graphic organizer in which major categories related to the main theme
radiate from the central idea, and sub- categories are to be presented as branches coming out of the larger
branches. A mind map is a visual tool that can be used to generate ideas, take notes, organize thinking,
and develop concepts. Ideas can be generated with a strong connection to the central theme and in a
hierarchical structure that they leave a lasting impact on the learners’ mind and retention is enhanced. A
human brain likes to work on the basis of association and it links every idea, memory or piece of information
to hundreds of other thoughts and notions . Teachers can make a selection on how to use mind mapping
in language classes as a pre-writing activity and also for the sake of developing learners' writing ability
and their proficiency level. Thus, mind mapping can be used as software are available online or created
manually by the teachers during their writing lessons to develop outlining process and writing proficiency
as pre-writing activity. Ideas can be generated with a strong connection to the central theme and in a
hierarchical structure that they leave a lasting impact on the learners’ mind and retention is enhanced.
According to the facts related to that EFL writing as a complex process and teaching EEL writing skill with
some usual techniques are highly considerable.
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DIFFICULTIES ARISING IN THE PROCESS OF TEACHING
A FOREIGN LANGUAGE AND THEIR ELIMINATION

Manzura TAXIROVA,
Tashkent State Agrarian university English teacher

AHHOTaums: [IpernogaBaHme MHOCTPAHHOIO Si3blka COMPSXKEHO CO CBOMM COGCTBEHHbIM HabopoM
rnpob6siem. XOTs n3y4YeHne HOBOIO 13biKa OTKPbIBAET ABEPY AJ15 HOBbIX KY/IbTYp M CIOCO60B MbILLIIEHWS], OHO
TpebyeT caMoOTAauyy KaK OT nperojaBaTesis, TaK v OT CTYAeHTa, YTO6bI MPEe0A0IeTb TPYAHOCTH B POLIECCE.
Llenb cTaTbyn — M3y4nTb HEKOTOPbIE U3 KITKOYEBbIX TPYAHOCTEMN, KOTOPbIE 06bIYHO BO3HMKAKOT NP 06YYEHMN
MHOCTPaHHOMY S3bIKY, M 06CYyANTb CTpaTernm nx d3(HEeKTUBHOIO PELLEHMS.

KnioueBble cnoBa: y4yebHbIM MPOLECC, S3bIKOBble 6apbePbl, MHOIOA3blYMe, aTanbli 06y4YeHus,
0bpa3oBartesibHble Lem

Introduction: Information on an unknown dialect is a fundamental piece of present-day instruction. Be
that as it may, the nature of instruction has quit fulfilling society, it has collided with social assumptions. In
the college climate, a reduction in the general and instructive culture of understudies has become intensely
felt, consequently, under schooling, including language training, one should comprehend not just the
cycle and consequence of an individual dominating a specific arrangement of information, abilities and
capacities, yet additionally the turn of events and instruction of an individual — an individual equipped for
rearrangement of public activity, creation, conservation of culture, environment, otherworldliness.
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In such manner, researchers have raised the issue of imaginative training, the primary objective of
which is the safeguarding and improvement of the imaginative capability of the person. Understudy focused
training is characterized as “schooling that can guarantee the advancement of the individual, support for
her unigueness, the full fulfillment of her instructive, profound, social, life needs and requests, and which
gives the singular opportunity of decision and approaches to getting training, as well as methods of self-
acknowledgment in social and instructive space”.

Above all else, it is important to help the understudy to learn, to gain information himself, to figure out
how to satisfactorily see the states of the cutting edge quickly impacting world and adjust to them. Until
this point in time, huge positive changes have occurred in the Uzbek arrangement of language training,
both in authoritative and content angles.

To arrive at vital outcomes, | have utilized the accompanying strategies: the hypothetical examination
of scholarly sources on the exploration point; investigation of legitimate and hierarchical and managerial
reports controlling the expert exercises of showing staff; symptomatic techniques (perception, discussion,
addressing, testing). An unknown dialect is described by various distinctive highlights from the local
language. Inthis manner, the thickness of a youngster's correspondence with the kids and grown-ups around
him in his local language is exceptionally higher than in an unknown dialect in school conditions. A similarly
huge distinctive element of dominating and capability in an unknown dialect is its uneven “consideration”
just in open, and not in subject-open action. “At college, the kid just speaks with the assistance of language,
not involving it in his immediate objective movement.

This prompts the way that, for instance, the expression of an unknown dialect lives in the kid's semantic
cognizance just in its theoretical coherent, calculated side. The items signified by the expression of an
unknown dialect are denied of the qualities of smell, variety, shape, size. This can act as one reason for
the delicacy of saving an unfamiliar word in memory, the challenges of its realization”. The prior likewise
connects with such a component as the chance of executing by an unknown dialect the whole arrangement
of capabilities that the local language performs. “Dominating the local language is an unconstrained
cycle that an individual expert not due to his cognizant longing to know the language, but since of the
unconstrained course of improvement of reasoning in ontogenesis”.

“By securing the local language, an individual “appropriates” the instrument of perception of the real
world. In this cycle, his particular human (mental, open and other social) needs are normally fulfilled and
shaped”. An unknown dialect in the states of college schooling can no more, in a similar way as a local
language, act for of “appropriating” social experience, a device for cognizing reality. Dominating an unknown
dialect is not set in stone by “fulfillment of either instructive and mental requirements, or the need to figure
out the type of articulation of one's own idea”.

As L. V. Shcherba noted, “perceptions on language are perceptions on thinking and satisfies this
reason, compelling an individual to stop at the progression of his discourse, and, subsequently, thinking,
constraining him to partition it into parts, to contemplate the relationship these parts, contrast them and
one another and hence develop their comprehension”.

- The decision of language method for offering viewpoint is resolved not by the lexical and syntactic
material that the audience possesses, however by the substance of the speaker’s assertion and the reason
for which he offers his expression;

- The singular qualities of the speaker's discourse may not compare to the standard that the audience
claims;

- The speed of the speaker's discourse might appear to be abnormally quick to the audience;

- The single impression of discourse doesn't compare to the act of different view of messages in
unknown dialect illustrations, where understudies hear or can hear pretty much every message as need
might arise to see completely.

One more trouble in learning an unknown dialect is jargon and style, on the grounds that the primary
hindrance in interethnic correspondence is the distinction in foundation information that makes up the
particulars of the public societies of the communicants. “Foundation information depends on the combined
capability of the language, on the capacity of the language to go about as a vault of aggregate insight, on its
capacity to record the collected experience straightforwardly in the types of the language, in the underlying
units of discourse - words, phraseological units, maxims”.
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The utilization of the phonetic and social perspective adds to the development of the inspiration of the
educating, which is vital in the states of concentrating on in the school in light of the fact that unknown
dialect correspondence isn't upheld by the language climate.

In such manner, we are attempting to choose the language material mirroring the way of life of the
nation of the concentrated-on language, the purported real factors. in real factors, the closeness among
language and culture is generally plainly showed. An unmistakable element of reality from different
expressions of the language is the idea of its subject substance, for example the nearby association of the
assigned truth of the item or peculiarity with the public, from one viewpoint, and the verifiable time period
then again. Reality as an etymological peculiarity is generally firmly associated with the way of life of the
nation of the concentrated-on language, since it has a public and verifiable variety.

It ought to be noticed that understudies need discourse practice on casual and regular points, yet
additionally in the act of correspondence at an expert level. Delegates of one more public culture,
concentrating on subjects of a characteristic forte, meet with huge challenges in grasping proficient
wording. And furthermore, instructive situational themed modules are disseminated relying upon syntactic
points. The showing material in the course readings can be circulated in various ways, yet the fundamental
design of the course book show can be as per the following: after the new syntactic material, a discourse
design, miniature texts and exchanges follow, in which the new jargon is found. Consequently, unfamiliar
understudies perceive how words change in blend with various word structures.

The powerful techniques to forestall issues in discourse It is fascinating to take note of the way that
unfamiliar understudies after the finish of the preliminary division experience troubles in grasping the
talk material on unique subjects. Frequently, this issue is that at the phase of pre-college preparing, the
preparation of unfamiliar understudies is segregated from the speakers of the language being examined,
and besides, during the extended period of pre-college preparing outsiders become acclimated to the
sluggish speed of discourse, as well as the adjusted language during the classes, thirdly, after the finish
of the preliminary division, outsiders are totally drenched in the language learning climate, which doesn't
consider the public mental qualities of the unfamiliar contingent, where the preparation framework college
cardinally varies from the arrangement of professional schooling in the nation of origin of unfamiliar
understudies.

Conclusion. In conclusion, teaching a foreign language comes with its own challenges but they
can be overcome through careful planning and creating a conducive learning environment. Adopting a
multidimensional approach with focus on developing all language skills is important. Teachers play a
crucial role in building student confidence and motivation through a variety of interactive methods and
continual feedback. With dedication from both educators and learners, these difficulties can be effectively
addressed to make the language acquisition process smoother.
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PA3BUTUE BHEKJIACCHOWU AEATE/IbHOCTU
YYALLMXCA HA YPOKAX AHITIMUCKOIO A3bIKA

Naitno BAXAJUPOBA,
lpenogaBaTtesib aHIMACKOro sisbika B MHCTUTYT ISFT

Annotatsiya. Ushbu maqgolada darsdan tashgari oqishning ahamiyati yoritilgan, talabalarni darsdan
tashqari mashg'ulotlarga jalb qilish masalalari ko'rib chigilgan. Muallif ingliz tili o'gituvchilari talabalarni
darsdan tashqari mashg'ulotlar hagida xabardor qilishi lozimligini ta’kidlab, sinfdan tashgari mashg‘ulotlar
talabalarning oqishiga qanday ta'sir qilishi va ularni darsdan tashqari mashg'ulotlarga ganday jalb gilish
mukinligi hagida bahs yuritadi.

Kalit so'zlar: darsdan tashqgari mashg’ulotlar, mustagqil ta'lim, amaliyot, ikkinchi til, 0z-0'zini rivojlantirish.

BHeknaccHble AesTeNbHOCTM - 3TO “AeATENbHOCTb, MPOBOAMMbBIE BO BHEKIACCHOE Bpems”.
BHeknaccHble AeATeNbHOCTU AOMKHbI NMPOBOAMTHCA B LUKOME WM 3a ee npefenamuy B 3aBUCUMOCTH
OT TpeboBaHWIM W yaO6CTBa BHEKNACCHbLIX MepPONpUATUIA. YT06bl 6bITb 60/1ee TOYHbIM B U3YYEHUN
QHIIMIACKOrO A3blKa, BHEK/IACCHbIE AEATENIbHOCTY, Takme Kak BHeKIacCHble AedaTbl N0 aHrMACKOMY
A3bIKY, 3aHATUS B XXYPHANIMCTCKOM KITy6€e 1K ApaMaTUHecKOM KPY>KKe, HaCTO NPOBOAATCH B LUKONE UMK
3a ee npeaenamu, 4Tobbl NydLle BNaAeTb MPON3HOLLEHNEM W 6bITb YCMELLHbIM B XXM3HK B LIeTOM. BKpaTLe,
COrflacHO MpUBEOEHHOMY Bbllle KpPaTKOMY OMMCaHWIO, BHEKMaccHas OeATeNIbHOCTb MOAAEPXMBAET
YUYEOHYO AEATENbHOCTL yHalmxcsa. CTyAEeHTbI, KOTOPblE 3aHUMaIMCb BHEKTACCHBIMM MEPONPUATUAMMY,
4TOb6bI JOBUTLCA yCnexa B CBOEM Y4ebHOW cpefie, MOKa3bIBatoT 3TO; 6OMbLUNMHCTBO CTYAEHTOB, KOTOPbIe
4acTO MPUMHUMAIOT y4acTue B CTY[AEHYECKOM COBETE, AebaTax Mo aHrIMNACKOMY A3bIKY, NTMHFrAa@OHHbIX
nabopaTopuax U T.4., TaKXe aKTMBHO y4aCTBYHOT B YYeBHbIX MEPOMpPUATUAX B Kflacce. B aTon cTatbe
pacckasblBaeTCsa O TOM, Kak BHEK/TaCCHble MeponpuaTnsa o6erdaroT NpoLEecC M3yYeHUs aHrUIACKOro
A3bIKA, @ TaKXXE O BNNAHUM BHEKTACCHbBIX MEPOMPUATUIN Ha N3YHEHNE aHTTIMNCKOrO A3blKa:

Ha camom pene, B Hadane XX Beka Mpob6seMa BHEKIACCHbIX 3aHATMIA B HEKOTOPOM CTeneHu
npUHMUManacb BO BHWMMaHWe. Llenb cocTosna B TOM, YTO6bl BbIATU 3@ PaMKM y4YebHbIX 3aHATUI U
BEPHYTbCA K Y4YeOHbIM 3aHATUAM, YTOObl o6oraTuTb Mx B Amepuke (Munnapg, 1930). CymTanocs,
YTO TOJBKO LLUKOSIbHOM NMPOrpaMMbl camoi No cebe HeJOCTaTOYHO AN pasBuUTUA yyeHuka. C Tex nop
nefarorv yBuaenu nofie3HOCTb BHEKIACCHbBIX MEpPONpUATUA UM NMPeanoxunn mncnofbsoaTts BK B
KavecTBe AOMOSHUTENbHbIX AEACTBUA ANA UCMONb30BaHUA B LUKONE, B KOMNEOXKaX U YHUBEPCUTETAX
UM BHe ee paaM ydawmxcsa. BHeknacCHble MeponpuaTUs, OPUEHTUPOBAHHbIE Ha WM3YYeHWe A3blKa,
MMEKDT MHOXECTBO MPEVMYLLECTB ANS U3YYEHUA aHMIMIACKOro cTyaeHTamu. BK mMoryT obecneunTb
aKTVMBHOE B3aMMOLENCTBME MeXIY yvacTHMKaMu. CTyAeHTbl MOMYT YYMTbCA APYr Yy APYra, BbINOMHAA
Nt060E BHEKNACCHOE MeponpusaTue BMecTe. [NoCKONbKY OLUMOKM MPUBOAAT K COBEPLUEHCTBY, OHU CMOTYT
nonyYaTb 3HaAHWS, NMPAKTUKYSCh W NOMyYas OMbIT C TOYKM 3PEHUA yAeNeHUs BHUMaHUA O6YYeHUo Ha
owmbkax. BK moryT obecnednTb Kpenkyro Apy>6y. CTyAeHTbl MOryT CO34aTb Tennyro 06CTaHOBKY U
TEPMUMOCTb K CBOMM CBEPCTHWUKAM. OHM MOMYT HalTW YHUKANbHYHD BO3MOXHOCTb XOPOLUO Yy3HaTb
APYr Apyra. Yem 6osiblue OHW y3HatOT APYr O Apyre, TeM O0/blle B3aUMHOMO yBaXKeHUst NposiBAAOT.
BK MOryT Hay4nTb CTYOEHTOB COTpyAHWYaThb. CTYAEHTbl MOMYT MOYYyBCTBOBATb, YTO COTPYAHUYECTBO
ropas/o BaxkHee, YeM comnepHuyecTBo. CTyaeHTam 6yAeT NPefioKeHO BbIMONHATL 3alaHne BMECTE, U
OHW 6yAyT HaMepeHbl AOCTMYb OAHOM 1 TOM e Lienn BMecTe. OHM OCO3Ha0T peanbHOCTb TOro, YTO MHOMO
PYK AenaroT OT/IMYHYHO PaboTy.

CTyOEHTbI MOTYT PacKpbITb CBOW TanaHTbl UK HaBblkKK C NoMoLbio BK. OHM MOTYT pyKOBOAUTL
4yneHamu rpynnbl B BKJ 1 cOBeplUeHCTBOBATb CBOM NUAEPCKUE HaBbIKKM. M MOXHO MOPYHYUTb
BbINO/IHEHME HEKOTOPbIX 0693aHHOCTEN, YTOObI OHM MO I MPOABUHY THCS B CBOEWN XKN3HW, y4MTbIBASA OMNbIT,
KOTOpbIM OHM Nprobpenn B BK. Kak roBopuTcS, ‘MpakTuka AenaeT CoBepLUeHHbIM”; ydYallmecss CMoryT
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YCBOUTb TO, YTO OHUW YCBOWSIM TEOPETUYECKM Ha YPOKE, NMPAKTUKYSA 3TO B peasibHbIX YCNoBUSX. [OCKOIbKY
npenofaBaTeiiM He XBaTaeT BPEMEHW 3aHMMAaTbCH C KaXXAbIM MHANBMAYaNbHO, YTO6bl MpakTMKOBaTb
3aHATUSA N0 aHIIMNCKOMY S13bIKY B KNacce, Y CTyAeHTOB 6yAeT BO3MOXXHOCTb MOBTOPUTDL MX MPaKTUYeCKM
B BK/. BK/l obecneyvBatoT npefaHHOCTb y4allmxcs wkone. Jaanoc v Yasec (1999) yTBepykaatoT,
4TO y4allumecs, ydacTteytolme B BK/, ¢ 60nbluelt BEPOATHOCTBIO MPOBOASAT BPEMS B LUKOJE, YEM NX
Henpu4yacTHble Apy3bs. VIM HPaBUTCH HaxOAUTLCH B LUKOME NPW YCIIOBUK, YTO 3aHATUA COOTBETCTBYHOT
MHTEpecaM y4allMxca 1 npuBnekaTenbHbl Ansa NoflyYeHns MoTMBaumm BO BpeMs ydactus. BKI MoryT
MONIOXKNTENBHO M3MEHUTb OTHOLLEHWE CTYAEHTOB-MHTPOBEPTOB. HEKOTOPbIE yyallMecs Ha 3aHATUAX
MOrYT MoKasaTbCs MHTPOBEPTaMW M3-3a OOMbLLONO KOAMYecTBa CTyAeHTOB. [lna npenogaBaTtenew,
KOTOpble XOTAT BbIACHNTb JIMYHOCTb CTYAEHTOB,

BK MOXEeT 6bITb KAOYEBBLIM 3N1eMeHTOM. CTyAeHTbl MOryT HalTW MHOXECTBO BO3MOXHOCTEN
NOAENNTBLCS CBOMMU MAEAMM CO CBOUMM APY3bsiMU K MpenogaBaTensmn B pamkax BK/ B He6onbLUmX
rpynnax. Kak ¢ TOYK1 3peHns CTYOEHTOB, TaK U C TOYKM 3peHnsd npenofasatenen BK/ cTaHeT xopoLuen
nnatopmMor Ona B3auMoAenCTBMA. BHeknaccHble [OesiTeNbHOCTM CO34atoT y4yebHyto cpefdy Ans
N3y4YatoLLMX BTOPOW S3bIK. BCTpeumn, MHTepBbIO, Mpe3eHTaumMm 1 NyeamKaums LWKONbHbIX ra3eT ABASHOTCS
NOE3HBIMU MEPOMPUATUSMMU, B KOTOPLIX MOTYT NPMHUMATbL yYacThe yvallumecs. BoBneyeHme yyalimxcs
B HMX MOXET CMOCOOCTBOBATb Pa3BUTUIO MX KOMMYHMKATUBHbBIX HaBbIKOB. AHANOMM4YHbIM 06pPa3oM,
NPsSIMOA  MeToA HanpaB/fieH Ha pPasBUTUE KOMMYHWKATMBHOW KOMMETEHTHOCTM Yy4allmxcs. Takue
BHEKACCHble AesATeNbHOCTY, Kak HanmmcaHue NMceM CTyaeHTaM 13 Apyrux cTpaH, mpoBeaeHne aebaToB
N ANCKYCCUIA Ha aHIIMACKOM A3bIKe, Fae CTYAeHTaM HeEO6XOAMMO MOCTOSIHHO MCMOMb30BaTb aHMTMACKKIA
A3blK, MOMOraroT CTyAeHTaM YiyyllnTb CBOW YPOBEHDL BRaAeHUs aHMMMNCKAM A3blkoM. OCHOBHaA Lienb
NPSMOro MeToZla —BOBJIEYb YHALUMXCH B M3YYEHME M3YHaeMOro s3blka. BHekaccHble OeATeNIbHOCTH,
NPOBOAMMbIE Ha aHIMIMACKOM A3blKe, MO3BOMAAT y4YallMMCA NMO3HAKOMWUTLCS C M3YyYaeMbIM $3bIKOM,
4TO MpPUBEAET WX K OOCTUXKEHUSM B M3YHeHUM A3blka. VI3yudmB nuTepatypy, MofyumB LOCTATOYHOE
NpeAcTaB/IEHNE O BHEKJIACCHbBIX MEPOMPUATUAX, O TOM, KakKyto MOMb3y OHW MPUHOCAT yYallMMcs B
npouecce y4ebbl, Mbl MOXeEM CAeNaTb CneaytoLimii BblBoA: “BHeKNaccHble MeponpuaTnst MOryT NoMoYdb
yyalmmes addEKTMBHO MCMOMb30BaTb CBOE BPEMS, M MeXAy Y4YalUMMMUCH MYXKCKOrO U XKEHCKOro
nosia He BO3HUKHET HUKAKNX FreHAEPHbIX HegopasyMeHU. BHEKNACCHbIE 3aHATUS HE OKaXKyT HMKaKoro
HeraTMBHOIO BAMAHUS Ha Apyrie Knaccbl”. Takmm 06pa3oMm, rmnoTesa aTon NccneqoBaTelbCKom paboTbl
6yfeT cneaytrolleit: “He 6bI10 CTaTUCTUYECKM 3HAYMMOM B3aMMOCBS3M MeXAy MOSOM M y4acTUEM BO
BHEKMACCHbIX MeponpusaTUAX No obLeMy cpeaHeMy 6ansy yCrneBaeMoCTU, a TakxKe Mexay ydallummMmcs,
KOTOpble Yy4aCTBYHOT BO BHEKJIACCHbIX MEPOMPUATUAX M KOTOPble HEe Yy4aCTBYHOT BO BHEKJ/IACCHbIX
MEPONPUATUSX C TOUKM 3peHNs] NX 0BLLEro cpeaHero 6anna ycneBaemMocTu'”.
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OUOAKTUYECKUIA, IMHTBUCTUYECKUIA U
METOOUYECKUIA MPUHLMIMbI OBYYEHUA PKU

Haruma IOCYTOBA,
lNpenogaBatenb nHcTUTyTa ISFT

Annotatsiya. Ushbu magolada rus tilini chet tili sifatida oqitish tamoyillari ko'rib chigilgan bo'lib, muallif
rus tilini o'gitish metodikasini tahlil giladi va til 0'qitishda didaktik, lingvistik va metodik tamoyillar ahamiyatini
korsatadi.

Kalit so'zlar: rus tili chet tili sifatida, tamoyil, kommunikatsiya, fan, ko'rgazmalilik, onglilik.

OfHa W3 rnaBHbIX 3adad, CTosllas nepel BbICWMMW WM CheumanbHbIMKM  06pa3oBaTeflbHbIMM
yupeXxaeHnsMmn — aanbHelllee pa3BUTME 0Opa30BaTe/IbHOrO MOTeHLMana, MNOBbILIEHWE KayecTBa
06pa3oBaHns. VIMEHHO KayeCTBEHHOe OOy4eHMe TPaKTyeTCs KakK HeoUeHUMble  WMHBECTULMN,
rapaHTupyrolime ycnex. BbICOKMA ypoBeHb 0O6pa30BaHWA PacCMaTpPUBAETCH CErOAHA He TOMbKO
Kak (akTop SKOHOMWYECKOM M BOEHHOM 6e30MacHOCTM roCyAapCTBa, HO M Kak BaxkHellas 3ajada
BOCMUTAHMA MoApacTarolero nokoneHns. HoBoe nokoneHve npenodasBatener AO/MKHO obnagaTb
BbICOKOM 06LeN 1 NpodecCnoHanbHOM KynbTypor, TBOPYECKON M COLManbHOM akTUBHOCTbIO, YMETb
CaMOCTOSATENTbHO OPMEHTUPOBATLCA B OBLLECTBEHHO-MOTUTUYECKOW XMN3HW, 6biTb CMOCOBHbLIM CTaBUTb
1 pellaTb NpodeccruoHanbHble 3ajadn.

BakHble 3aAa4v 06pa30BaHMs CErOAHS PELLatoTCsa U Yepes UCMoNb30BaHWe B y4ebHOM npouecce
COBPEMEHHbIX MefarorMyeckmux TEXHOOMMI, KOTOopble  0B03HAYMIM KOHTYpPbl 06pa3oBaTeNbHOWM
napagurmbl: «IMHHOCTHO-OPUEHTUPOBAHHANAY, «MCCNEeA0BATENbCKAsAY, «NPOEKTHAA», «<KOMMYHUKATUBHO-
[EeATeNbHOCTHaA» 1 Ap.

OTMevast UCKTOYNTENbHYIO BaXKHOCTb pasBuTusa obpa3oBaHus, [NpeanaeHT Pecny6imkun Y3tekncTaH
LlaBkaT MupomoHoBnY Mup3anées oTmMeTus, 4To «OCHOBHaA 3agada cdhepbl 06pa3oBaHNs, cama CyTb
Tpyda nefjarora 3ak/o4aroTCA Npexae BCEro B MOArOTOBKE K 6yAyLIeMY, BOCMUTaHUN 340POBbIMU 1
FapMOHMYHO PasBUTbIMU HalMX AETEN, KOTOPbIM NPEeACTOUT XUTb B ellle 6osee CNOXKHOe BpeMs, Koraa
KOHKYPEHLMSA B yCNOBUAX rNoHannsaumm npuobpeTeT 0COOEHHO OCTPbIA xapakTep. <...> C y4eToM 3T0ro
pedopMbl B 06pa3oBaTebHO-BOCNUTATENbHOM cdhepe CTanu AN Hac CaMbiM BaXXHbIM, MPUOPUTETHBIM
HanpaBieHNeM rocyAapCTBEHHOM MOMUTUKMY.

MpuaaHne y36eKCKOMY $3blKy CTaTyca rOCyAapCTBEHHOMO CMOCOOCTBYET paCLUMPEHUO ero
coumanbHbIX QYHKUWA 1 3aKpenneHno NpUopuTETHOCTH B chepe oduumanbHO — AeN0BOro O6LLEHNS.
Beflb aBTOPUTET roCyapCTBEHHOMO A3bIKA, YBAXKEHNE K HEMY STO YBaXKEHME K Hapoay, aBTOPUTET BCEro
obllecTBa. [1paBMTENBCTBO NPOACIKALOT pa3pabaTtbiBaTb Mepbl MO AaNbHERLWeMY YKPENIeHWO ponu
N aBTOpUTETA Y3HEKCKOro £3blka Kak roCyAapCTBEHHOrO. [pe3naeHT noayvepkHyn, YTO HeobxoauMo
YCUIUTb HadaTyto paboTy MO BEAEHWIO Ha rOCyAapCTBEHHOM f3blke BCero [AefonpovsBOACTBa B
chepax rocynpasieHns, COBPEMEHHbBIX MHHOBALUMOHHbBIX TEXHOMOIMI, MPOMbILNEHHOCTY, 6aHKOBCKO-
(DVMHAHCOBOW CUCTEME, B 06MACTU HOPUCTIPYAEHUMM, AUNNIOMATUN, MEAULMHDI, @ TaKXKe B AEATENIbHOCTH
NPaBOOXPaHUTENbHbIX OPraHOB M BOEHHbIX BEAOMCTB. B TO e BpemMs B COBPEMEHHbLIX YCIOBUAX
MEXIOCYAapPCTBEHHbIX W MEXHaLUMOHANbHbIX OTHOLUEHWI PYCCKUN A3bIK MPOAO/XKAET OCTaBaTbCs
A3bIKOM O6LLEHNS HE TOSIbKO B HaLLIEn pecnybmKe, HO 1 3a e€ Npefenamn, OH Tak 1 OCTAeTCa CTOYHUKOM
nHdopmaumn. OH (QYHKUMOHUPYET MpU MEXHALUMOHaNbHOM OBLEHNN, @ MPWU MEXIOoCYyAapCTBEHHbIX
OTHoLleHuaX Pecnybnukn Y3bekmnctaH co ctpaHamu CHIT pycckuii s13blK MCMOMb3YeTCA Kak OauH U3
MUPOBbIX S3bIKOB. 3HaHWE fKOO0r0 HEPOAHOrO A3blka AaeT 60/blie LaHCOB, PacKpbIBaeT 60fblue
[0POr, flaeT HapoAaM BO3MOXHOCTb CTPOUTb obLLee byayliee. OCHOBHble 3aaqn 06y4eHUsA PYCCKOMY
A3blKy B BbICIUMX YYebHbIX 3aBedeHVAX  3TO (OPMUMPOBAHME peyeBOM KOMMETEHLMW, pasBUTME
HaBbIKOB WCMOIb30BaHNA PYCCKOro f3bika B Mpolecce OOLEeHWs, A1S NPOAO/IXEHNS AeATENbHOCTN B
npodeccroHanbHoM cdhepe 1 MOBCEAHEBHOM XN3HW CTYAEHTOB.
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3MeHeHne coumanbHON PO PYCCKOro s3bika B pecnybnke, HEKOTOPOe OrpaHuyeHne cdepbl ero
NMPUMEHEHMS C YHETOM AeMOrpaduUyeckmx, MONUTUHECKMX 1 COLMANBHO-KYSIbTYPHbBIX YCNOBUIN HE JOMKHO
NPVMBOAWTL K MafeHUIo MOTMBALMKW €ro naydeHusi. BnageHwe pycckmM A3bIKOM (Hapsady ¢ Apyrumu
MUPOBbIMM A3bIKaMM) — OZJHO U3 YCIIOBMM MOBbILLIEHNS KAYECTBA NOArOTOBKM BbICOKOKBANMMULMPOBAHHbIX
cneymnanncToB, NOTPEOHOCTb B KOTOPbIX BO3PACTaeT B COBPEMEHHbLIX YCOBUSAX YCKOPEHUS HayYHO-
TEXHNYECKOro NPOrpecca, peannsaumm KpynHOMaCLLTAOHbIX KOMIMIEKCHbIX COLMAabHO-9KOHOMUYECKINX
NporpamMm.

B HacToslee BpeMs B Y36ekUCTaHe COBEpLUEHCTBYeTCS 06pasoBaTeflbHast CUCTEMQ,
OPVEHTMPOBAHHAA Ha BXOXIEHWE B MWPOBOE 06pas3oBaTe/lbHOE MNPOCTPAHCTBO. JTOT Mpouecc
COMPOBOX/AAETCA CYLIECTBEHHBIMM WM3MEHEHNAMWU B MeAarormyeckon Teopum n mnpakTuke y4ebHo-
BOCNUTATENbHOro npouecca. MNponucxoanT MoaepHM3aLmMst 06pa3oBaTe/lbHOM CUCTEMbI — NpeaaratoTcs
MHOE cofepykaHue, NOAXOAbI, MOBeAeHMe, Nefarormyecknin MeHTanmTeT. MNpn 3TOM 0coboe BHYUMaHWe
yaenaeTcs TOMy, YTOObl METOIMKa 0By4YeHNs OTBeYana Tpe6OBaHUSAM BPEMEHW.

COBpPEMEHHbIN KYpC PYCCKOro A3blka CTYAEHTOB, npegnonararowmn hopmMupoBaHme yMeHUN,
HaBbIKOB, LIEHHOCTHbIX OPUEHTaLMA, HOCUT MPaKTUYECKMIA XapakTep. M3 aToro cnefyeT, 4To 60/bluas
4aCTb BPEMEHUM HA 3aHATUSAX Kypca OTBOAMTCHA  PAa3/IMYHOIO pofda YMPaKHEHWSM W pPEeLUeHUIO
KOMMYHWKaTMBHbIX 3afa4. [pakTU4eckoe BafeHe pPyCCKUM A3bIKOM AACT BO3MOXHOCTb CTyAeHTaM
OCYLLECTBATL MEPEBO CNeUnanbHOM IMTEPATYPbl Ha POAHOM A3bIK, MOMOXET BECTUW AEN0BYHO NEPENUCKY
C PYCCKOSI3bIYHbIMW PErMOHAMK, paclumpuT chepy A3bIKOBOW MHTErpaumm. PycCKkunii 83bik obecneyunTt
[OCTYN K 3apy6exHbIM UCTOYHMKAM MHMOpPMaLmMK, 6e3 KOTOPOW B HACTOsLLee BPEMSA HEMbICAMMA He
TONbKO WMCCNefoBaTeNbCKas AeATeNbHOCTb OyAyLlero CneynanncTa, Ho BO MHOMMX CAydaaX M YUCTO
npakTnyeckas. Monck nHdopMaLnm B 3apyBexHbIX UCTOYHMKAX, B IHTepHeTE, ee 0THOP 1 UCMOMb30BaHWe
OCYLLeCTBNSETCH CTYAEHTaMM MpU HanMcaHny KypCOBbIX M BbIMYCKHbIX KBaIMMUKaLMOHHbIX paboT. B
JAaHHOM Cflydae 3HaHWe PYCCKOro A3blKa 3HAYUTENTbHO O6NErynT paboTy CTYAEHTOB B WX AallbHERLIEN
Hay4HO-UCCNeN0OBaTENbCKOM 1 MPaKTUYECKOM paboTe.

MeToavka 06y4eHnst pyCCKOMY A3bIKy Kak nHocTpaHHomy (PKW), BBoaMMas B crcTemMy o6pa3oBaHms
Y36ekncTaHa, NpefacTaBnseT COHbOoM CaMOCTOATENbHYID MNeAarornyeckyto AUCUMMIIMHY O 3aKOHax U
npaBuiax obydeHns S3biKy M Crnocobax OBNaAeHUs S3bIKOM. VI3MeHeHre coaepyaHns 0bpa3oBaHus,
NPUMEHEHNe HOBbIX NeJarornM4ecKmx TEXHONOMUIA 1 [PYruxX WHHOBALMIA TPebyroT OT nejarora LnpoThl
SpyavLMN, TMOKOCTU MbILNEHNS, aKTUBHOCTN U CTPEMSIEHMA K TBOPYECTBY, CMOCOBHOCTM K aHanusy
M camoaHasau3y, rOTOBHOCTM K HOBOBBefAeHUsM. COBpPEMEHHbI Mpenojasateflb LOS/KEH YMETb
OPVEHTMPOBATLCHA B MOTOKE HOBbIX YYeOHbIX CPEACTB, OLEHMBATb MX MO HOBbIM, COOTBETCTBYHOLLMM
STUM CpPeACTBaM, KpUTEpUAM, OTOMpaTb M3 NpednaraeMbix NPOAYKTOB HEOHXOAMMOE W, Y4TO camoe
rnaBHOe, OBMlafleTb HOBOW METOAMKOW. TOMbKO Ha 3TOM OCHOBE BO3MOXHO OpPraHWYHO BKJIHOYATb
VHHOBALMOHHbIE CPeACTBa OOYyYeHWUst B y4eOHbIN NPOLECC, CUCTEMATUYECKN UCNONb30BaTb UX Hapsaay
C TPAAMUMOHHBIMW CPeACTBaMM OByYeHUs. B OT/iMYMKM OT POAHOro A3blKa, YCBOEHUE KOTOPOro naet
HEOCO3HAHHO U UHTYUTUBHO, U3YYEHWE PYCCKOro A3blka KakK MHOCTPaHHOIO He MOXKET MPOUCXO4NTL C TOM
e ahDEKTUBHOCTBIO ¥ TpebyeT ropasdao 60sbllie BPEMEHW, YCUNUIA 1 YCUOYMBOCTU.

MpeanoXxeHnsa n pekoMeHaaLmMm No yydLLEeHNIO KadecTBa 3aHATUS. [1pn 06yHeHn PyCCKOMY A3bIKY
Lienecoobpa3Ho NCMOb30BaTh ANAAKTUYECKMIA, TUHIBUCTUYECKMA U METOANYECKMIA MPUHLMMbI.

AvaakTU4ecKunin NpuHLUMN 3TO:

1) NPMHUMN CO3HATENBHOCTM, OT OCO3HAHUS - K MPaKTUYECKOMY OBMAEHNIO PeUM, MyTb CBEPXY BHUS;

2) NpUHUMN HarnagHocTn. MimeeT age dyHKUMK: @) MHDOPMUpYHOLLas;

6) obyyatollas, Ans No3HaHWs, TO eCTb ydlle OANH pa3 YBUAETL, YeM CTO pa3 yC/billaTb, MOXHO
MCMNOMb30BaTb «CTaTUYHbIE» CPEACTBA: CUTYaTUBHbIE KAPTUHKM, ONOPHbIE CXEMbI, TabAWLbl, AUHAMUYHBIE:
BUIEOPONMKM, BUNbMbI;

3) NpUHUMN aKTUBHOCTK. O4eHb BaXKHO, YTO6bI 06y4aeMble Oblnn aKTUBHbBIMU: 3TO He COCY[, @ OrOHb,
KOTOPbIN Mbl OOSHKHbI 3aXKeub;

4) NpuHUMN «NpobnemMHoCTM». MaTepvan Hajo AaBaTb TakKoW, KOTOpbIA Obl MOMOran pellatb
npobnemMHble 3aaa4n. Mbl NOABOAMM 0OyHaeMbIX K BbIBOAAM, HO HE PeLLaeM 3a HUX.

Hanpvmep, nyTaHvua cpeay OByvatoLLMXCS MEXAY «ellE 1 «ye». CpaBHUTE ABa NPeasioXeHWs
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C HapeunaMuK. Kakoe Hapeune yKasbIBaeT Ha TO, YTO COXPAHSETCH CUTyalMs, a Kakoe yKasblBaeT Ha
N3MeHeHme cuTyaLmmn?

A eLLE NI0Xo roBOPHO MO-PYCCKU. - H eLlE He Tak XOPOLLO FOBOPHD MO-PYCCKU.

Ay>ke XOpOoLLIO rOBOPHO No-pyccku. [pobnemMHas cutyaLmns 4oMKHa akTMBM3MPOBATb MO3HaBaTENbHYHO
[esATeNIbHOCTb CTYAEHTOB.

JINHFBMCTMYECKNA MPUHUMMA NOAPasaensaeTca Ha:

1) MpuHUMN DYHKUMOHANBHOCTM. Mbl 0MXXHbI 06y4aTb He CUCTEME 513biKa, @ 06y4aTb KOMMYHMKaLMW,
obLeHNt0. ITOT noxofd TpebyeT GhyHKLUMOHANbHOE PacrofoXeHWe MaTepuana 3aHaTuii, a Takxke
nocneaoBaTeNbHOCTb 06yYeHNs He OTpaXkaeT MeCTO Mpe/iaraeMon TEMbl B CUCTEME S3bIKa, @ BaXKHOCTM
B cepe 06LleHNs. Hanpumep, paccCMOTPUM OAMH MOMEHT: Mbl M3y4aeM rnarof Ao npuaaraTenbHoro,
BeAb 6e3 rnarofsia HEBO3MOXHO COOBLIMTL O YeM-TO. 3HAYUT, A3bIKOBbIE CPEACTBA Mbl KOMBUHMPYEM
He MO rpaMMaTU4YeCKOMY MPU3HaKy, a B 3aBMCUMOCTW OT CMbICMa, TO €CTb OT COAEpXaHusa — K
dhopme. CHavana — MbIC/b, MOTOM — MOAGOP rpaMMaTnyeckon hopMbl. Bce mpuHLMibl 06yCnoBNEHbI
KOMMYHWKATUBHOCTbBHO.

2) MpUHUMA M3y4eHnss MopdONornM Ha CUHTAKCMYECKOM OCHOBE. Bt rpaMmaTika OCHOBbIBAETCS
Ha NpeanKaTMBHOCTW: Manb4mk roBOpUT. ManbymK roBOPUT MO-PYCCKU. ManbynkK roBOPUT NO-PYCCKM C
yuntenem. Obydarouimecs AO0MKHbI Y4UTb He CNOBa, a dhpasbl, peyeBble MOAENN U He abCTpaKTHbIe, a
KOHKPETHbIE,

3) MMpuHUMN KOHLUEeHTpU3Ma. [lepuoamMyeckoe BO3BpallleHMe K MaTepuany W yCNOXHEHME.
MHorokpaTHoe obpalleHMe K M3YyYeHHOMY, YTOObl pacluMpsaTb, YraybnsaTb, CUCTEMaTM3MpoBaTb. Yem
XOPOLU MPUHLIMM KOHLEHTPU3Ma? KOMMYHUKATUBHOCTb, IOCTYMHOCTb — NOCUIbHAA TPYAHOCTb, OT NIErKOro
— K TpyaAHOMY, 06ecrnednBaeT OTKPbITOCTb, paclUMpeHe MaTepmana. Bce aTv MpuHLUMNbI 06yCNOBANBAOT
TaKyro NoCneaoBaTeNbHOCTH, B KaKOW LIe1IeCO06PasHO MOMOratoT O6LLEHWIO.

4) MpuHUMN cucTeMHoCTW. OBydYaeMble AOMXKHbI MOHMMAaTb, YTO B A3blke BCE B3aMMOCBA3aHo. 1o
Mepe HaKOMIEHUA MaTepunana, Hy>kKHO laBaTb CUCTEMaTUYeCKne 0606LLEeHNS. TeopeTnyeckne 0606LLeHNS
BbITEKAtOT M3 paboTbl MO GOPMMPOBAHMIO PeYEBbIX HAaBbIKOB. B cucTeMe nerdye opueHTupytoTest. Kak
MOYKHO CMCTEMATU3NPOBATL? YPOKN-0600LLEHNS, Ha STanax 3akpenneHuns, NoaBeAeHNs UTOMOB, pe3tome
ypoka. CocTaBnsATb TabauLpl, paboTa ¢ rpaMMaTUYeCcK MK CMPaBOYHUKAMMU.

5) MpUHUMN CUTYaTUBHO-TEMATUYECKON opraHM3aummn ypoka. Korga npouecc oBnafeHust S3bIKoM
NPUBNMKEH K PeanbHOM XM3HW: a) Hafo YCTaHOBUTb MepedeHb TUMMYHBIX CUTyauuid; 6) onpenenvTb
nepeyeHb NOCTaBSIEHHbIX 3a4a4 U OHW AOSHKHbI UCMONMHATH COLMOKOMMYHUKATUBHYIO posb. Hanpumep:
Tbl MOCETUTENb MPOAYKTOBOro MarasuHa; B) TemaTudeckas HanpaB/leHHOCTb. H3blIKOBOW MaTepuan
crnefyeT oTtbupaTb B COOTBETCTBMM C BblllenepevnucieHHbIMM NpuHUmMnamMu. CosaaTtb atMocdepy
JeNCTBUTENBHOCTH, ONU3KYHD K peanbHOCTW. MeToabl: pofieBble Urpbl, KOTOpPble [AOMKHbI 6biTb
NHTEpeCHbIMW ANA 06ydYaeMblx. Haio YeTKO onmcaTb CUTYaLMIO: MECTO, BPEMS, COLIMOKOMMYHUKATUBHAS
POSb, OTHOLLUEHMS, hopManbHas U HedopManbHas 06CTaHOBKa, Liefib OOLLEHWS; NPOAYMaTb PEKBU3UT:
CcpeacTBa HarnsaHOCTMN.

Taknm 06pa3omM, COOMOAEHNE STUX MPUHLMMNOB 0OYYeHUS KOMMYHMKALMW TECHO CBA3aHO C
APUHLMMOM MPOYHOCTU Pe3ynbTaToB 06y4YeHUs S3biKy. OTO OTpaXkaeTcs Toraa, Korfa BBOAUMbIE B
NaMATb HOBble CMOBA, MPaMMaTUYECKME KOHCTPYKLUMKU OO/MKHbI YAEPXKMBATLCS B HEW, COXPaHATLCS,
4TOb6bI O6YYaROLIMIACS MOF W3BNEKATb M3 Hee 3HaHWS B Hy>XHbIA MOMEHT. [1pOYHOCTb YCBOEHWSA
[IOCTUraeTCa 3a CYET APKOro NpenoaHeceHns MaTepmnana, MHTEHCMBHON TPEHMPOBKM MaTepuana cpasy
noce 03HAKOMJIEHUS 1 MO3XKe, 3@ CHET CAMOCTOATESIbHOTO TBOPYECKOIO NMPUMEHEHNA MaTepuana.

Cnuncok Ucnonb3oBaHHOW NUTepaTypbl:
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AknwnHa, O.E. KaraH. — M.: Pycckni g3bik. Kypcebl, 2010. — 256 c.
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THE POWER OF MULTIMEDIA TOOLS IN ENGLISH
TEACHING: EXPLORING THEIR IMPACT ON HUMAN
MENTAL ACTIVITY

Nodira SHAMANSUROVA,
Teacher of institute “International school of
finance technology and science”, faculty of philology

Annotatsiya. Ushbu maqolada ingliz tilini 0gitishda multimedia vositalarining ahamiyati ko'rib chigilgan
bolib, ularning inson agliy faoliyatiga ta'sirini o'rganilgan. Ingliz tilini ogitishda audiovizual materiallar,
interaktiv dasturiy ta'minot va ragamli resurslar kabi multimedia vositalarini go'llash samaradorligi ko'rsatilib,
ularning kognitiv jarayonlarga, o’zlashtirish va talabalarning faolligiga ta'sirini aniglangan.

Kalit so‘zlar: multimedia vositalari, ingliz tilini o'rgatish, inson agliy faoliyati, kognitiv jarayonlar, o'quv
natijalari, oquvchilarning faolligi.

Introduction. Multimedia tools have revolutionized the way that English language instruction is taught,
providing new and creative ways to engage students and improve language acquisition. Multimedia
resources, including films, animations, and educational software, possess the visual and interactive
qualities that can enhance cognitive functions, elevate brain activity in humans, and provide more profound
learning opportunities. In order to better understand how multimedia technologies can improve language
competency and encourage learner engagement, this article will examine how these tools affect human
mental activity in the context of English language training.

Methods. This study used a mixed-methods approach to look into how using multimedia tools in
English instruction affects human mental activity. To examine previous studies, research, and publications
on the application of multimedia resources in language instruction, a thorough literature review was
carried out. Empirical data were gathered from English language learners who were exposed to multimedia
tools through surveys, observations, and cognitive evaluations. To investigate the impact of multimedia
technologies on cognitive processes and learning outcomes, a qualitative and quantitative analysis of the
data was carried out.

Literature Analysis. In the context of teaching English, the literature study emphasized the beneficial
effects of multimedia tools on human mental activity. Research has indicated that learning resources
that are visual and interactive have the potential to improve cognitive engagement, support memory
retention, and ease linguistic concept comprehension. It has been discovered that using multimedia tools
can activate several senses, increasing the immersion and interactivity of learning. Moreover, the use of
multimedia materials in English teaching has been linked to improved student motivation, creativity, and
critical thinking abilities.

Results. The empirical data analysis's conclusions showed that multimedia technologies had a major
effect on English language learners' human mental activity. Individuals who were exposed to multimedia
resources showed enhanced cognitive abilities in areas such as problem-solving, attentiveness, and
memory recall. Multimedia technologies' interactive features encouraged active involvement and improved
language understanding by involving students at a deeper level. The integration of multimedia resources
into education was found to enhance students' motivation and enjoyment in English sessions, according
to their comments.

The methods for incorporating multimedia into the teaching process have been scientifically proven
to be highly significant in the development of contemporary approaches to teaching literature. Animation
(Latin animatix), or “animating” images with computer graphics, is one of the multimedia tools [1; 204]. It is
fascinating how the “animated” visuals move directly in front of the reader. It draws interest. It reaches the
mind of a human through different sense organs. The synthesis of dynamic visuals on a computer is known
as computer animation [2]. Through visuals, man first gains an understanding of the world. The look of the
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mouth is sealed by the human mind, whether it is dynamic or immovable. All other knowledge pertaining
to that thought forms a loop in the chain of contemplation. As a result, throughout the session, the student
gains an understanding of the topic’s essence along with all of its supporting details. As a result, there is
a strong need for multimedia resources and contemporary software teaching aids. Multimedia software
training tools are available nowadays. Working with programs that have animation, sound, and video is
made possible by it. The use of multimedia has an impact on the senses of humans. It is well recognized
that a person’s sensory organs are how they take in information. Children’s minds develop a double robust
database formed by both sight and hearing when multimedia tools are employed in the teaching process.
They act as tools to help the teacher convey to the students the essential elements of the fairy tale, story, or
novel without straying from the lesson’s core concept. The teacher should use the analysis that the author
aims to convey as a starting point to discuss the pupils' individual interpretations. Students’ attention is
piqued by the animation or video content they watch and the teacher's remarks. Education becomes fun
and emotional, and students experience aesthetic satisfaction [1; 204].

Discussion. The results of this study highlight how crucial it is to use multimedia resources when
teaching English in order to improve learning outcomes and increase cognitive activity. Multimedia
materials' interactive and visual elements provide a multifaceted learning experience that stimulates
different cognitive processes and draws students in more deeply. Teachers may create dynamic learning
environments that foster creativity, critical thinking, and language competency by implementing multimedia
resources into English classroom.

Multimedia tools on the quality of the educational process through Gardner's teaching. In 1983,
Howard Gardner put forward his famous theory. According to him, people will have not one single intellect,
but many intellects, a set of mental abilities [3; 262]. In some of its features, this concept creates harmony
with the sensory organs of man. That is, these mental abilities are formed in the core of the sensory organs.
Gardner points out that we have eight intellects. They are musical-rhythmic, visual-visual, linguistic-verbal,
mathematical-logical, kinesthetic-physical, interpersonal, personal and natural [3; 262].

Virtually every one of these cognitive categories is impacted by multimedia tools in general. The impact
they have on the reader’s growth of human intellect is discussed below.

Contrarily, personal intelligence is focused with self-awareness and is adept at examining one's own
emotions, motivations, and thoughts. Dreamers frequently impart this trait to philosophers, authors, and
theorists, as well as other self-study enthusiasts. industry delegates [4; 263]. While the science of literature
itself can convey ideas like self-awareness and the pursuit of perfection, this kind of mental capacity can
also be influenced by educational multimedia technologies, even in the absence of their direct influence on
science's objectives. This kind of mental aptitude crosses paths and leads to the original task of writing.
Ultimately, intangible emotions, nuanced encounters, and psychological states that are imperceptible to
the naked eye, inaudible to the senses of hearing, touch, taste, or smell can only be conveyed verbally.
Fiction differs from other types of art in that the main tool and material of the work is the word [5; 3].

When considering the ideas from a different angle, it is also plausible that, on the one hand, a particular
person's own intellect belonged to him and symbolized his clearly developed capacity for thought. It
symbolizes one of the aforementioned categories of intellect in the first instance. However, it can also
indicate the different kinds of intelligence that are currently forming and maturing in a specific person. The
peculiarity of multimedia’s influence on intelligence is that it not only shapes mental capacities but also
contributes to the development of a particular kind of intelligence.

Conclusion. In conclusion, the use of multimedia tools in English language teaching plays a vital role
in stimulating human mental activity, improving cognitive processes, and enhancing learning experiences
for learners. The visual, auditory, and interactive components of multimedia resources offer diverse
sensory stimulation, leading to increased engagement, motivation, and knowledge retention. By leveraging
multimedia tools effectively, educators can create dynamic and immersive English learning environments
that cater to the diverse needs and learning styles of students.
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WUCMOJIb30BAHME OHJIAUH-NNTAT®OPM HA YPOKAX
PYCCKOI'O A3bIKA B ®J10JTOTMYECKOM BY3E

N1.X.HOCHUPOB,
Y36eKcKuii rocygapcTBeHHbI YHUBEPCUTET MUPOBbIX A3bIKOB

Annotatsiya. Ushbu magola filologik OTMlarda rus tilini o'gitishda onlayn platformalardan foydalanish
ahamiyatiga bag'ishlangan. Muallif onlayn platformalarning talabalar motivatsiyasiga va lisoniy
ko'nikmalarining rivojlanishiga ta'sirini ko'rib chigib, OnlineTestPad, LearningApps, Wordwall, Kahoot va Canva
kabi vositalarning rus tilini organishga gizigishni oshirish va ta'lim jarayonini yaxshilashdagi samaradorligini
ko'rsatadi.

Kalit so'zlar: onlayn platformalar, AKT kompetensiyalari, rus tili, filologik ta’lim, ta'limning ragamlashuvi.

CoBpeMeHHasa anoxa LUM@POBM3aLMU OKa3bIBAET 3HAYUTENBHOE BAMAHME Ha 0O6pa30oBaTesbHbIN
npolecc B BbICWeN LWKofe. HbiHe OT npenofaBaTtens TpedyeTcs He TOAbKO YMEHWUS MPUMEHSTb
MHHOBALMOHHbIE Mefarornyeckne TEXHONOTUKM, HO U OMpefeneHHbln ypoBeHb WKT-koMneTeHuuu.
9T0 MpefcTaBASETCA eCTECTBEHHbIM B YCMOBUAX KPEAUTHOM CUCTEMbl OBy4YeHWs, rae Cy6bekToM
06pas3oBaTeNbHOro NPOLIECCa ABAAETCA He Nefaror, a CTyAeHT.

Tenepb HEBO3MOXKHO NPeACTaBUTb Cebe 06yHeHMEe B LLIKOSE, BY3e 63 NprMeHeHMA MHHOPMaLMOHHbIX
TexHonorui. MNpu aTOM 0COBY0 PONb B y4EOHOM MPOLIECCE 3aHMMAROT OHMarH-MNaThopMbl, KOTOpPbIE
OTKPbIBAKOT HOBblE FOPU30HTbI A1 06y4eHUA Monodexkn. B pamMkax (mnonornyeckoro o6pasoBaHus,
B OCOBEHHOCTU MPU M3YHEHUN PYCCKOrO $A3blKa, ST MHCTPYMEHTbI MOTYT ChIFrpaTh KIKOYEBYHD POSb B
NOBbIWEHNN 3DHOEKTUBHOCTM 06YYeHMs, MOTMBALMM CTYAEHTOB M (OPMMPOBAHWMM N Pa3BUTUK KX
A3bIKOBbIX KOMMNETEHLMN.

CyllecTByeT OOLWIMPpHAsA HaydYHas nuTepaTypa MO MCMNONb30BaHUIO LMMPOBbLIX TEXHOMOrMA B
06pasoBaHnK 1 cneundrke obydeHns A3bikaM C MOMOLLbHKO OHNaMH-NNaTthopM. PacCMOTPUM HEKOTOPbIE
nocnefHve nccneaoBaHnst B 3Toi 061acTu.

N.Osman »n S.Abdul Rabu 13 B cBoem uccnenoBanum «Digital Game-Based Learning: Impact on
Language Learning and Beyond» nog4epkmnBaroT BaXKHOCTb LIMMDPOBbLIX UIP Kak CpeacTBa A5 06ydeHns
A3bIkaM. ABTOPbI 06CY>K1at0T, KaK UIPOBbIE 3N1EMEHTbI MOMYT YAYULLINTb MOTUBALIMKO 1 BOBEYEHHOCTb
yYalmMxcsl, a Takxe CnocobCTBOBAaTb Pa3BUTUIO A3bIKOBbIX HaBbIKOB MOCPEACTBOM MOTPYXKEHUSA 1
VHTepakTUBHOCTM [1].

O.Viberg n A.Gronlund paccmaTpuBanM BOMPOCHI MCMONb30BaHUA MOBUbHBIX  MPUAOKEHUI
ans maydyeHus asbikoB (MALL). B cBoeit paboTe OHM M3ydanu pasnnyHble acnekTbl MALL, Bkitodas
TeopeTnyeckme OCHOBbI, TUMbl UCAONB3YEMbIX MPUAOXKEHWNIA 1 X BAVSHNE Ha A3bIKOBOE 06y4eHne. Kpome
TOro, aBTOPbI NoAYepPKMBatoT NoTeHuUman MALL B NoBbILLEHUN OCTYMHOCTA M aAanTUBHOCTY 06y4eHnd [2].
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E.Eslit B cBOEM MCCNeAOBaHWM PACCMOTPEN KeNC, AEMOHCTPUPYHOLIMIA KaK OHMaiH-nnaThopmbl
MOryT 6bITb MHTErPUPOBaHbI B MPOLECC 06YYeHMA A3bIKy. ABTOP OMMCbIBAET, Kak MCMOb30BaHWe Takoro
poaa nnathopM CNOCOOCTBYET YAYULLIEHNHO KOMMYHWKATMBHbBIX HAaBbIKOB W BOB/IEYEHHOCTU CTYAEHTOB.
MoaYepknBaeTCa BaXKHOCTb AM3aliHa Kypca 1 MoaxoAa K O6yYeHWHO AAs AOCTUXEHUS MaKCUMaibHOro
addekTa [3].

HayuyHas pa6ota H.Mahdi npeactaBnser co60M MeTa-aHanus, MOCBSLIEHHbBIA  M3YYeHUtO
3PHEKTUBHOCTU MCMOMb30BAHNS MOBUBbHBLIX MPUIOXKEHWUA A9 0By4eHMs nekcuke. PesynbraTbl
NOKa3bIBatOT MONOXKUTENBHOE BNSIHNE TAKMX PECYPCOB Ha YCBOEHWE HOBOW IEKCUKK, B OCOBEHHOCTM
NPV PErynspHOM 1 LieneHanpaBneHHOM MCNONb30BaHUN.

A.Nugroho n A.Atmojo paccmaTpuBan BO3MOXHOCTW OHIaRH-MNaThOPMbl B M3YyYeHUN A3bIKOB
BHE ayaMTOpuKn. ABTOPbI aHaIM3UPYHOT PasnyHble TUMbl NAaTOOPM M MX NOTEHUMan B o6ecneyeHnm
[OMOSTHNTENbHbBIX PECYPCOB, NPAKTUKM 1 B3aMMOAENCTBUA C HOCUTENAMM S3bIKa.

3T nccneaoBaHNA NOAYEPKNBAROT 3HAYMMOCTb U MOTEHLMaN LMMPOBLIX TEXHONOIMIA B 06pa3oBaHmiy,
0OCOBEHHO B KOHTEKCTe 00y4eHnst 3bikaM. OHM yKa3blBatOT Ha pa3HO06pasmne JOCTYMHbIX MHCTPYMEHTOB
M NOOXOAOB, a TaKXe Ha HEOOXOAMMOCTb AaNbHENIEr0 U3YHeHUs UX BIUSHUS Ha NMPOLIECC 06yYeHns,
MOTMBALMIO CTYZIEHTOB 1 Pa3BUTUME A3bIKOBbIX HABbIKOB.

B cBoen nefarorM4eckon AeATeIbHOCTW Mbl OMMPanUCb Ha TakWe OHMNarH-naaT@oOpMbl Kak
OnlineTestPad (onlinetestpad.com), LearningApps (learningapps.org), Wordwall (wordwall.net)), Kahoot.
com, Canva.com. OueHka 3(M®HOEKTUBHOCTU WMCMOMb30BaHMS 3TWMX WMHCTPYMEHTOB MPOBOAMNACH Ha
OCHOBE KpUTEPMEB, TaKMX KaK ynyylleHne A3bIKOBbIX HABbIKOB, MOTMBAUMA CTYAEHTOB M yAO6CTBO
MCMNONb30BaHMS B y4e6HOM NpoLiecce.

lccnenoBaHme Nokasano, YTo AaHHble OHNalH-N1aTMOPMbl MOTYT CYLLIECTBEHHO MOBbLICUTL MHTEPEC
CTYAEHTOB K M3YYEHMIO PYCCKOro $3blKa, @ Tak)Ke CNoCOOBCTBOBATb Pa3BUTUIO MX A3bIKOBbIX HABbIKOB
3a CYeT [OOCTYMHOCTW, UHTEPAKTUBHOCTM M BO3MOXHOCTU WHAMBUAYaANbHOMO Noaxoda. B wacTHocTw,
LearningApps (learningapps.org) n Wordwall (wordwall.net)) yno6Hbl Ans BbINONHEHUST MPAKTUYECKNX
3aflaHnin Ha 3akpenneHne ydebHoro matepuana. OnlineTestPad (onlinetestpad.com), Kahoot.com
ONTUMasbHbI ANS OLIEHKKM YCBOEHWUS 3HAHNA, COOPMUPOBAHHOCTU YMEHUI 1 HABBIKOB YYaLLMXCA.

Taknm 06pasoM, MHTerpaums OHManH-NIaThopM B 06pa3oBaTeflbHbIA MPOLIECC MO M3YYEHMHO
PYCCKOro 513blKa B (WNOAOMMYECKNX By3axX NPeAcTaBNseT COO0M MOLLHbBIA MHCTPYMEHT A5 MNOBbILLIEHNS
3hdOEKTUBHOCTN 0ByYeHNS. OTO He TOMbKO CMOCOBCTBYET 60s1ee MyHBOKOMY MOHUMAHUIO A3bIKOBOMO
MaTepuana, HO W pa3BMBAET HaBbIKM CaMOCTOATENbHOM paboTbl, KPUTUYECKOrO MbILLNEHNS U
MEXKYSIbTYPHOM KOMMYHMKaLIWN.
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THE ESSENCE AND TYPES OF PEDAGOGICAL
EDUCATIONAL TECHNOLOGIES: INNOVATION APPROACH
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Annotation: This scholarly paper offers an overview of the many forms of educational technologies
frequently employed in contemporary educational contexts, as well as an exploration of the fundamentals of
pedagogical advances and technology. This study tries to shed light on the importance of these technologies
in improving teaching and learning experiences by analyzing the effects, advantages, and difficulties related
to them.

Key words: Pedagogical educational technologies, Learning management systems, Interactive
whiteboards, Blended learning, Gamification, Adaptive learning, Digital storytelling, Virtual reality, Innovation,
Educational innovations.

Introduction. Pedagogical educational technologies have brought about a revolution in the field of
education by providing creative instruments and approaches to facilitate the processes of teaching and
learning. In addition to providing a thorough review of the many technology platforms used in educational
contexts, this essay explores the essence of pedagogical educational technologies. Educators can
effectively integrate educational technologies to create dynamic and engaging learning environments by
having a thorough awareness of the wide range of tools available.

The term “pedagogical educational technologies” refers to a broad range of instruments, approaches,
and techniques used in the field of education to promote student outcomes, increase instructional efficacy,
and assist learning. These tools are made to help teachers engage students, deliver curriculum, and evaluate
learning in creative ways. The power of pedagogical educational technology to change conventional
teaching methods and increase student engagement, customization, and adaptability to the demands of a
varied student body is what makes them so essential.

Lexically, “innovation” refers to “innovation” in the English language. In this usage, “innovation” refers
to a particular circumstance. Innovation (visual “innovationas” — introduced innovation, invention) includes
two things: 1) economic investments made to guarantee the replacement of technology and equipment
generations; and 2) advancements in engineering, technology, management, and labor organization that
are founded on best practices and scientific and technical achievements and are applied in a variety of
fields and activities.

Methods. In order to investigate the nature and varieties of pedagogical educational technology,
this study uses a thorough literature review methodology. To gain understanding of the importance and
influence of educational technologies on teaching and learning practices, a survey of pertinent research
articles, textbooks, and educational periodicals was conducted.

Literature Analysis. A plethora of evidence demonstrating the revolutionary influence of pedagogical
instructional technologies on educational practices was unearthed by the literature review. Research
has indicated that various technologies, including virtual reality, gamification, adaptive learning systems,
interactive whiteboards, blended learning approaches, digital storytelling, and learning management
systems, can improve learning outcomes and increase student motivation and engagement.

The socio-psychological aspects of relationships, innovations in social relations, the categories of
people involved in this process, their attitudes toward innovation, the degree of readiness to comprehend
the essence, and the classification of pedagogical social relations between specific categories of individuals
were all studied by American psychologist E. Rodgers in his research.

Results. According to a review of the evidence, integrating pedagogical educational technologies into
classrooms improves academic achievement and increases student engagement through tailored learning
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experiences. Teachers who successfully use these tools can design dynamic, interactive classrooms that
accommodate a range of student pReferences and learning styles.

In educational settings, a variety of pedagogical educational technologies are frequently employed, including:

1. Interactive Whiteboards: These are big touch-sensitive display screens that let educators connect
with digital resources, annotate, and present multimedia information. They encourage teamwork, visual
learning, and active engagement in the classroom.

2.LearningManagement Systems (LMS): Onlineresources knownas LMS platforms help with evaluation,
communication between instructors and students, content distribution, and course administration. They
offer a consolidated platform for managing assignments, keeping track of student progress, and arranging
course materials.

3. Gamification: To improve student engagement, motivation, and learning outcomes, gamification
entails introducing game mechanics, elements, and design concepts into educational activities. Students'
education can become more engaging and participatory through gamified learning experiences.

4. Blended Learning: A more flexible and individualized learning experience is made possible by
combining traditional in-person education with online learning activities. Different learning styles and
pReferences can be accommodated by instructors by incorporating technology into their lesson plans.

5. Flipped Classroom: Under this paradigm, students use online resources to independently learn new
material at home before attending class, where they participate in interactive exercises, have conversations,
and apply what they have learned. With this method, learning becomes more student-centered rather than
teacher-centered.

6. Adaptive Learning Systems: These systems tailor learning experiences to each student’s unique
needs, skills, and learning pReferences using artificial intelligence and data analytics. These technologies
maximize learning results by varying the speed, material, and feedback.

7. Virtual reality (VR) and augmented reality (AR): These two forms of technology offer students
immersive, interactive learning settings in which they may investigate virtual worlds, carry out experiments,
and participate in simulations that improve their comprehension and memory of difficult subjects.

8. Digital Storytelling: Using multimedia tools, digital storytellers produce and distribute narratives,
films, and presentations that immerse students in the educational process. It encourages students' critical
thinking, creativity, and communication abilities.

Pedagogical educational technologies offer educators innovative ways to enhance instruction, engage
students, and promote active learning. By leveraging these tools effectively, educators can create dynamic
and interactive learning environments that cater to the diverse needs of 21st-century learners.

Discussion. The study’'s conclusions highlight how crucial it is to adopt pedagogical educational
technologies in order to improve teaching strategies and maximize student learning opportunities. Every
kind of educational technology has its own advantages and presents teachers with chances to create
creative lesson plans, encourage teamwork, and support student-centered learning. Teachers are better
equipped to meet the changing requirements of 21st-century students and promote a culture of continual
improvement in the classroom when they use a wide variety of educational tools.

Pedagogical educational technology, often known as educational innovation, is utilized in the process
of teaching. "Pedagogical education" is another term for educational innovation. Club of Rome introduced
the term "pedagogical education” for the first time in 1979. Innovations in education can be classified into
multiple categories. Education that gives students the freedom to develop their own fresh ideas, advanced
ideas, norms, natural acceptance of rules, skills developed by others, and pedagogical abilities.

Researchers claim that innovations in education result in the following modifications:

whole overhaul of the educational system;
modifications to the learning process;
adjustments to pedagogical theory;
modifications to teacher activities;
revitalization of student activities;
adjustments to pedagogical technology;
revisions to the curriculum.
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Innovation refers to an action that possesses the characteristics of a short-term, integrated system
and is limited to altering certain aspects of the system. Innovation is defined as the ability to significantly
alter anything. modifications to the format, strategies, and tools of instruction; adjustments to the way the
educational system is run; Modifications to the learning outcomes and objectives.

Conclusion. To sum up, pedagogical educational technologies are essential for transforming
conventional teaching methods and creating learning environments that are focused on the needs of
the students. Teachers can improve learning outcomes, encourage active student involvement, and
improve instructional delivery by embracing a range of educational technologies. To ensure the complete
development of pupils in the digital age, educators must keep up with evolving technology and find
innovative methods to incorporate these tools into their teaching techniques.
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THE NECESSITY OF LEARNING FOREIGN LANGUAGE BY
VOCABULARY ACQUSITION
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AHHOTaumsN: B cTaThe 06CyXKeHbl Hanbosiee BaXKHbIe 3/1eMeHTbI, 06ecreYnBaroLLme 1 OnpeaestoLme
3 eKTMBHOCTb NpenogaBaHUst MHOCTPAHHOMO 513biKa, B YaCTHOCTY, MPEenojaBaHusl IEKCUKM Ha Kypcax
ESPR 4TO cTaHOBUTCS MPOGAEMO A5 YINTENEN aHIIMACKOrO S3biKa.

KnioueBble cnoBa: r1ogxos, y4ebHble c/ioBapy, CTPYKTYpa s13biKa, CryYaiHoe n3yyeHme CroBapHOro
3arnaca, HaMepeHHOe N3y4eHme C/I0BapHOro 3arnaca, y4ebHble nocobums.

Introduction. Teaching vocabulary, especially in ESP courses is becoming a challenge for English
Language Teachers. Vocabulary is an inseparable part of any teaching syllabus and vocabulary should be
taught on a well-planned and regular basis. It is essential to carefully decide what vocabulary will be selected
for teaching, and what approach or activities will be used to teach it to the students. It is believed that
ESP combines subject matter and English language teaching. This approach can be highly motivating for
students because students are able to apply what they learn in their English classes to their main field of
study, whether it be law, computing, business, tourism, etc. Being able to use the vocabulary and structures
that they learn in a meaningful context reinforces what is taught and increases their motivation. Nevertheless,
ESP concentrates more on language in context than on teaching grammar and language structures.

Another interesting fact is that ESP words are perceived as more complex than general words and they
should spend more time learning them. This is probably due to the fact that collocations are very frequent
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in ESP and combining them correctly requires more effort. There are specific types of collocations in ESP
which cause [14].

It is known that among the most important elements that ensure and determine the effectiveness
of teaching a foreign language, one of the first places belongs to teaching aids. The number and nature
of teaching aids used in the practice of teaching English testify to their diversity and even abundance.
Teaching aids are designed to assist students in the perception, and memorization of new material, during
its training. While learning autonomy offers a choice not only of how to study, but also of what and when
to learn in order to achieve the goal set for oneself. Vocabulary plays an important role in mastering a
foreign language. The totality of words in a language makes up the vocabulary. Vocabulary as the leading
component of verbal communication appears in speech in interaction with grammar and phonetics.
Working with educational dictionaries in English lessons is aimed at enriching students' vocabulary. It
provides a wealth of vocabulary in English as one of the signs of their general development. Therefore, it is
very important to teach students how to use dictionaries to master the English language. Working with a
dictionary develops in students the need for an independent and creative search for words necessary for
speech activity, and significantly expands information about the lexical richness of the studied language.

Materials. From the research, we know that vocabulary supports reading development and increases
comprehension. Students with low vocabulary scores tend to have low comprehension and students with
satisfactory or high vocabulary scores tend to have satisfactory or high comprehension scores.

The report of the National Reading Panel states that the complex process of comprehension is critical
to the development of children’s reading skills and cannot be understood without a clear understanding of
the role that vocabulary development and instruction play in understanding what is read (NRP, 2000).

Chall's classic 1990 study showed that students with low vocabulary development were able to
maintain their overall reading test scores at expected levels through grade four, but their mean scores for
word recognition and word meaning began to slip as words became more abstract, technical, and literary.
Declines in word recognition and word meaning continued, and by grade seven, word meaning scores had
fallen to almost three years below grade level, and mean reading comprehension was almost a year below.
Jeanne Chall coined the term “the fourth-grade slump” to describe this pattern in developing readers (Chall,
Jacobs, and Baldwin, 1990).

Incidental and Intentional Vocabulary Learning.

How do we close the gap for students who have limited or inadequate vocabulary? The National
Reading Panel (2000) concluded that there is no single research-based method for developing vocabulary
and closing the gap. From its analysis, the panel recommended using a variety of indirect (incidental) and
direct (intentional) methods of vocabulary instruction.

Incidental Vocabulary Learning. Most students acquire vocabulary incidentally through indirect
exposure to words at home and at school—by listening and talking, by listening to books read aloud to
them, and by reading widely on their own. The amount of reading is important to long-term vocabulary
development (Cunningham and Stanovich, 1998). Extensive reading provides students with repeated
or multiple exposures to words and is also one of the means by which students see vocabulary in rich
contexts (Kamil and Hiebert, 2005).

Intentional Vocabulary Learning

Students need to be explicitly taught methods for intentional vocabulary learning. According to Michael
Graves (2000), effective intentional vocabulary instruction includes:

« Teaching specific words (rich, robust instruction) to support understanding of texts containing those words.

« Teaching word-learning strategies that students can use independently.

- Promoting the development of word consciousness and using wordplay activities to motivate and
engage students in learning new words [18].

Methods. Recently, in the methodology of teaching foreign languages, there has been a tendency to
abandon teaching a commonly used foreign language (General English) in favor of such an organization of
the educational process, in which the needs of foreign language learners are consistently and systematically
taken into account. Students are focused on a set of tasks facing them, that is, on a well-defined category
of vocabulary or, depending on the goals and objectives, a combination of several categories.
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A lot of teaching tools have been developed (textbooks, manuals, training computer programs,
reference materials, various dictionaries of both common and professional vocabulary, published both in
Russia and abroad), intended for various categories of students studying a foreign language both as the
subject of their activity and as a means of its implementation (English for Special Purposes/ESP). As a rule,
in textbooks and teaching aids, the vocabulary to be studied is placed in the dictionaries accompanying
each section or given at its end (vocabulary, glossary). These dictionaries are minimum dictionaries, which
are made in the form of lists, presented, as a rule, in alphabetical order or in the order of their use in texts,
and which are intended mainly for the independent work of students. Such lists only record the volume
and composition of the vocabulary to be assimilated and perform a reference function but do not meet the
needs of the educational process in that part of it that concerns the effective and controlled formation of
vocabulary.

If vocabulary building is determined as the central purpose of the ESP class, countless techniques
help in this regard. Teachers can mix methodologies or select only those aspects they feel most help their
learners. Itis important to teach vocabulary in such a way as to help learners make sense of future problems
and encourage continuous learning. In spite of vocabulary acquisition being perceived as a boring activity
by the learners, it is possible to teach ESP vocabulary without making it a chore or even without the perfect
amount of motivation from the learners. The teachers can improve their strategy and turn the learning of
ESP vocabulary into a pleasant experience.

According to internet resources, | used in my research work, the techniques were divided into 4 Different
Types of Reading:

Skimming

Skimming, sometimes referred to as gist reading, means going through the text to grasp the main idea.
Here, the reader doesn't pronounce each and every word of the text but focuses their attention on the main
theme or the core of the text. Examples of skimming are reading magazines or newspapers and searching
for a name in a telephone directory.

Scanning

Here, the reader quickly scuttles across sentences to get to a particular piece of information. Scanning
involves the technique of rejecting or ignoring irrelevant information from the text to locate a specific piece
of information.

Intensive Reading

Intensive reading is far more time-consuming than skimming and scanning as it needs the reader’s
attention to detail. It involves close reading that aims at the accuracy of comprehension. Here, the reader
has to understand the meaning of each and every word.

Extensive reading

Extensive reading lays more emphasis on fluency and less on accuracy. It usually involves reading for
pleasure and is more of an out-of-classroom activity. It is highly unlikely for readers to take up the extensive
reading of text they do not like [9].

As an example of using reading during classes while learning a foreign language for vocabulary
acquisition can be divided into 3 different reasons:

1. Academic reading which includes:

General interest articles (in magazines, newspapers, etc.)

Technical reports, professional journal articles

Reference material (dictionaries, online encyclopedias, etc.)

Textbook, thesis

Essays, papers

Test directions

Editorials and opinion writing

2. Job-related reading which includes:

Message

Letters/ e-mails

Memos
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Reports

Schedules, labels signs, announcement

Forms, applications, questionnaires

Financial documents

Directories

Manuals, directions

3. Personal reading which includes:

Newspapers and magazines

Letters, e-mails, greeting cards, invitations

Message, notes, lists, blogs

Schedules (train, bus, plain, etc.)

Recipes, menus, maps, calendars

Advertisement (commercials, want ads)

Novels, short stories, jokes, drama, poetry

Financial documents (e.g., checks, tax forms, loan applications)

Forms, questionnaires, medical reports, immigration documents

Comic strips, cartoons. (Brown, 2010, p.226)

There are avariety of reading activities which students can have interaction with, and frequently students
read personal reading because these types of reading catch their attention and are more interesting for
them, and at the same time they learn new words.

When students learn vocabulary through reading, they also improve their reading skill, so they obtain
two benefits, the vocabulary knowledge and that skill. Chall (as cited in Nation, 2001) mentions that
vocabulary knowledge can help reading, and reading can contribute to vocabulary growth. Thus, both
have a relationship to each other. A text tends to have a wide variety of vocabulary, making it a better
resource for acquiring a broader range of words (Schmitt, 2000). As a result, the readers can learn a ot of
vocabulary when they are reading because the vocabulary is first learned receptively, and then develop to
become known productively. [12]

Using synonyms and antonyms

A technique often used by teachers, especially at low levels, is to explain words by using a synonym
or antonym. In many respects this is a flawed idea. Firstly, because many of the words will be of a similar
level and, if a student doesn't know one, then they won't know the other, i.e. if a teacher wants to elicit black
and they say it's the opposite of white then this is unlikely to be helpful as the students probably don't know
white. Secondly, it can be very misleading as very few words have a direct antonym. For example, what's the
opposite of old? Is it new or young? Both, but then that becomes confusing. Thirdly, many words have more
than one antonym or synonym all with similar meanings, so which do you use? For example, the opposite
of happiness could be sad or unhappy, it often depends on the context [16].

Conclusion. Some authors suggest concepts to make an easy way of vocabulary acquisition: 1. Read
something interesting and at the right level.

The first step is to make sure students have access to appropriate reading materials. But what do we
mean by appropriate?

Firstly, the readings need to be interesting. Students need motivation to read on, and they'll be much
more engaged with a text that they enjoy reading.

Secondly, readings need to be at the right level. Take a look at this quote from linguist Stephen Krashen:

“The best methods for language acquisition are those that supply comprehensible input in low anxiety
situations. Any reading should form “comprehensible input.” Essentially, this means that reading should
fall into a kind of “Goldilocks zone” in terms of difficulty: Not too difficult, not too easy, but just challenging
enough that learning can take place.
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INSPIRING SECONDARY STUDENTS TO WRITE
EFFECTIVELY AND ENCOURAGING THE COMPETENCE OF
WRITING GRADES FROM 5TO 9
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Annotatsiya. Magolada oquvchilarning savodxonligini oshirish kop jihatdan ularning yaxshi yozish
qobiliyatini o'stirish bilan bog'ligligi asoslanib, yozish oquvchilarga oz goya va fikrlarini ifoda etish,
tushunchalarga izoh berish va hodisalarni tushuntirish, axboronit tahlil gilishda asosiy aloqa vositasi ekanligi
e'tirof etilgan.

Kalit so'zlar: konstruktiv fikr-mulohazalar, amaliy faoliyat, qo'llab-quvvatlovchi sharhlar, konstruktiv
tangid, ichki motivatsiya, shaxsiy aloga, konstruktiv tanqid, texnologiya va multimedia.

Writing is a fundamental ability that is not limited to the classroom. It is the basis for critical thinking,
effective communication, and self-expression. Students start the process of developing their writing
skills as early as grades 5 through 9, setting out on a transformative path to become proficient in this
indispensable craft. Teachers have a critical role in creating an environment that supports young writers'
development throughout these early years. Let's explore the subtleties of developing writing proficiency
during this critical stage of education.

Students move from fundamental writing skills to more complex forms of expression in grades 5
through 9. They learn basic writing skills at this point, like grammar, spelling, and sentence structure. To
reinforce these building blocks, teachers use a comprehensive strategy that incorporates engaging teaching,
constructive feedback, and hands-on activities. Students get a greater understanding of language's nuances
and start to appreciate its intricacies through stimulating writing prompts, group projects, and creative
tasks. Writing is all about diversity, and grades 5 through 9 are ideal for experimenting with a wide range
of literary genres. Students are encouraged to try out a variety of writing formats and styles, from narrative
essays to persuasive speeches. Through experimenting with different genres, they broaden their toolkit
of writing approaches and find their own voice. Furthermore, reading a variety of literature helps children
develop their critical thinking abilities and gives them a more comprehensive perspective on the world.
Writing is a process that calls for critical thinking and problem-solving abilities; it's not just about putting
words together. Students in grades 5 through 9 gain the ability to reason logically, support their claims
with facts, and express themselves clearly. They develop their skills in creating ideas that are compelling
and effectively defending them through debate clubs, literary analysis, and brainstorming sessions. The
development of critical thinking skills provides children with a lifetime tool for overcoming difficult situations
and establishes the foundation for academic achievement. Writing is vitalized by creativity, which gives
ordinary words life and inventiveness. Young authors can explore and develop this natural inventiveness in
grades 5 through 9. Students are urged to use their imaginations and think creatively through storytelling,
poetry writing, and multimedia projects. Through embracing their creativity, kids get the self-assurance
to take chances, investigate novel angles, and stretch the bounds of acceptable expression. Students are
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empowered to realize the full potential of their creative abilities and a culture of self-discovery is fostered
by their ability to innovate.

Inthe current digital era, technology can be a strong motivator forimproving writing skills. Digital tools and
platforms that support multimedia storytelling, interactive feedback, and collaborative writing are introduced
to students in grades 5 through 9. Students have access to a wealth of resources that enhance their writing
experiences and broaden their understanding of digital literacy, ranging from word processors to online
publication platforms. Educators may cultivate a culture of creativity and flexibility by utilizing technology to
build dynamic learning environments that meet the varied needs and learning styles of students.

Above all, developing a growth attitude is the cornerstone of the writing competency journey from
grades 5 to 9. Pupils are urged to take on obstacles, grow from failures, and never give up on their goals
of success. By utilizing a blend of supportive comments, constructive criticism, and internal motivation,
teachers cultivate in their pupils the notion that their writing abilities are flexible and subject to ongoing
development. Through the development of resilience, tenacity, and a lifetime love of learning, this growth
mindset equips pupils to write with conviction and confidence in the face of constant change. When taught
properly in schools, writing may be a fun and fulfilling hobby. In any school, fostering our students' agency
as writers and recognizing their voices as young people with something to say are commendable goals.
We want our pupils to gain proficiency in writing so that they can at least exit the educational system with a
basic understanding of the talent. Writing is another crucial life skill. We are aware that writing in secondary
schools reaches a critical point in KS4. We want our pupils to succeed academically, and one way to do
this is by helping them write well on tests. For them, written results are very important. Although teaching
writing at the secondary level requires a range of instructional approaches and is a difficult talent, | wonder
how many of us have really examined the ways in which writing is taught across the curriculum? Writing is
difficult because it requires us to utilize our motor abilities to manipulate a pen or keyboard and to generate
ideas that we can turn into words and phrases. At the same time, proper spelling and punctuation require
our focus. Writing is a process rather than a single thing, therefore having the ability to plan and review is
equally crucial. Everything is based on writing motivation.

Writing is a transforming process that enables people to convey themselves, explain ideas, and
interact with the world around them. It's not just about putting words on paper. In the context of secondary
education, developing strong writing abilities is crucial for students' academic achievement as well as for
giving them the tools they need to prosper in a society that is becoming more complex and linked. These
are some methods to help motivate and inspire high school pupils to reach their greatest writing ability.

a. FosteraPersonal Connection: Begin by assisting students in seeing the importance and importance
of writing on an individual basis. Urge them to research subjects that are in line with their enthusiasms,
desires, and life experiences. Students are more probable to be involved, motivated, and invested in the
process of writing when they have a personal connection to the piece.

b. Accept Creativity and Choice: Give pupils the chance to express themselves creatively and freely by
using a variety of writing styles and forms. Give pupils options for their tasks so they can choose subjects
that pique their interest and inventiveness. Encouraging kids to express themselves freely via writing,
whether it be in the form of a poem, essay, or short story, allows them to be honest.

c. Encourage a Growth mentality: Promote a growth mentality in writers by stressing the value of
tenacity, resiliency, and ongoing development. Urge kids to see barriers as opportunities for learning and
development rather than as failures and hurdles. When kids believe they can improve and hone their writing
abilities over time, they grow into more self-assured and independent learners.

d. Offer Constructive criticism: Give students timely, detailed, and constructive criticism on their work
that identifies both their strong points and their places for development. Give special attention to organizing,
lucidity, coherence, and the utilization of additional information and proof. Motivate students to actively seek
out input from mentors, teachers, and peers in order to improve their interactive writing abilities.

e. Create a Writing Community: Establish a welcoming and inclusive writing community in which
students feel comfortable sharing their work, exchanging ideas, and collaborating with their peers. Organize
writing workshops, peer review sessions, and literary events to build community and creativity. Students
gain a better understanding of the significance of writing as a collaborative endeavor by praising each
other's triumphs and offering assistance throughout obstacles.
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f. Incorporate Technology and Multimedia: Use technology and multimedia resources to improve
the writing experience and cater to different learning styles. Allow students to try out digital storytelling,
blogging, podcasting, or video creation as alternative avenues of expression. By leveraging technology,
students can explore new pathways of innovation and interaction in their

g. Encourage Authentic Audiences: Give students chances to present their writing to audiences
outside of the classroom. Connecting students with real-world audiences, whether through online forums,
writing contests, or publishing in school newsletters, inspires them to produce excellent work and feel
proud of their writing achievements.

h. Develop a Love of Reading: Help children develop a love of literature by exposing them to a wide
variety of texts and genres. This will promote a symbiotic link between reading and writing. Encourage
your pupils to examine and model their work after that of eminent poets, journalists, and writers. Through
engaging with the diverse range of language and narratives, students get a more profound understanding
of the discipline and art of writing.

i. Celebrate growth and Achievement: Give public recognition, prizes, and festivities to pupils who have
made writing growth and accomplishments. Display excellent writing samples, assemble author readings,
or make writing portfolios to recognize students’ diligence and commitment. You may further emphasize
the significance and fulfillment of writing as a worthwhile pursuit by praising their accomplishments.

It's a useful tool for teaching pupils that writing is a process of learning rather than a goal in itself.
Additionally, explain to them that writing is a difficult, disorganized, nonlinear process with many failed
beginnings. Assist them in determining the

+  Developing ideas

Finding a focus and a thesis

Composing a draft

Getting feedback and comments from others

Revising the draft by expanding ideas, clarifying meaning, reorganizing
Editing

Presenting the finished work to readers

Explain that writing is hard work.

It takes a comprehensive strategy that develops creativity, resilience, and a community of writers to
motivate secondary pupils to write well. Through the use of these tactics and concepts, educators may
enable children to unleash the potential of writing and set off on a path of self-exploration, self-expression,
and lifelong learning. The years from 5 to 9 are crucial for the development of writing skills because they
set the foundation for a lifetime of reading comprehension and creative expression. By creating a safe
space for learning, encouraging creativity, and utilizing technology effectively, teachers can equip students
to become skilled writers who use language with intention, passion, and accuracy. As we set out on this
life-changing adventure, let's sow the seeds of writing proficiency and raise a future of writers.
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AHHOTauuA. B JlaHHOM cTaThe MCCe[oBaHbl HKOAHCHI MPUMEHEHWS reiimmpukaymm B 06/1acTy
M3YYeHWs1 aHITIMACKOro s3bika. ABTOP MOKa3bIBAET, Kak reiiMmpukaLms MOXeT 6bITb YMEsO UCo/Ib30BaHa
He TOJIbKO /19 COAENCTBUS OBJaZleHNIO I3bIKOM, HO W 151 Pa3BUTUS FYGOKMX 3HaHMI S3bIKa.

KntoueBble cnoBa: reiimumpukaiys, MOTUBaLMS, 351EMEHTbI UIrPbl, MHTErPaLms TEXHOIOM I, INYHOCTHO-
OpPUEHTMPOBaHHOE 06yYeHWNE, WHTEPaKTMBHOE O6Yy4eHue, MpakTuka B Kracce, pa3paboTka y4YebHOM
nporpammbil.

Introduction. The integration of gamification into educational practices has revolutionized traditional
teaching methodologies by infusing elements of game design into non-game contexts. Gamification
harnesses the inherent motivational aspects of games to stimulate engagement, promote active
learning, and enhance overall learning outcomes. In the context of language learning, particularly English
language acquisition, gamification offers a promising avenue to address the challenges associated
with sustaining learner motivation, fostering proficiency development, and creating dynamic learning
environments.

Literature Review. Gamification in English language learning has garnered significant attention in
recent years, with scholars and educators exploring its potential to revolutionize language acquisition
processes. Research studies have underscored the multifaceted benefits of gamification, including its ability
to enhance learner motivation, facilitate autonomous learning, and promote collaborative engagement.
Moreover, gamified language learning environments have been shown to provide learners with opportunities
for meaningful language practice, immediate feedback, and personalized learning experiences.

Various gamification strategies have been employed in English language classrooms, ranging
from point-based systems and badges to leaderboards and immersive quest-based learning. These
mechanisms serve to incentivize learner participation, track progress, and foster a sense of achievement
and competitiveness. Additionally, gamification facilitates the integration of authentic language use in
simulated contexts, thereby enhancing learners’ communicative competence and real-world applicability
of language skills.

Despite the evident benefits, challenges exist in the effective implementation of gamification in English
language learning. Educators must navigate issues related to balancing game elements with pedagogical
objectives, designing culturally relevant and inclusive gaming experiences, and addressing the diverse
needs and pReferences of learners. Furthermore, considerations regarding technological infrastructure,
teacher training, and assessment methods pose additional complexities in integrating gamification into
language learning curricula.

Methods. To investigate the efficacy of gamification in English language learning, researchers have
employed diverse methodological approaches, including experimental studies, surveys, case analyses,
longitudinal research designs, and ethnographic research methods. Experimental studies typically involve
comparing the learning outcomes of learners exposed to gamified language learning activities with those
engaged in traditional instruction. Surveys and questionnaires are utilized to elicit learner perceptions,
attitudes, and pReferences towards gamification, while case analyses provide insights into the practical
implementation and outcomes of gamified language learning initiatives in authentic classroom settings.
Longitudinal research designs allow for the examination of the long-term effects of gamification on
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language proficiency development and learner motivation, while ethnographic research methods offer
insights into the socio-cultural dimensions of gamified language learning environments.

Discussion. The integration of gamification into English language learning holds immense potential to
transform conventional pedagogical practices and revolutionize the learning experiences of learners. By
leveraging the motivational elements inherent in games, educators can create immersive and interactive
learning environments that captivate learners’ interest, stimulate curiosity, and foster intrinsic motivation.
Gamification encourages active participation, exploration, and experimentation, thereby enabling learners
to develop language skills in a dynamic and engaging manner.

Furthermore, gamified language learning experiences can be tailored to address specific language
competencies, including vocabulary acquisition, grammar proficiency, listening comprehension, and
speaking fluency. Through gamified activities such as language quests, role-playing simulations, and
interactive storytelling, learners are provided with authentic opportunities to practice language skills in
meaningful contexts, thereby enhancing their communicative competence and linguistic proficiency.

However, the successful implementation of gamification in English language learning necessitates
carefulplanning, pedagogical alignment, ongoing support fromeducators, and collaboration with educational
technology experts. Itis essential for educators to design gamified activities that are aligned with curricular
objectives, scaffold learning experiences to accommodate learners’ varying proficiency levels, and provide
opportunities for reflection and metacognition. Additionally, educators must foster a supportive learning
environment that encourages collaboration, creativity, and risk-taking, thereby empowering learners to take
ownership of their language learning journey.

Conclusion. In conclusion, gamification represents a powerful pedagogical tool that has the potential
to revolutionize English language learning by harnessing the motivational power of games to engage
learners, foster proficiency development, and cultivate a deeper appreciation for the English language. As
technology continues to evolve, gamification offers new possibilities for creating dynamic and immersive
learning experiences that cater to the diverse needs and pReferences of learners. However, the successful
integration of gamification into language learning curricula requires careful planning, pedagogical alignment,
ongoing research, collaboration, and investment in educational technology infrastructure. By embracing
gamification as a transformative approach to language learning, educators can empower learners to
become confident, competent, and lifelong communicators in the English language.
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AHHOTaums. B cTatbe paccmaTpyBaeTCsl 3HaYeHWe MEPEKIFOYEHNST Koaa, AEUCTBUS WK MPaKTUKn
YyepegoBaHunAa AByX nin 60/1ee A3bIKOB BO BpeMs pa3roBopa B COBPEMEHHOM cpese O6yquMFI s3blka. ABTOP
[10OKa3bIBAET Kak rNepexkrnvyYeHne Koga MOXeET PaBHATbCH C COBPEMEHHbIMW MeToA4aMmn O6yLieHMFI, Taknmmn
Kak O6y‘-IeHMe KOMMyHMKaTMBHOW pedn nin o6yL/eHme A3bIKY Ha OCHOBE 3a/au.

KnioueBble cnoBa: Mepek/itoveHne Kofa, COBPEMEHHOe O6y‘-l€HM€ A3blKa, cTpaterimn O6y‘4€HMFI,
rnoagxofbl, KOMMYHWKaTNBHOE o6yqume A3bIKa, oéyqume A3blKa Ha OCHOBE 3a/jay, ayTeHTM‘-IHbIVVI A3bIK.

Introduction. Language is a dynamic tool for human communication that surpasses strict linguistic
rules. Code-switching is a practice where speakers switch between multiple languages or dialects in a single
conversation. This phenomenon has gained attention in the field of education, particularly in language
teaching. As language education methods progress, teaching languages now focuses on authentic language
use. This shift recognizes the diversity and richness of language, promoting teaching practices that reflect
the dynamic nature of linguistic interactions. The purpose of this article is to explore the relationship between
code-switching and modern language teaching. It demonstrates how this phenomenon can be utilized as a
valuable tool for teaching by examining the theoretical basis of code-switching and its practical implications
in educational settings. Through the perspective of contemporary language teaching methodologies, it will
investigate how code-switching aligns with and enhances the language learning experience. Moreover, as
the article explores the complex world of code-switching in language education, it is discovered that it not
only connects different languages but also boosts our knowledge of language and culture. Hence, this paper
aims to motivate educators and instructors to adopt innovative methods that foster linguistic proficiency,
cultural understanding, and effective communication among learners.

Concept of code-switching. Code-switching is a linguistic phenomenon that is commonly observed
in multilingual societies, involving the smooth transition between two or more languages or linguistic
variations within a single conversation. This complex interaction of languages demonstrates a flexible
use of language and an adaptability to different cultural contexts, which can be seen in diverse settings
around the globe. For instance, in Uzbekistan, bilingual speakers may effortlessly switch between Uzbek
and Russian in their everyday conversations, reflecting the diverse cultural and linguistic landscape of the
country. According to Trudgill (2000), bilingual individuals use code-switching to express multiple identities
at the same time, showing the complex relationship between language, culture, and social identity.

The domain of code-switching offers various types that provide detailed insights into its manifestation.
Canagarajah (1995) acknowledges that researchers have categorized three specific types of code-
switching: tag-switching, inter-sentential switching and intra-sentential switching. Tag-switching is the
smooth incorporation of a tag phrase from one language into another, commonly observed in greetings,
farewells, and other frequently used expressions. This type of code-switching acts as a linguistic bridge,
helping speakers to stay fluent while incorporating elements of their multilingual abilities into conversation.

Intra-sentential code-switching, which occurs when individuals incorporate elements from multiple
languages within a single sentence or utterance, demonstrates the flexibility of linguistic boundaries (Gumperz,
1982). Let's imagine a scenario where a bilingual speaker of Uzbek and English says, “Xozir supermarketga
shopping gilishga ketyapman”. In this case, the speaker seamlessly combines Uzbek and English to express
their intention, blurring the linguistic boundaries while ensuring coherence within the discourse.

Inter-sentential code-switching, on the other hand, refers to the practice of changing languages
between sentences or clauses within a conversation (Schmidt, 2014). For instance, a bilingual speaker of

|I. TiL 0'QiTISH MUAMMOLARI VA ULARNING YANGI PEDAGOGIK TEXNOLOGIYALAR ASOSIDAGI YECHIMLARI SHU'BASI



"ISFT" llmiy-uslubiy jurnal 1/1-2024 (maxsus son) www.jurnal.isft-ilm.uz 17

Russian and English might say, “laBaln Kynium HOBbIV devices, 1 ycTaHOBMM B HUX upgraded programs”.
This deliberate switching between Russian and English allows the speaker to express different ideas or
highlight specific points, illustrating the fluidity of multilingual communication.

Furthermore, code-switching is guided by sociolinguistic norms and communication strategies,
demonstrating the intentions and social dynamics of speakers (Hussein et al., 2020). For example, in a
study place with different cultures, students may switch between English and their native language to
create a sense of unity and acceptance, illustrating how language can be a tool for social interaction.
Adriosh and Razi (2019) state that bilingual individuals may employ code-switching to establish a sense of
solidarity with a specific linguistic community or convey their cultural identity

Code-switching in Language Education. Code-switching is not only studied in sociolinguistics but also
has relevance in language education. This part of article will investigate the application of code-switching
in language classrooms, its role in enriching language learning results, and examples of how educators
integrate code-switching into their instructional approaches. Teachers frequently use code-switching as a
teaching strategy to assist students in acquiring language skills, improving comprehension, and fostering
cross-cultural understanding. Also, students may use code-switching as a strategy to overcome language
challenges, especially when expressing themselves freely or encountering unfamiliar words or concepts.
Therefore, code-switching provides a valuable perspective for scholars and educators to understand the
intricate dynamics of language use and identity negotiation in different linguistic contexts.

In modern language teaching environments, code-switching is frequently employed as a scaffolding
strategy to support students' language acquisition process. According to Cook (2001), teachers often
interpret maximizing the use of the target language as completely excluding the use of the first language in
foreign language classrooms. Educators may purposefully integrate features of students' first languages
or regional dialects with the target language to offer explanations, facilitate understanding, and strengthen
language patterns. Moreover, code-switching can function as a tool for promoting cultural authenticity and
fostering a welcoming classroom atmosphere that values linguistic diversity.

The utilization of code-switching is a vital tool in supporting language acquisition and comprehension
among learners. According to Hussein et al. (2020), through the integration of familiar linguistic elements
from students' native languages or dialects into the target language instruction, educators can offer
comprehensible input and assist in scaffolding learners’ grasp of new language concepts. Furthermore,
code-switching aids in fostering connections between languages, thereby enhancing learners' overall
language proficiency and communicative competence.

Teachers utilize a variety of methods to integrate code-switching into their teaching practices. One
common strategy involves offering bilingual explanations or translations of important vocabulary and
concepts to ensure that students understand the material. For instance, a teacher might switch between
languages to clarify the meaning of a word by providing its translation in the students' native language.
Moreover, educators may prompt students to code-switch during communicative tasks, enabling them
to express themselves more effectively in multilingual settings. Additionally, code-switching can be
strategically employed during language drills or grammar exercises to strengthen language skills and
emphasize differences between languages.

The Benefits and Challenges of Code-Switching in Language Teaching. Code-switching is a powerful
tool that can enhance student engagement in language classrooms by effectively connecting students’
linguistic backgrounds with the target language used for instruction. Having integrated aspects of students’
first languages or dialects into their lessons, teachers create a sense of familiarity and ease, thereby making
the learning experience more relatable and accessible. Cook (20071) highlights the importance of using the
first language for tasks such as explaining grammar, organizing activities, managing student behavior,
and conducting assessments. This practice effectively bridges the gap between students’ linguistic
backgrounds and the target language of instruction, facilitating a deeper understanding and connection to
the subject matter. As a result, students are more likely to actively participate and engage in the learning
process. For instance, imagine a language classroom where most students are bilingual, proficient in
English and Uzbek. The teacher recognizes the students' diverse linguistic backgrounds and effortlessly
combines both languages during instruction (Bilgin, 2016). When teaching complex grammar or vocabulary,
the instructor switches between English and Uzbek to ensure that all students understand the explanations. This
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strategy caters to the diverse languages present in the classroom and empowers students to actively participate
in their education. Students become more confident in expressing themselves in multiple languages, leading to
increased involvement and interaction during class discussions, group activities, and language practice sessions.

Moreover, when teachers switch between languages to explain or reinforce language structures,
students gain a more comprehensive understanding of the target language and how it is used in real-
life situations. Consider a situation where a language teacher is introducing a new vocabulary term in an
English language class for Uzbek students. The teacher observes that certain students are having difficulty
understanding the meaning of the word “crop” in isolation. To aid comprehension, the teacher smoothly
transitions to Uzbek, providing a brief explanation: "In Uzbek, 'crop' is equivalent to “hosil”. Through the
integration of translation and code-switching from English to Uzbek, the educator offers learners an extra
linguistic signal to link the unfamiliar vocabulary with their pre-existing language skills. This method serves
to elucidate the word's significance while also strengthening the bond between the second language and
the students’ mother tongue, thereby aiding in the understanding and memorization of new vocabulary.

On the other hand, the challenge of code-switching is often linked to negative language ideologies
and the stigmatization of particular language varieties. As stated in Wardhaugh (2011), in educational
environments, there is a preference for standard language norms and a bias against non-standard varieties.
Consequently, code-switching to non-standard or vernacular forms may be seen as incorrect and face
disapproval or discrimination. For example, think about a situation where a student switches back and forth
between their native language and the target language during a class discussion. The teacher criticizes the
student for not speaking “properly” and demands that they only speak in the target language. This can make
the student feel embarrassed or inadequate about their language abilities. As a result, language biases
and negative attitudes towards code-switching can worsen inequality and power imbalances in schools,
affecting students’ social and academic well-being. However, studies have shown that teachers often switch
between languages to help students differentiate between the target language and the first language to
prevent negative transfer, with inter-sentential code-switching being the most common form (Altun, 2019).

Code-switching in Modern Approaches of Language Teaching. The field of modern language
teaching has witnessed a transformation in its methodologies, with a focus on enhancing communicative
competence, authentic language use, and learner-centered instruction. Two prominent methodologies that
exemplify this shift are communicative language teaching (CLT) and task-based language teaching (TBLT).
These approaches prioritize meaningful communication, task-based learning activities, and the integration
of language skills in real-life contexts.

Communicative Language Teaching is an instructional approach to language education that places
emphasis on the development of learners' ability to commmunicate proficiently in real-life scenarios. The
fundamental principle of CLT is that language learning should be centered around the learner and foster
interactive engagement, with a strong focus on meaningful communication and language usage (Richards
& Rodgers, 2001). In a CLT classroom, students learn language through interactive tasks like role-plays,
simulations, and information-gap activities, which require them to communicate in the target language to
accomplish specific goals. Code-switching is commonly incorporated into CLT to reflect real-life language
use. For instance, students might participate in a role-play scenario set in a restaurant, where one student
takes on the role of a customer placing an order while another student acts as the waiter. The incorporation
of code-switching in these activities allows for a more realistic representation of language use, as students
may switch between their native language and the target language to discuss menu options, inquire about
the food, and make requests. In a role-play task, students may switch between their native language and
the target language to negotiate meaning and express themselves more effectively (Ellis, 2003).

Task-Based Language Teaching (TBLT) is a methodology in language education that emphasizes
the utilization of real-world tasks as the central component of instruction. These tasks are meaningful
activities that prompt learners to apply the target language in order to achieve a particular aim or objective.
In addition, language acquisition in a TBLT classroom is achieved through the completion of tasks like
problem-solving activities, information-gap tasks, and project-based assignments. The integration of code-
switching in TBLT serves to enhance comprehension, facilitate communication, and provide support for
language learning. Project-based tasks involve students in researching, planning, and sharing information
about a particular subject or theme. For example, students can work together on a multimedia project
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that investigates environmental problems in their community. While conducting research, students may
switch between languages to access useful resources or gather information from different sources. By
incorporating code-switching into project-based tasks, teachers motivate students to use their language
skills and participate in genuine exploration and inquiry. In a group project where students collaborate
to solve a problem, code-switching may naturally occur as students tap into their linguistic resources to
share ideas and negotiate solutions (Nunan, 2004). Code-switching in TBLT can assist learners in task
performance by offering them extra linguistic hints and aiding their language learning process. Permitting
students to switch between languages while doing tasks helps establish a supportive setting for learning,
enabling students to comprehend language input, discuss meanings, and cooperate with peers to
accomplish task goals.

Conclusion. In conclusion, code-switching holds great significance in contemporary language teaching
duetoits diverse functions. Having explored methodologies such as Communicative Language Teaching (CLT)
and Task-Based Language Teaching (TBLT), it becomes apparent that code-switching serves as an invaluable
pedagogical tool. It effectively enhances communicative competence, aids comprehension, and promotes
cultural awareness among language learners. Through the alignment of code-switching with these strategies,
instructors can establish inclusive and stimulating learning environments that prioritize linguistic diversity
and facilitate effective language acquisition. Hence, teachers can help students use the target language in
real-world and relevant circumstances by including code-switching into communicative tasks, role-playing
scenarios, information-exchange activities, problem-solving tasks, and project-based assignments.

Allin all, code-switching is more than a linguistic phenomenon; itis a pedagogical asset that can enhance
language learning experiences, facilitate intercultural understanding, and promote effective communication
within diverse linguistic communities. In their efforts to cultivate inclusive and successful language teaching
environments, educators acknowledge code-switching as a valuable instrument for fostering communicative
proficiency, cultural awareness, and linguistic empowerment among language learners.
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NMPEOBPA30BAHUE NMPEMNOOABAHUA AHITIUUCKOIO
A3bIKA: POJIb MOBWJIbHbIX MPUJTOXXEHUA U
MOBWUJIbHOI'O OBbY4YEHUSA

Ounana MYPTA3UHA,

Maructp rpynnbi 521-23 HanpaBrieHusi «AcTopus u Teopusi ne[arornkn»
Jxun3sakckuii rocyfapcTBeHHbIN NejarornyecKnii yHUBepcuTeT

3Amunb MYPTA3WH,

AccUCTeHT, [)Kn3aKCKuil NOINTEXHUYECKUI MHCTUTYT

AHHOTaUMSA: Y6y MaKonaaa MHInM3 TUIMHW YKUTULLAE MOBWIT U10Basap Ba MOGWUIT TabJIMMHUHI YPHU
macasacu EpUTUAraH. YHaa T yKuTuia Mooui TeEXHOOMrUSAapHW KYnaliHUHI a(h3a/inKaapy, XyCyCcaH,
Kynaviamri, Lwaxcra uyHanTupuaraHnmra, YivHaapaad oigananuil Ba OHalH-Kamoa 6uaaH MyIoKoT
KWL UMKOHUSTIIapy 6aEH KWIMHIaH.

Kanut cysnap: mo6ua maosanap, MO6WUA YKYB, MHITIN3 TUMHW YKUTULL, LIaxcra AyHanTmpuiraH
TabJIMM, YWMH YCYITW, OH/IaH->Kamoa.

C pasBUTMEM TEXHONOMMIA MOBUIBbHBIX YCTPOMCTB NpenodaBaHme aHrIMMCKOro A3blka cTano 6onee
JIOCTYMHbIM, MHTEPAKTUBHbBIM 1 3(MHEKTUBHBIM H6arofaps MOBUIbHbIM MPUIOXKEHNAM Y MOBUTbHOMY
06Yy4eHMto. 3TV MHHOBALUMOHHbIE METOABI OOYYEHNST HE TOMBbKO M3MEHSAIOT CMNOCOB, KOTOPbIM CTYAEHTbI
N3y4atoT aHMUIACKNIA A3bIK, HO M OTKPbIBAOT HOBblE BO3MOXHOCTM 719 06y4atoLLIMXCA U MpenofaBaTenei.
B naHHOM cTaTbe paccMaTpyBaETCs POJib MOOGUIBHBLIX MPUNOXEHUIA U MOOUBHOMO O6yYeHUa B
npenogaBaHumM aHrUICKOro A3blka.

B [aHHOM cTaTbe pacCMOTPEHbl MPEeMMYLLECTBA WCMONb30BaHNA MOOWUSbHbBIX TEXHOMOrUA B
ob6pasoBaTe/lbHOM MpoLecce v npeanaraeT 0630p KIHOYEBBIX aCMEKTOB, KOTOPble AenatoT MObUbHbIe
NpunoXeHna adEKTUBHbIM MHCTPYMEHTOM AN1A U3y4eHnst aHrMIACKOro si3bika [1]. ByayT paccMOTpeHbI
nepcoHanunsaumsa 0by4eHus, MrpOBON NOAXOA, AOCTYMHOCTb, BOSMOXHOCTb B3aVMOAENCTBUA C OHJIANH-
COOOBLLECTBOM M APYrMe aCneKTbl, KOTOpPble AeNar0T 3T TEXHOMOMMMN BaXKHbIM 31€MEHTOM B COBPEMEHHOM
06pasoBaHNN.

B KOHTEKCTe 6bICTPO MEHSIHOLLErocst MMpa 06pa3oBaHns 1 PacTyLLEeN 3aBUCUMOCTM OT LUMOPOBbIX
TEXHONOIUIA, MOHWMaHWE PO MOBUBHBIX MPUIOXKEHWUIA U MOOBUIBHOrO 06y4eHWs B MpenoAaBaHum
aHIIMACKOrO A3blka SIBNSETCS K/OYEBbIM AN YCNEWHON afantaumMm K HOBbIM 06pasoBaTeflbHbIM
TpeHaaM 1 AOCTUXKEHNA BbICOKMUX PE3YbTaToB B 06yYeHun [2].

B Mupe, rae MobunbHble TEXHOMOMMK CTany HEOTHEMSIEMON YacTbio HaLLen MOBCEAHEBHOM XUN3HN,
06pasoBaHmne He 0cTanochb B CTOPOHe. OCOBEHHO B KOHTEKCTE MPenoAaBaHns 1 N3yyYeHnsa aHrImMncKoro
A3blKa, MOOGUIIbHbIE MPUIOXEHUSA U MOOUIBHOE OBy4YeHMe UrpatoT KITKOUYEBYHO POMb B YJIydLLEHUN
AOCTYMHOCTM, 3MOEKTUBHOCTM 1 MHTEPAKTUBHOCTM 06pa3oBaTelbHOro npotecca.

NHTepakTMBHOE 06ydeHWe B BalleM KapmaHe. OJHOW M3 OCHOBHbIX MPUYMH MOMYIAPHOCTK
MOOBUNBHOIrO OBYyYeHNS ABASETCS ero yaobCTBO M AOCTYMHOCTb. MOBUAbHbIE MPUIOXKEHUS MO3BONSAOT
yyalmMmcs nonyyaTtb 4OCTYN K 06yYatoLmmM MaTepranam B to6oe BpeMs 1 B Nt060M MeCTe, NpeBpallas
KaxkAbliA CBOBOAHbBI MOMEHT B BOSMOXHOCTb A9 06ydeHns [3]. 3TO 0COBEHHO BaXKHO AN1A U3yYeHUs
aHIIMNCKOrO $13blKa, MOCKOJbKY MOCTOSIHHAA MpPaKTMKa W BOBMEYEHHOCTb SBASKOTCS KIIHOYEBbIMMU
(hakTOpamMu B IOCTUXKEHWM yCrexa.

MepcoHanM3npoBaHHbIn NoAxoA. Eule OAHMM NPeVMyLLECTBOM MOBWIbHBIX MPUAOXKEHU AN
M3YYEHUS aHTNIMICKOrO A3blka SIBAAETCA MX CMOCOBHOCTb K MepcoHanusaumn obydenuns [5). Bnarogaps
anropuTMaM agantauum v UHAMBUAYaNbHOW OLEHKE YPOBHA 3HAHWUI, MPUAOXKEHUS MOTYT npeanaratb
NONb30BATENO YHMKANbHbIE KYPCbl, YNPaXXHEHUA 1 3aaHns, COOTBETCTBYHOLLME €ro NoTPEBHOCTSAM U
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YPOBHIO BNaleHUst A3bIKOM. 9TO MO3BOAAET KaXA0My yyallleMycst pa3aBMBaTbCA B CBOEM CO6CTBEHHOM
Temne 1 Hanbonee apheKTUBHbLIM CMOCOHOM.

MrpoBoit noaxof K 06y4YeHnto. MHorne MobunbHble NPUIOXKEHNST ANA N3YYeHUst aHrIMMCKOro A3blka
MCMONb3YHOT UrPOBble 3NIEMEHTbI, YTOObI cAlenaTb 06ydeHne 6onee yBnekaTenbHbIM ¥ MOTUBUPYOLLMM
[4]. Bnarogaps 3aaaHusmM B opMe Urp, ydalmecs nonyyatoT BO3MOXHOCTb He TOMIbKO MOBbLICUTL CBOM
YPOBEHb BaeHMA 3bIKOM, HO M MPOBECTM BPEMSA C YAOBObCTBMEM. OTOT MFPOBOI MOAXOA CTUMYNMUPYET
yYalumxcst K perynspHoit npakTuke 1 noMoraeT chenaTb npouecc obydeHns 6onee adOeKTUBHbLIM U
pe3ynbTaTUBHbIM.

OHnNalH-coo6LLECTBO M MIHOBEHHast 0bpaTHas CBA3b. Ellle 0AHUM 3HAaYMMbIM acrieKTOM MOBUbHbIX
NPUNOXKEHU ANt 06YYEHUsT aHTIMIACKOMY $13biKy ABNAETCS BO3MOXHOCTb B3aMMOAENCTBUS C
APYTAMM yYalMMMCst U MONyYeHnss 06paTHOM CBA3WM OT npenofasaTenein v HocuTenein ssbika [6].
MHorve NpunoXeHns NpefocTaBNArOT AOCTYMN K OHNaiH-GopymMam, rae ydawmecs MoryT o6LlaTbCs,
06MeHMBaATbCA OMbITOM W MOMOraTb Apyr Apyry B u3ydyeHuu A3blka. Kpome TOro, BO3MOXHOCTb
MIFHOBEHHO MoJly4aTb 06paTHYHO CBA3b Ha BbIMNOMHEHHbIE 3aAaHnsa NO3BONSET yYalMMCS HENMpPePbIBHO
ynyylaTb CBOW HaBbIKM.

B aTOI cTaTbe Mbl paCCMOTPENN 3HAYMMOCTb M BaXKHOCTb MOBUIIbHBIX MPUIOXEHN 1 MOBUITBHOMO
06yYeHNs B KOHTEKCTe MpenodaBaHUst aHrMIACKOro A3bika. Mbl BbIABMAW, YTO MCMOMb30BaHMe
MOGUIbHbBIX TEXHOIOT NI B 06YYEHUIN aHTTMACKOMY S13bIKY MPUHOCUT MHOXECTBO NPEMMYLLIECTB, BK/HOYas
[IOCTYMHOCTb, NEPCOHaNN3aLmMto 06y4eHus, UFPOBOI NOAXOA 1 BOSMOXHOCTb B3aMMOLENCTBIS C OHMNaNH-
COO6LLIECTBOM. ATV MPEMMYLLIECTBA AieNatoT MOBUbHbIE MPUNOXKEHNS 3 dEKTUBHBIM MHCTPYMEHTOM /151
06YyYeHMA aHMTMIICKOMY $13bIKY, 06ecrneunBas yyalumcst LUIMPOKMIA CreKTp o6pas3oBaTelbHbIX PECYPCOB 1
BO3MOXHOCTb MHAMBWYaNM3npOBaHHOMO 06ydeHms. KpoMe Toro, MCNnofib3oBaHNe UrPoBbIX 9/1EMEHTOB
1 BO3MOXHOCTb O6LLEHWS C APYTMMI yYYaLLMMUCS Yepes OHMaiH-cooBbLLecTBa enatoT NPOLECT N3yYeHns
6onee yBnekaTesbHbIM Y MOTUBUPYIOLLM.

OaHaKo, He06X0AMMO MOMHUTb, YTO YCMELHOE NCNOb30BaHNe MOOUAbHBIX MPUNOXKEHW B 0OyYEHNN
aHrMIMCKOMY 513bIKY TPEBYET He TONbKO AOCTYMHOCTN TEXHOMOIMIA, HO M KOMMETEHTHOCTM NpenoaaBaTenei
W FOTOBHOCTW y4allMXCst K CaMOCTOATEeSIbHOMY 06y4eHnto [7]. B Lenom, MobusbHble MPUNoXeHUs ©
MOOWNbHOE OByYeHMe UrpatoT BaxKHYIO POSib B COBPEMEHHOM 06pasoBaHWK, M UCMOMNb30BaHNE UX B
KOHTEKCTe MpenoaaBaHusl aHMIMIACKOrO si3blka MOXET CYLIECTBEHHO YyYlIWTb 06pasoBaTesbHbIi
NpOLECC U pe3ybTaTbl 06yYeHNS.
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AHHOTaUMSA. B 1aHHOV CTaTbe UCCeAyeTCs BaxKHasi poJib TEXHONOMMA B 06yYeHMM si3bIKaMm, BbleseHbl
TPU OCHOBHbIX YCJIOBUS AJ151 UX 3(PPEKTUBHOIO MCrO/Ib30BaHMsI, 060CHOBAHO WX BIIMSIHWE Ha YJlydlleHne
pesynbTatoB 06y4YeHus] si3blkaM W COBEPLUEHCTBOBAHME WMHHOBALMOHHBIX MPaKTUK npenojaBaHus B
LiN(POBOM 06pa30BaHMM.

KnioueBble cnoBa: $3b/KkoBas KOMIMETEHUMS, TpaHCGOPMaLMs, WCOIb30BaHME  TEXHONOMH,
nejarorvika, rnefarorMyeckne MpUHUMIMbI, YCBOEHWE s3blka, ayTeHTMYHOe 06pa30oBaHMe, $3bIKOBas
06paboTKa, NCrob30BaHME S13bIKa.

Today we are addressing a very important question and that question is “Can technology enhance
language teaching and language learning?”. In that way, the focus will be on language learning, in particular
we will be focusing on language proficiency or English language teaching. As we know technology is
now everywhere, we cannot really live without technology. Even if we want to order food we have to use
technology. This is particularly true in our everyday life where we are experiencing a soft lockdown. People
are not expected, are not encouraged to go out until they have to make use of whatever technology they
have in order to interact to get the job done. In the same way in education can we teach without technology?
The answer is probably not. Currently a lot of us are making heavy use of technology in our teaching, in our
interaction with our colleagues and also in our interaction with our students as well. We have searched a lot
about the research that has been done in terms of the potential benefits of technology in language teaching
and language learning. Now technology can transform language learning, we can do things that was not
possible before, it can also enhance language teaching as well as language learning.

Researchers tend to use words transform, enhance and support language teaching and learning,
but for us language teachers or English language teachers, we want to know whether and to what extent
the use of technology can eventually improve the English language proficiency of our students. Study
that was published [5; 24] recently in 2019 by three experienced researchers, one from Canada and the
other two based in China. The title is “The more technology the better? A comparison of teacher student
interactions in high and low technology use in elementary EFL classrooms in China”. This is a topic that is
of interest to many of teachers, especially, those of them are working in low resource countries-in places
where resources are limited. This is happening in China’s primary schools-in villages in small towns. The
researchers are looking over investigating the use of high technology and low technology groups in two
different groups of teachers and they wanted to find out if the interaction patterns in these two different
classes are basically the same or different. The instruction patterns here referred to the kind of questions
that the teacher asks the kind of interactions that the students have in the classroom. In other words,
the amount and the quality of interactions that happen in the classroom. Social learning theories tell us
that social interaction is significantly important for language development. The results are likely to be
interesting in terms of the two groups of teachers-one using technology a little bit and the other group
using a lot of technology. The answer interestingly or the result of this study is the same. They are the
same-the two groups of teachers using a lot of technology on the one hand and the other group using
less technology. There is no difference, interesting, isn't it. They're the same- the amount of use of English
in the classroom continued to be very small very minimal, negligible use of English in the classroom
both by the teachers and also by the students and remarkably when the teachers ask questions, they
ask the same old questions that they usually ask the students. There are a lot of display questions, like
“What time is it now?”, “What day was it yesterday?” or directives “Open page 9., “Walk in groups.’, "Do
your homework” — the kind of questions that teachers usually ask in the classroom. In terms of the kind
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of feedback that the teachers give the students again showed minimal of use. Thus, this is one study
that shows that the use of technology in and of itself. Technology is just a tool. If you use technology
simply as a tool not as approach that will support your pedagogical innovations or pedagogical teaching
then technology may not produce the desired results. Another study was published in high profile journal
called “Computer Assisted Language Learning” [2; 17] and the researcher looked at a big number of past
studies that have examined the potential effect of technology in foreign language learning. They reviewed
about 350 previously completed studies involving the use of technology. They wanted to find out whether
technology made a difference, whether technology could help improve students’ English language
proficiency or some aspects of students’ English language proficiency. The result is interestingly overall-
the effect is limited. We are looking at the effect of technology on English language proficiency such
as speaking, reading, writing, listening. The only interesting or strong effect is found on pronunciation.
Therefore, the lesson here is very clear-if we want to improve their pronunciation, then technology might
be our best option. Technology can be a wonderful tool for us to help our students develop or improve
on their pronunciation. Finally, an increased amount of chat time was experienced. Students are more
active using technology to exchange ideas, but we don't know whether the students are using the target
language or whether the students are doing the chatting using their first language, however the amount
of talk increased.

If that is the case: “Can technology enhance language learning?’. We have seen two studies there and
along with that we would like to share with you three major points and we think these three points will help us
understand why the effect of technology on English language proficiency-our students’ proficiency can be
very small or medium sized or effective. We will be looking at three different conditions of using technology.
1) The use of technology with a little change in pedagogy (interestingly this is still widespread in many parts
of the world); 2) Using technology but the use is accompanied by with a good set of pedagogical principles;
3) The use of technology is informed by a good set of second language pedagogy.

Principles help us understand the nature of language acquisition and how we can support students in
acquiring the language. Beginning with the first condition-using technology with little change in pedagogy.
The use of technology is simple: substitute for what you know is now possible-using technology sharing
documents, using Google Drive, for example communicating with students using WhatsApp, asking
students to fill in a survey or an exercise using Google forms, doing a spell check. In that case we would
be using text with hyperlinks and things like that and these should not be considered as something
impractical. These are assets that we should be using present day, because technology allows us to
make use of these tools with the intention of helping us teach and communicate with our students, but
then again without appropriate use of pedagogy we may not be able to perceive the effect, the results
that we would like to see happening in our students. For example, in the past we used printed materials
as reading materials, but now we can use digital texts to support the students become more familiar with
the non-print reading materials. On the other hand, the question is whether e-books and printed books are
equally effective, do they produce the same level of comprehension? If there is no change in pedagogy, if
there’'s no change in the way the students read the text, it is not expected any major differences. Whether
we read printed or non-print materials we have the knowledge and the skills. It doesn't matter whether
we read online or printed books, we would eventually be able to set our purpose very clearly if we could
focus our attention in a certain way. Good readers are expected to do an example of simple substitution
in our teaching. Many English language teachers used to teach the language as knowledge explaining
or spending a lot of time teaching the grammatical rules of the English language, like the subjunctive
clause, the gerund and all the wonderful grammatical features of the language by using traditional way of
presenting the information to the students, but now we are using technology. In this occasion where there
is no major change in pedagogy, it is hard to expect a major transformation or a major benefit in terms of
the language learning that happens in the classroom. You may be wondering what are some of the reasons
why teachers continue to use the same pedagogy despite they teach online or on site. The reasons that
teachers are business people they, do not have time to actually learn how to use technology in the way
that experts believe are important for teachers. Considering the fact that countries are experiencing a
major disruption in their teaching, some teachers feel that while they've got no choice nowadays, so they
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have to use technology. If technology is used in that way with minor and small change in our pedagogical
approaches, then the answer to the question of “Whether technology can improve English language
proficiency” is probably not.

The second approach is very easy the use of technology with good pedagogy. There are a lot of
pedagogical principles that we need to use in order to make the best use of technology in our teaching. In
other words, the use of technology will have to be informed by a set of research-based principles and there
exists a multitude of instances. There are five essential principles of good teaching that when are used,
then it is going to be an effective outcome and they are followings: 1) Personalized teaching or student-
oriented; 2) Engaged learning; 3) Authentic learning; 4) Feedback; 5) Collaborative learning.

Despite we are teaching on site or online learning happens when it is personalized. [8; 25] When
we appreciate and address the learning needs of our students about the differences that exist in our
classroom, then it is counted as personalized teaching. Engaged learning is another chief principle. These
days some people have suggested that engagement is the ‘Holy Grail of learning’[1;66]. If the students
are not engaged, the chances of learning are not likely to happen. Students may learn to some extend
there, but that is mostly very superficial kind of learning. Some people have suggested that if we are
able to engage 90% of our students 90% of the time then we are likely to be a good excellent successful
language teacher in the classroom [7; 45]. Authentic learning is based on bringing in a realistic real-world
task into the classroom and that is the kind of things that are likely to engage the students to motivate
[4; 97]. Some knowledge of the language is important but more importantly is how we can convert it into
amusement. Feedback is important and it can be very demanding. Feedback can be something that we
try to avoid but if we investigate it from another perspective the feedback that we hand to the students is
from the students’ perspective a prospect for them to learn and relearn again what they have just learned
previously from the educator. Collaboration is additional vital thing that we need to think of. Learning
happens when the students are able to share their ideas, expand their ideas and learn from others as
well in the process. These are five principles that are important when we use technology in language
classroom. As professor Mike Sharples says: “Focusing on pedagogy is way more efficient in improving
education rather than technology” [6; 78]. Consequently, it's in what manner we use technology not the
technology itself and the technology turns out to be very easy to use. Some may be very sophisticated
but it is the pedagogy that we use that can make a difference. If we practice technology and our use of
technology is informed by a good set of pedagogical principles it is likely to improve students’ English
language proficiency. However, a good set of principles pedagogical principles is very important, but we
consider we necessitate something different and that's something else is what we are going to discuss
with you in point number three. Briefly, 1) the use of technology with very minimal change that we just use
technology the way we talk before; 2) technology that is accompanied by a good set of principles; 3) using
technology but the use of technology is informed by second language’s pedagogical principles.

We are teaching language and eventually we are interested in assisting our students to acquire the
language, to develop sufficient proficiency in the language. There are mainly three principles of second
language’s pedagogy, named language input, language processing and language use respectively (also
named as 3Ls). Language input: the research tells us that language input is extremely important in language
learning and technology is an excellent tool for our students or for the teachers to make input available in
large quantity to our students. It confirms very clearly that if the input is minimal then we can't expect a lot
of language learning to occur in the classroom, other types of learning can happen in the classroom but
without appropriate and the sufficient amount of language input language acquisition may not happen.
Nowadays, with technology input is more accessible with a single click compared to 20-30 years ago when
language input was exacting and the best place for the students to be exposed to the target language input
was probably the classroom and to some extent the universities or the schools’ library, on the contrary,
in the current scenario input is available 24 hours a day e-books, graded readers, Ted-talks, Netflix, talk
shows-all these can potentially serve as important language input which can assist students develop their
English language proficiency. As professor Richard Day from the University of Hawaii wrote: “Good things
happen to students who read and listen a great deal in a foreign language. Research studies show they
become better and more confident readers, they write better, their listening and speaking ability improve
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and their vocabularies become richer” [3; 1]. These days providing a lot of input reading materials and
listening materials become easier with technology and as the quote mentions here if we crave our students
to become good readers and confident bookworms, students who are able to understand spoken language
and can express themselves clearly then this is the way to go. 20 years ago, it may be a bit difficult to
provide a lot of input to our students, conversely these days it's easier and a lot of the input that is available
is free such as “Storyline Online”. It provides our students with a free access to give assistance to them,
develop their pronunciation and their English language proficiency if they listen to the stories over a period
of time. Another example of free resources that are available on the internet is “Books for Asia” made
available by the “Asia Foundation”. There are hundreds of books intended for improving reading skills,
making reading more enjoyable activity with pictures to our students and even for children at home. L2
is language processing and the key idea here is this input alone is not enough, input will have to be or the
language in the input will have to be accessible. ‘Accessible’ here is used instead of the word ‘easy’ which
means easy from the students’ perspective. It is regarded as the kind of language materials that they can
understand easily without a lot of effort but the contents more importantly should be appealing. When the
contents of what they read and listen are appealing and accessible, there will be fully engaged learning
environment and with that a lot of learning can happen. L3 is usage. Teachers have to do practicing, using
the language again and again. The goal of language learning eventually is to develop fluency and accuracy
and the only way they are able to develop fluency is when they do things again and again repeatedly on
the daily basis. That is the power of repeated practice and people learn to read by reading-by doing a
lot of reading and that is how they develop their reading proficiency; people learn to speak by speaking;
people learn to listen by listening; people learn to write by writing. Technology is an excellent tool to get
the students to be excited to be interested in speaking, reading, writing, and listening and so the second
language’s learning principles-language input language processing and language use. If our technology, if
the use of technology is accompanied by these 3Ls, it is likely going to improve the language proficiency
of the students.

In conclusion, it is clear that technology is going to stay with us for many years to come, eventually we
will not be doing a solely online teaching but we will be doing a lot of blended learning on site plus online.
Thus, it is a good opportunity for us to learn how to use technology in a way that is consistent with what we
know from research about the nature of language learning and how best we can support students’ English
language proficiency’s development. Moreover, the use of technology will have to be accompanied by a
good set of educational principles but also second language’s learning principles. Only in these conditions
we can teach better, we can expect more from the students in acquiring second language proficiency
and students can also get excited from what they are doing by engaged learning, eliminating long-term
boredom and disinterest and shortening long-term period of language learning.
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AHHOTauusA. B jaHHOM CTaTbe pPacCMaTpUBAETCS J[AUMHAMWYHOE HarpaBlieHve rpenojaBaHus
aHIIMACKOro sI3blka Kak BTOPOro sisbika (ESL), 3aTparvBas OCHOBHbIE KOMIMOHEHTbI M 3(HEKTUBHbIE
cTpateruv Kak A5 fpernogaBatene, 1ak u ans ydalmxcs. OCHOBHOM yrop AenaeTcs Ha MoHuMaHue
pa3HO06PasUsl yHaLLMXCS, MCMOIb30BaHNE KOMMYHUKATUBHOIO NOAXOAA, MHTErPaLmko sI3bIKOBbIX HABbIKOB,
pas3BuUTUE KY/IbTYPHOW KOMMETEHLMY, MCMOIb30BAaHNE TEXHOIOMMIA M MOCTOSSHHOE MPOMECCUOHAIbHOE
pasBuTne.

KntoueBble cnoBa: ESL (aHrnnickui kak BTOPOU 513bIK), METOAMKaA NpernofaBaHusi, KOMMYHUKATUBHbIN
MOAX0H, WHTerpaumsi A3bIKOBbIX HAaBbIKOB, KYy/IbTYpHas KOMMETEHTHOCTb, WHTEerpaumsi TexHOI0Mi,
MpogpeccuoHaIbHoOe pasBuTHE.

Teaching Englishasasecond language (ESL) isamultifaceted endeavorthat goes beyondjust conveying
grammar rules and vocabulary. It's about fostering effective communication, cultural understanding, and
confidence in learners. As English continues to be the lingua franca of the globalized world, the demand for
skilled ESL instructors remains high. In this article, we explore the essential components of effective ESL
teaching and strategies to empower both teachers and learners in this dynamic field.

One of the fundamental aspects of ESL teaching is recognizing the diversity among learners. Students
come from various linguistic backgrounds, cultures, and proficiency levels. Therefore, a personalized
approach is crucial. Assessing students' prior knowledge, language skills, and learning pReferences helps
tailor instruction to meet their specific needs. Additionally, acknowledging cultural differences fosters a
supportive and inclusive learning environment.

The communicative approach is at the core of modern ESL teaching methodologies. It emphasizes
real-life communication and interaction rather than rote memorization of grammar rules. Activities such
as role-plays, discussions, and simulations enable learners to practice English in authentic contexts,
enhancing their fluency and confidence. Through meaningful communication, students not only improve
their language skills but also develop critical thinking and problem-solving abilities.

Effective ESL instruction integrates all language skills — listening, speaking, reading, and writing — in a
balanced manner. While focusing on each skill individually is important, encouraging cross-skills interaction
enhances language acquisition. For instance, a reading comprehension activity can lead to a discussion,
followed by a writing task based on the topic. This holistic approach ensures comprehensive language
development and reinforces connections between different linguistic components.

Teaching ESL goes beyond language proficiency; it involves promoting cultural competence among
learners. Understanding cultural nuances and customs enriches language learning experiences and
fosters respect for diversity. Incorporating authentic materials, such as literature, films, and multimedia
resources from various cultures, exposes students to different perspectives and enhances their intercultural
communication skills. Moreover, discussing cultural topics and societal norms encourages meaningful
dialogue and promotes mutual understanding.

Incorporating technology into ESL instruction offers countless opportunities for engagement and
innovation. Educational apps, multimedia resources, and online platforms provide interactive learning
experiences and cater to diverse learning styles. Virtual classrooms and video conferencing tools facilitate
remote teaching and enable global collaboration among students. Moreover, digital assessment tools
streamline feedback processes and enable teachers to monitor students' progress effectively.
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Continuous professional development is essential for ESL teachers to stay updated with the
latest methodologies, technologies, and research in the field. Participating in workshops, conferences,
and online courses enhances teaching skills and fosters a reflective teaching practice. Additionally,
collaborating with colleagues and engaging in peer observation and feedback promotes a culture of
professional growth and excellence.

Teaching English as a second language is a rewarding journey that requires dedication, creativity,
and cultural sensitivity. By embracing student diversity, employing effective methodologies, integrating
language skills, promoting cultural competence, leveraging technology, and engaging in continuous
professional development, ESL instructors can empower learners to communicate confidently in English
and navigate the complexities of the globalized world. As language bridges cultures and connects people
worldwide, the role of ESL teachers remains indispensable in shaping inclusive and communicatively
proficient communities.
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